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SUMMARY
Current bilingual education in our local context is no longer adequate for
empowering indigenous students in 21st century. It is precisely that bilingual
education must involve local and international socio-cultural contexts under social
justice and social practice principles. Consequently, the goal of this book is to
promote a new English language educator, a Global educator, who has to be
knowledgeable of theoretical bilingualism framework for carrying out bilingualism
in teaching practices. There are many approaches and concepts which must be wellmanaged and performed by a Global educator. Thus, the legal foundation promotes
human rights, sustainability and interculturality. They have to be intertwined with
Second language acquisition and learning theories for reaching a Communicative
competence, as the ability to use a language accurately, appropriately, and flexibly.
Not only the teaching and learning approaches have to be taken into account,
but also language as a socio-linguistic phenomenon since a language influences
speakers’ worldview and people influence linguistic changes too. Today, there is a
particular attention to English, as a global language and as an inclusive language
too. Additionally, teaching and learning a foreign language in public education
institutions merit to analyze their curriculum and the way how they assess and
strengthen educators to become more efficient. In the endeavor to innovate
bilingual education in the local context, global educators have to either adapt
or create or design their own strategies for favoring minorities, including nature
awareness, professional work collaboration, and moral leadership promotion. All
of them together will foster cultural, social and economic productivity among
Ecuadorian indigenous students.
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INTRODUCTION
Today, all societies require people to communicate among themselves by using an
agile, fluent, and comprehensible communication. Thus, English is highly accepted
worldwide. It has become the official language of the most important global
organizations such as United Nations (UN), and United Nations Educational,
Scientific and Cultural Organization (UNESCO), and a main communication tool
among many modern societies; Additionally, it is the first “second language” mostly
learned in almost every country in the world, due to its linguistic characteristics such
as: a low-level of “difficulty” in its grammatical structure, a variety and breadth of
vocabulary, (Some words are borrowed from many other languages), exquisiteness
in its phonetic components, a great deal of information in English language for
all levels (academic and informal settings). Consequently, this communication tool
has allowed in a short-term to eliminate communication gaps among nations from
different linguistic and geographically distant origins.
However, there are some Ecuadorian populations, where knowledge and usage
of the English language as a communication tool have not been properly applied.
Predominantly, Kichwa-Spanish learners, from indigenous communities, have a very
limited English language performance and poor academic language achievement at
any academic level. (School, high school, and university). Probably, this has led to
some English language teachers to give some negative perceptions about KichwaSpanish speaking learners such as to be a Kichwa- Spanish speaking learner is a
disadvantage when learning and speaking English. Academically, Kichwa- Spanish
speaking students do schooling repetition without significant improvement (King
& Schielmann, 2004). Therefore, they are constantly losing many opportunities
to study abroad through grants or scholarships. When indigenous students attend
classes, they show a low intrinsic motivation, a lack of social interaction (very timid,
quiet and little curiosity). Most of the cases, they prefer either to drop school out
or to stop studying English language later and by themselves.
Indigenous students are characterized to acquire Kichwa language as a mother
tongue and use it in their social interaction family environment orally. On the
other hand, Spanish from Andes, is learned more formally by indigenous students
when they take part of Ecuadorian, public and mainstream classrooms. Most of
the indigenous students are forced to acquire and learn Spanish language, not only
to receive their teaching delivery from public institutions, but also to interact with
other Spanish speakers too.
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Nowadays, English language (a third language for them) is learned during six hours
per week in high schools and universities too. Children have been neglected to
learn English in public elementary levels due to a lack of “well-qualified” English
educators with a B2 level at least (Puente, 2016 ). On the other hand, there are
some English language teaching professionals who are not really interested in
working for the Ministry of Education instead (Ibid).
Despite having bilingual indigenous students in regular classrooms, they do not
seem to be proficient neither Kichwa, Spanish nor English. This belief is a clear
contradiction related to the principle of bilingualism. Scientifically, it has been
proven that whoever speaks more than one language finds easy to learn a third
one and subsequently other languages. Garabaya (2014) considers that polyglot
young children have more advanced thinking skills (creativeness, flexibility,
solving problems, and open-minded) over monolingual boys, including other life
opportunities. However, according to other scientists who were cited by the same
author, say that a young person may learn another language after he has achieved
a good mother language level. Additionally, she states that bilingualism allows
children to explore cultural diversity and increase their understanding levels of
different academic subjects.
Regrettably, to discuss limited proficient students as the mentioned above, it
is necessary to refer to some Ecuadorian historical moments. As stated in the
perception of Quispe (2014) some linguistic issues of many Kichwa- Spanish
speakers seem to have been born during colonial segregation on which indigenous
were subjected by Spaniards. Moreover, he claims that even though Ecuador is
a multicultural, multiethnic and multilingual nation after its independence from
Spain; Ecuador still experiences racism, some cultural, economic, social, and
political exclusion. There is a lack of attention to indigenous population properly,
and social inclusion speaking. In concordance with the author from above, Walsh
(2003) states that indigenous ethnic groups have been neglected for so long to reach
an acceptable or higher socioeconomic status so as to improve their economic,
social and educational conditions. Spanish colonization had put indigenous people
under social, political and cultural segregation.
For analyzing some sociolinguistic issues, it is necessary to mention when two
languages coexist among a particular group of people, there is a notorious
interference of language structure pattern interference from one to another.
The interference results into a language deviation away from standardized norm
(Dialects). Thus, there is a constant language struggle between two of them to
9
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win a language supremacy in a particular territory; so one language turns into a
subordinated sociolinguistic behavioral existence (Esquivel, 2010). Mainly, there is
a notorious and negative (linguistic impreciseness) impact from Andean-Spanish
language interference over Kichwa language. That statement is confirmed by
Oliveros (2008) who believes that a social conflict promotes a linguistic fight.
Consequently, it encourages unfairness, disparity.
In Ecuador, Chimborazo province has a high indigenous population, which is
about 38.0% over the national rate. Also, it has a 13.5% of the national illiteracy rate
(INEC, 2012). Even though Chimborazo holds a significant number of indigenous
populations, its official language is Spanish. Probably, its population speaks it as
an imposition of the cultural national domination (mestizos). Surprisingly, the
youngest indigenous generations in Chimborazo province refuse either to learn
Kichwa language formally or to speak it outside their family boundaries; because
they suppose that Kichwa language is spoken by low social economic status
populations. Additionally, Kichwa speakers are sometimes belittled by the rest of
the Ecuadorian society (Monolingual Spanish speakers from Coastal Ecuadorian
region).
Chiefly, Riobamba is an urban canton, which belongs to Chimborazo province.
In Riobamba, there are some public universities like Escuela Superior Politécnica
de Chimborazo, Universidad Autónoma de los Andes, Universidad Nacional de
Chimborazo (UNACH), among others which provide some mandatory English
classes to their students through their Language Departments. However, in
UNACH, the academic achievement from Indigenous learners seems a little
limited related to international standards in English, based on Common European
Framework (Exam English Ltd , 2014). Furthermore, indigenous university
students do not seem to be interested in continuing their post-graduate studies
at any university where English is mandatory (studying abroad)1 , look at annex1.
For comprehending the reasons from above, this book allows its readers to go
beyond regular ways of teaching and promoting social justice in mainstream
classrooms, when teaching and learning English. Having a better understanding of
many relevant topics under sociolinguistic and linguistic criteria, global educators
(English language teachers) will feel motivated to empower indigenous learners
in the academic field. This book proposes topics such as Legal foundation,
Education approaches, Teaching and learning foundation, Language as a sociolinguistic phenomenon, Interculturality a reality among us, Curriculum perceptions,
1 There is a report from Departamento de perfeccionamiento docente in Universidad Nacional de Chimborazo. It confirms
that there are not indigenous students who got scholarship to study in any English speaking countries.
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Assessing and strengthening global language educators, Learning and acquiring
English; finally, strategies for empowering indigenous students in academic field.
All of those topics were covered because researchers wanted to provide an answer
to the following investigation “Análisis de factores que limitan el aprendizaje
y adquisición de la competencia comunicativa del idioma inglés en estudiantes
Kichwa hispanohablantes de la Facultad de Ciencias Políticas y Administrativas de
la Universidad Nacional de Chimborazo”.
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CHAPTER 1,
LEGAL FOUNDATION
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Educational legal foundations
ECUADORIAN REPUBLIC CONSTITUTION
Second chapter
Section five
Education
As it is stated in article 27, Ecuadorian education guarantees an integrated
and respectful schooling system under Human rights to support democracy,
sustainability and environment. Education will be characterized by participating,
compulsory, intercultural, democratic, and inclusive under quality and warmth
components. Ecuadorian education advocates universal values such as: genre
equity, justice, solidarity, peace so that citizens can be more critical, love for art
and physical culture, individual and community initiative, competence and skill
development, all of those components are essential for transforming and having
a fair and worthy society.
Article 27. Education will focus on the human being and shall guarantee
holistic human development in the framework of respect for human rights,
a sustainable environment, and democracy; education shall be participatory,
compulsory, intercultural, democratic, inclusive and diverse, of high quality
and humane; it shall promote gender equity, justice, solidarity and peace; it
shall encourage critical faculties, art and sports, individual and community
initiatives, and the development of competencies and capabilities to create
and work. Education is indispensable for knowledge, exercise of rights and
building a sovereign country and it is a key strategy for national development
(Political Database of the Americas 2011, p. 10).
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ORGANIC LAW OF INTERCULTURAL EDUCATION
Chapter I
PEOPLE WITH SPECIAL EDUCATIVE NEEDS LINKED WITH OR
WITHOUT DISABILITY
(LEY ORGANICA DE EDUCACIÓN INTERCULTURAL)
Capítulo I
(DE LA EDUCACIÓN PARA LAS PERSONAS CON NECESIDADES
EDUCATIVAS ESPECIALES ASOCIADAS O NO A LA DISCAPACIDAD)
Today, Ecuadorian educational system fosters teachers to make some curricula
adaptation to those students who struggle in the academic teaching-learning
processes. Adaptations are supposed to encourage learners to avoid failure due to
their particular impairment. Some indigenous are required to get some curricula
adaptations because they have some sociolinguistic conflicts, for example they lack
literacy in their mother tongue (Kichwa). Sometimes, they are forced to work for
their parents in agricultural fairs. Therefore, teachers must take into considerations
those rural contexts from some learners.
Art. 228.- Ámbito. - Son estudiantes con necesidades educativas especiales
aquellos que requieren apoyo o adaptaciones temporales o permanentes que
les permitan o acceder a un servicio de calidad de acuerdo a su condición.
Estos apoyos y adaptaciones pueden ser de aprendizaje, de accesibilidad o de
comunicación (Ministerio de Educación 2012, p. 208).
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Tittle VIII
INTERCULTURAL BILINGUAL EDUCATION SYSTEM
CHAPTER I
GENERAL POLICIES
Título VIII
DEL SISTEMA DE EDUCACIÓN INTERCULTURAL BILINGÜE
Capítulo I
DE LAS NORMAS GENERALES
Cultural diversity is part of Ecuadorian reality. It is a cultural heritage declared by
UNESCO. For the most part, at the moment of identifying Ecuador internationally,
indigenous culture is its icon. It must be well-preserved because it is our identity,
holds part of our territorial and nation story; there is knowledge inside this culture
which represents different World cosmos visions, human interactions, and socioeconomic productivity in Ecuador.
1.Que el servicio educativo respete y fomente sus valores y sistemas, siempre
que no contravengan los derechos humanos (Educación 2015, p. 36).
Art. 243.- Interculturalidad. - La interculturalidad propone un enfoque
educativo inclusivo que, partiendo de la valoración de la diversidad cultural y
del respeto a todas las culturas, busca incrementar la equidad educativa, superar
el racismo, la discriminación y la exclusión, y favorecer la comunicación entre
los miembros de las diferentes culturas (Educación 2015, p. 36).
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CHAPTER 2,

EDUCATION APPROACHES
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Educational foundation
A Communicative competence or Language proficiency is the result of no having
a social linguistic conflict, especially in education systems. There always should be a
careful analysis for different target groups about their learning context, resources,
objectives, and outcomes. All of them must be placed into the most significant
curriculum perspectives such as student’s center and practice ones. Both of them
engage learners to communicate using the language immediately, even having
limited micro skills and application odds. They must do, think and perform for a
real challenging life.
This research proposal is covered under some philosophical streams. The first one
is based on personal experiences and perceptions that learner brings to class as
a departure towards their learning process. Thus, sociological and psychological
experiences immerse, when the life experiences of the learner are brought to
their teaching and learning moments. Tho se experiences allow learner to look
inside and work outwards so that he can understand and feel motivated to change
their social behavior through positive social interactions. As a result, he forms
their self-concept, well-being, growth and self-realization, by taking into account
their learning abilities and needs. This philosophical conceptual basic is called
humanistic education and experiential learning (Nunan, Second language
teaching and learning, 1999).
That mentioned philosophical and educational stream is also known as
Constructivism. Honebein (1996) who is cited by Adom, Yeboah, & Ankrah
(2016) explains that Constructivism is the way on how “people construct their
understandings and knowledge of the world through experiencing things and
reflecting on those experiences” (p. 2). What is more “learning occurs only when
the learner discovers the knowledge through the spirit of experimentation and
doing” (Kalender, 2007) in Adom et al., (2016, p. 2). For a long time, it has been
proven that people learn how to do things because of the intervention of their
sensory, cognitive, and affective aptitudes, and skills. Indeed, they scaffold a
better understanding of the studied object; in other words, learners internalize
the discovered “truth” meaningfully by linking the old mental background to new
existing knowledge.
The employment of Constructivism in the teaching and learning field boosts the
transformation of knowledge. Nunan, Second language teaching and learning,
(1999) suggests that learners have an active participation through learner-centred,
teachers become facilitators (consultants, coaches and guides) of the content,
17
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learning is conducting in small groups under social interactions, under collaborative
approach. It also emphasizes the learning skill processes, self-inquiry, self-directed
learning, social and communication skills, process-oriented (reflection on process,
self-assessment, criterion referencing). At the end of the day, learners become
more effective thinkers at the moment of hypothesizing, testing theories and
drawing conclusions (Adom et al., 2016); Thereby, global educators understand
the complexities and multiplicity of the language acquisition phenomena which
will enable them to propose and promote some solid and creative, and innovative
teaching-learning solutions, based on 21st century demands.
The other philosophy comes from Paulo Freire. His pedagogy of the oppressed
approach could be the possible answer for having better and serious academic
results in Ecuadorian educational system; especially when dealing with KichwaSpanish learners. Sadly, learners get a little knowledge about what surrounds them
and how to change their realities, into a good standardized living. Talking about
common learning classes, there is always a constant tiredness and frustrating feeling
about instructions process; since the system does not treat them as human beings.
Teachers, usually work under a dehumanizing “Assembly line”, as someone said.
There are from 30 to 43 students per class. As a result, teachers are limited to know
who their students, what their social interactions and learning needs are. Their
creativeness, talents and curiosity are being frustrated or cast aside in classrooms.
“The teacher is of course, an artist, but being an artist does not mean that he
or she can make the profile, can shape the students. What the educator does in
teaching is to make it possible for the students to become themselves” (goodreads.
com, 2016). At the end of some years in schooling system, students’ creativity
and curiosity are reduced to very low critical thinking levels. Teachers become less
passionate and more dehumanized about their teaching environments. They are
forced to focus on losers and winners, scores, paper work. They do not see the
education system or school as a place for their personal growth neither for their
students. Teaching and learning process do not produce a relevant enjoyment and
pleasure. Instruction delivery does not produce a touching message and peaceful
feeling among the learning community.
Even thought, there is plenty information about modern methodologies, techniques,
and strategies, the Ecuadorian Educational system forces to their educators to be
fundamentally content narrators. It means that their teaching deliveries are based
on teacher-center; their learners become passive listeners or content receivers
(Banking education). It focuses on memorization and repetition without making
personal meaning about content. In other words, what content means for them.
18
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“Education is suffering from narration sickness” (Freire 2011, p.21). Usually, the
narrated contents by teachers are not part of the social reality of the students.
The content itself is meaningless and alienated with stereotypes from oppressors.
Banking education has conducted humanity to live under its own dehumanized
system.
“As long as the oppressed remain unaware of the causes of their condition, they
fatalistically “accept” their exploitation. Further, they are apt to react in a passive
and alienated manner when confronted with the necessity to struggle for their
freedom and self-affirmation” (goodreads.com, 2016). To surmount oppression,
the oppressed people must recognize what causes oppression against them and
how to transform their context reality into a new and fuller humanity. Oppressors
are characterized to convince their victims that they are unable to learn things, to
be active and productive; accordingly, they get immersed into a self-depreciation
and unfitness (Freire, 2011).
“The greatest humanistic and historical task of the oppressed: to liberate
themselves...” (goodreads.com, 2016). When a curriculum meets community’ and
society’ needs, learning motivation is increased dramatically. Moreover, students’
needs should never be generalized since there some multicultural diverse target
groups. On the whole, Ecuadorian students have many differences among
themselves, what is a need for one group may not necessarily be the same for
another one. Referring to rural areas, there are some country men who struggle
with basic life needs like water, electricity supply, web connection, healthy food,
good studying habits among others. Other point is that students should not be
seen as “regular” students. Looking at individualism is more realistic rather than
general assumptions. Then, having the same generalized national curriculum will
be like repeating the same unfortunate English teaching-learning experiences.
Freire promotes a Liberating education or pedagogy of the oppressed, on which
teacher on the one hand and students on the other, practice problem-posing
education activates the capacity of cognitive actors to cooperate in perceiving the
same cognizable object. Problem-posing in education builds knowledge thanks to
gathering different points of view from students. Problem-posing as a teaching
strategy makes students to feel part of the solution. Pedagogy of the oppressed
foster positive attitudes and behaviors in the life of teachers and students. Teachers
and students learn from each other. Students listen to actively to come out new
understandings and reflections. Students act to taste their life content. Curriculum
is built upon teachers’ and students’ consultation. To Freire, critical thinking
means analysis contextual reality and its several elements through problem- posing
19
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education. When men and women produce and act own their realities, they are the
only ones to change their social conditions as result of reality awareness.
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CHAPTER 3,

TEACHING AND LEARNING
FOUNDATION OF A SECOND
LANGUAGE
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Second language acquisition and learning theories
What is language acquisition?
“There is an innate predisposition in the human infant brain to acquire a language”
(Yule 2010, p.171). Chomsky believes that there is a Language Acquisition Device
in human brains to acquire any language. Language acquisition is improved by
the language and on the process of learning a language (Larsen, 2008). There are
some language acquisition requirements in order to expand language capacity; for
instance, a child, from two-three years old, needs a great deal of language stimulivocabulary and social interactions (cultural transmission), especially from older
children and adults so that she or he can send and receive sounds and language
signals on a target language. Everything that a child receives such as language stimuli
vocabulary, sound repetitions, and language signals are called input, as Krashen
would claim. A regular child matures their language acquisition, at the same time
as their biological and motor skills are developed too. They assist children for
constructing a language and the understanding of it.
There are some considerations, which must be taken into account about language
acquisition as Yule (2010) claims:
Despite the fact that the child is still to acquire a large number of other
aspects of his or her first language through the later years of childhood, it is
normally assumed that, by the age of five, the child has completed the greater
part of the basic language acquisition process. According to some, the child
is then in a good position to start learning a second language. However, most
people do not start trying to learn another language until much later (p.181).
When referring to second language acquisition and learning Yule (2010)
considers that:
The term acquisition is used to refer to the gradual development of ability in
a language by using it naturally in communicative situations with others who
know the language. The term learning however, applies to a more conscious
process of accumulating knowledge of the features, such as vocabulary and
grammar, of a language, typically in an institutional setting (p.187).
For achieving a second language acquisition, some authors highly recommend
being exposed either to the second language community with native speakers or
to immerse the learner into natural language scenarios. It is to spend long periods
22
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of language meaningful interaction experiences by listening to and reading on the
second target language. Having a L2 exposure and immersion allow reaching a
language proficiency rather than those whose language experience was based on
learning a second language consciously. On the other hand, when dealing with
learning a second language, it fosters error correction, which blocks language
acquisition. (There are some exceptions too, on which learners on learning scenarios
who become great language achievers; perhaps, it is because they have a natural
ability to catch a second language). Other factor in the language acquisition is age
from ten to sixteen due to cognitive skill maturation, cultural empathy, positive
attitude and self-consciousness. To sum up, second language acquisition is closely
related to first language acquisition based on understanding messages as a natural
tendency.
On the other hand, learning a second language is based on a conscious process.
It is often a language delivery through an academic institution. Students need
to perform some language activities related to linguistic language knowledge.
Students receive language instructions few hours per week, which are not enough
for becoming good language achievers. When students have few learning hours,
students have a tendency to make more mistakes than usual. Additionally, there are
some factors which can become barriers to achieve a good language proficiency like
uncomfortable class schedule, unpleasant class, textbooks, lack of motivation and
the implementation of new methods. Language output is influenced by conscious
linguistic competence. Learning a second language is mostly influenced by rules of
the target language.
It is important to highlight some applied linguistic contributions from Krashen,
to whom, second language acquisition and second language learning is based
on five hypotheses. (Natural Approach) like Acquisition-learning hypothesis,
monitoring hypothesis, natural order hypothesis, input hypothesis, and affective
filter hypothesis. To Krashen, a person acquires a language in one way, and only
one way; when he gets comprehensible input and in a low anxiety environment.
As it has been already stated before, there is a difference between acquisition and
learning. According to the acquisition and learning hypothesis by Krashen.
He points out that acquisition has useful communication purposes to advocate
meaningful interactions, mostly on informal situations. Also, the acquisition of
a language is a subconscious process; it follows a stable order of acquisition. All
the natural language features turn into the opposite when discussing learning
hypothesis. Learning a language is less effective since it is a conscious process
through formal instruction (grammar-rules of the second language from simple
23
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to complex components). Learning is usually taught based on grammar-translation
and audio-lingual methods.
The second theory is called monitoring hypothesis is related to the analysis
of the practical results of learned grammar consciously. A learner often thinks
too much about linguistic rules which inhibits their speech. A learner strongly
gives attention to self-correction for reaching accuracy in editing forms as well.
During the L2 learning process, a student becomes an acquirer and learner at the
same time, but mostly a learner. She or he must know grammar rules through
explicit teaching instruction, resulting in a less meaningful language production.
That is why, Krashen suggests using monitor hypothesis at times when it does not
interrupt with interaction both in oral or written forms.
Input hypothesis centers on comprehensible information through spoken or
written messages, which turns into second language acquisition. The message really
matters rather than the form of the language. For this reason, comprehensible
input must be provided in classroom according to the level of the students. “The
best language lessons may be those in which real communication takes place, in
which an acquirer understands what the speaker is trying to say” (Krashen, 2002).
There is a formula that may guide those who are involved in language teaching.
I+1= comprehensible input. I means learners with their current level of language
proficiency. 1 the input that the teacher provides must be slightly above the level of
the students; as a result, students will obtain comprehensible input across content
clues.
Natural hypothesis as its name suggests is a human natural tendency to acquire
a language or a second language. It is followed by steps, from simple ideas to
complex abstract ones; as a child does. They firstly understand nouns, then verbs
and so on. However, acquisition does not necessarily follow a predictable linguistic
order, for instance present continuous tense first, then simple past tense later. It is
well known that articles, morphemes have a later acquisition process.
Affective filter hypothesis refers to the feelings and emotions of the learners,
which may be altered negatively by their class environment. They prevent
language understanding by causing a mental block when they feel uncomfortable
during their (second) language classes. Consequently, they experience a lack of
motivation, a low self-confidence, and a high anxiety level. Those affective and
attitude negative variables influence on second language acquisition experiences to
learners. Krashen suggests that teachers should reduce affective filter as much as
possible in order to get low-stressful conditions. (when affective filter is high in L2
learners, comprehension opportunity input decreases).
24
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Communicative competence and its historical evolution
When asking some English language instructors to define Communicative
competence, they frequently reply by saying that it refers to an ability to hold
a conversation. However, holding a “simple” conversation involves to manage
cognitive, social and linguistic components. Those components have been deeply
analyzed by applied linguistics researchers for such a long time. Their intellectual
contributions have led to other researchers, second or foreign Language instructors,
publishers and language learners to be more aware when defining a language
proficiency or Communicative competence. Thus, “Communicative competence
can be defined as the general ability to use language accurately, appropriately, and
flexibly” (Yule 2010, p. 194).
Even though, Yule presents a very digestible concept about communicative
competence, it is quite relevant to mention its redefinition through time. According
to some literature review, there are three models from three different theoreticians.
The first theoretical framework comes from Canale and Swain, the second one
belongs to Bachman and Palmer, and the third one is a proposal from Common
European Framework of Reference for Languages (CEFR). During the analysis
and evolution of communicative language definition and its components, there
have been other researchers who had contributed with more or less clear horizon
related to a language proficiency like: Chomsky, Hymes, Widdowson, Savignon
among others (Bagarić & Mihaljević Djigunović, 2007).
Chronologically, Bagarić & Mihaljević Djigunović (2007) presents communicative
competence concept evolution concerning the mentioned linguists from above.
Thus, Chomsky refers to Communicative competence as the language knowledge
that a person has. Later on, Hymes considers that communicative competence
is based on grammatical competence, including the ability to use it into real life
situations. On the other hand, Widdowson differentiated between competence
and capacity. He considers that linguistic and sociolinguistic competences mean
Communicative competence; meanwhile capacity scaffolds communication
creativity on a real language performance. To Canale and Swain communicative
competence is an individual conscious and unconscious knowledge related to a
language, including the aspects of the language usage. For avoiding misconceptions,
Bagarić et al. (2007) cited Savignon who defines communicative competence as “the
ability to function in a truly communicative setting that is, in a dynamic ex-change
in which linguistic competence must adapt itself to the total informational input,
both linguistic and paralinguistic, of one or more interlocutors”. Also, she adds
by saying that communicative competence is the same as language proficiency; it
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becomes perceptible to human appreciation only through performance. A final
contribution comes from Bachman who states that communicative competence
“is the way that language is used for the purpose of achieving a particular
communicative goal in a specific situational context of communication” (Bagarić
et al. 2007, p.97).

The mentioned controversial definitions can be visualized into three streams
or models about the Communicative competence. Canale and Swain consider
four components about it: grammatical competence (linguistic code mastery:
vocabulary, morphology, syntactic, semantic, phonetic, orthographic rules),
sociolinguistic competence (appropriate comprehension and language usage
according to different social and linguistic contexts), strategic competence (verbal
and non verbal communication to reward interruptions in communication
development). Yule (2010) explains that “strategic competence is the ability to
organize a message effectively and to compensate, via strategies, for any difficulty.
In L22 usage, learners inevitably experience moments when there is a gap between
communicative intent and their ability to express that intent” (p.194). In other
words, strategic competence is the way to refer to an object when no knowing the
exactly word for it (Yule, 2010). The fourth component is discourse competence
(a mastery of rules, forms and meanings in spoken and written texts (Bagarić et
al. 2007). However, this model is quite complex at the moment of evaluating it in
a language user.
The second model is designed by Bachman and Palmer. The components in their
Communicative competence are organizational knowledge (grammar, vocabulary,
morphology, syntax, phonology, and graphology knowledge and skills) and
pragmatic knowledge (Creation and interpretation discourse, language utterances
and sociolinguisitc knowldge) which underpin a language proficiency (Bagarić et
al. 2007). It becomes more understandable to the academic community, but still
not very applicable.
The third model is designed by Communicative European Framewok (CEFR)
(Exam English Ltd , 2014) and (Bagarić et al. 2007). It standardizes learning,
teaching and assessment of languages. It involves three components: language
competence (knowledge and ability to form well structured messages by using:
lexical, grammatical, semantic, phonological, orthographic, and orthoepic sub
competences), sociolinguistic competence (Knowledge and skills to use a language
into a social context. Its elements are: appropriate behaviour rules, expressions,
registers, dialects, and stress). Yule (2010) confirms this by providing a definition
2 L2 learner means a person who studies a second or foreign language.
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and some examples when referring to a L2 learner. “socio-linguistic competence
enables the learners to know when to say: Can I have some water? Versus Give me
some water!. According to the social context (…) has to become familiar in the
cultural context of the L2 if the learner is to develop sociolinguisitc competence”
(p.194). Dornyei & Thurrell , (2016) cited: Paribakht (1985) who “found that
strategic competence in L1 is transferable to L2 learning situations, and thus
some adult learners often enter the L2 learning situation with a fairly developed
strategic competence” (p.2). Finally, pragmatic competence (two sub competences:
discourse and functional competence. They allow to a language user to control
the absence of a particular area of a language knowledge as strategic competence
does. Consequently, all language strategies reinforce meta-cognitive principles
(Bagarić et al. 2007).
Internationally, the Communicative competence addressed by the CEFR is the
most accepted in language learning-teaching instruction since its components are
more understandable among academic communities. It demands from a language
user, specifically concerning to L2 learner language knowledge, ability and skill to
activate them into a communicative real moment. Despite having a very simple
definition about Communicative competence, it is not very easy to describe
and evaluate it. Additionally, “it is impossible to measure all components of
communicative competence” (Bagarić et al. 2007, p. 101). CEFR has standardized
language proficiency into levels to observe, evaluate and classify the language
achievement of a person through his or her language performance.
In terms of qualifications, standardized tests are designed to identify with letters
and numbers the language ability that a test taker possesses (Exam English Ltd,
2014). Thus, they will receive a qualification from A1 to C2, according to their
final exam results. There is a scale of six levels such as: A1- A2 (Basic user) B1B2 (Independent user), C1-C2 (Proficient user). It is important to highlight that
standardized exams are not created either to pass or fail levels. Those are language
ability references for employers, educational institutions and oneself. As reported
by Cambridge English language Assessment (n/d), CERF holds three kinds of
divisions of language users, for instance: Basic user, independent user, proficient
user. Those levels describe the language ability that a person around about has; for
which, any language user of any language takes a standardized exam. Standardized
exams may be the ones designed either by an institution or by an organization.
Nevertheless, if a person would be interested in having an international recognition
of their language performance, they may take an international standardized test
for example: TOEIC (Test of English for International Communication, TOEFL
(Test of English as a Foreign language), IELTS (International English Language
Testing System) among others.
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When referring to standardized tests 3 , it does not mean that they measure exactly
how much a person knows about a language and how accurately they use on it.
Unfortunately, there are many factors which may affect the language performance
of a test taker during their exam. For instance, standardized tests are not always
characterized by five principles of assessment (reliability, validity, practicality,
accountability, and authenticity).
Academically, there are some considerations which must be taken into account at
the moment of judging the performance of a language user in his or her mother
tongue or a second language. Communictive language proficency is a very abstract
conception; therefore, it is required to apply either a formal test, an alternative
assessment or some language tasks based on the four basic skills (listening,
speaking, reading and writing) for grading a language performance. The second
consideration is to promote critical thinking through significant class interactions.
The mention from above is confirmed by O’Malley’s (1987) who is quoted by
Dornyei & Thurrell ( 2016) he says: “Teachers should be confident that there is a
number of strategies which can be embedded into their existing curricula, that can
be taught to students with only modest extra effort, and that can improve the overall
class performance…” (p.3). Slovaček et al, (2015). If teachers want their students
to communicate in an oral and writen form, the teaching method objectives must
contain a great deal of conversation practices, games and game-like activites. Few
linguistic explanations are provided so as to scaffold communicative actions. In
other words, a language classroom should be made more communicative in both
written and oral forms.

3 Standardized tests have been used over 100 years ago in order to “answer” a particular society. Unfortunately, some people
could have been killed intellectually through years since governments did not know how to satisfy Society’s academic demands
of the time. It seems to be that governments used to make believe their nations that they really care for human development.
Traditionally, educative systems used to rank student’s capacities according standardized test results. (Outstanding, average,
poor). Standardized tests had never allowed to determine what kind of human beings a society may need because they were
and are written to trick their test takers. Testing to check knowledge is different from standardized testing to see, if someone
can be tricked. “What can of human being are standardized tests going to create?” (Chomsky, 2015). “Standardized tests exist
for administrative, political, and financial purposes, not for educational ones” (Armstrong 2013, p.5). “Politicians get elected
by promising better test results. Administrators get funding and avoid harsh penalties by boosting test scores” (Mulholland,
2015, p.4). Unfortunately, we are still repeating the same standardized testing story yet. I truly believe that standardized testing
conducts to negative consequences such as: No being really prepare for life, millionaire standardized test industry, human
breaking-up increase, feeling, emotions and states are not considered, and meaningful education is at danger to disappear.
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CHAPTER 4,
A LANGUAGE AS A
SOCIOLINGUISTIC
PHENOMENON
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How does a language influence on speakers’ worldview?
Biologically all human beings are identical. Their bodies function exactly the same
as other people’s bodies around the planet. It has made possible to identify same
biological functions among humans such as controlling activities of their bodies,
absorbing oxygen and giving out carbon dioxide, breaking down waste substances,
holding and digesting food, receiving light for seeing, detecting smell, sound
and taste, pumping blood in the body, getting rid of waste products, absorbing
water, storing urine, producing sperms and ovulation. However, anthropologically
and linguistically speaking all humans differ among themselves, especially their
worldviews are so diverse. Why? Sapir’s and Whorf ’s hypotheses strongly claim
that our worldview or culture is influenced by our native tongue. Consequently,
we understand and act in this world based on our first language. That is, beliefs
and attitudes would not be possible, if a language did not exist in our brains. This
hypothesis states that there are some persons’ thoughts that they can’t be easily
understood by others whose language is totally different. The theory is divided
into two conceptualizations Linguistic determinism and Linguistic relativity.
Linguistic determinism is the strongest version between the two of them (linguistic
relativity and determinism). A linguistic code or language determines to some
extent the way in which a person views and thinks about the world around him
or her. According to this theory, the linguistic structure of a language (grammar,
pictograms, symbols, signs, written and spoken forms) influences cognitive
structures or thoughts. The mention statement came from what Whorf claims
…”the background linguistic system (in other words the grammar) of each
language is not merely a reproducing instrument for voicing ideas but rather is itself
the shaper of ideas, the program and guide for the individual’s mental activity, for
his analysis of impression, for his synthesis of his mental stock in trade” (Whorf
in Lamarque 1997, p. 77). In addition, “A language allows the inventive human
mind to create alternative categorizations for solving new problems” (Lamarque
1997, p. 83). There are more than 7000 languages, and each language is unique. In
essence, one language equals one thought. There are some arguments to analyze
this hypothesis as follows.
To name few examples, Proto Indo European languages speakers have words
for naming infinitive numbers, colors, past, present and future tenses in a general
sense, meanwhile there are several aboriginal tribes and cultures whose languages
do not possess words for naming colors, numbers and tenses. Some of those
peoples come from Piraha tribe. They display difficulty for recounting numbers
higher than three. If there is a need to say four and so on, they will use the word
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many. For instance, Pirahan mothers do not know how to say the accurate number
of the children they have. Then they will say many, if they are more than three. It
does not mean that they can’t recognize who their children are, their names and
other details (Gordon, 2004). Another example, if a boy wants to use a public
bathroom, he will make a decision to use it or not to use it, depending on a sign
like this “out of use” or “in use”. Clearly, there is a connection between thought
and language (Mooney et al., 2011). Western language speakers own really diverse
worldviews.
Additionally, it is necessary to point out that lexical creation comes from as a
communicative need(s) of their speakers. Nature is the most inspiring motor to
come out with new words in someone’s culture and “reality”. Those new words
contribute to more specific and clear statements when describing objects or ideas
among their speakers. Example: Ecuadorians have a variety of green plantains and a
great deal of dishes that are made by cooking them. Those are oritos, barraganetes,
morados, guineos, maqueños, plátano maduro, plátano verde, plátano pintón,
cedas, and among others. Most of Ecuadorians know, when and how to find and
eat them. Which of them are more tasteful and nutritious? On the contrary, most
Finnish people do not have a mental picture of those green plantain classifications.
Actually, they import only bananas from tropical countries. Finnish people have
a very reduced information about those categorizations, including their taste and
their vast amount of nutritious properties. Their lack of accuracy about product
description limits their cultural understandings of Ecuador.
What about Ecuadorians trying to understand Finnish culture? Example, the word
snow and its classifications would be a tremendous problem when describing
winter season. Finnish language has more than forty words to describe snow. As a
result, Ecuadorians will possible fail a conversation about Finnish culture.
Nowadays, global society (people around the World) lives under new technological
innovations, so it can get into the technological innovations by understanding new
English words like Facebook, WhatsApp, cell phone, Instagram among others.
They were creations by those whose language is English. Consequently, they have
accommodated some technological inventions by coming up with new words.
They have arbitrariness in their meanings though.
In the other hand, linguistic relativity or relativism points out that language
differences affect our daily automatic thinking. A language is only one window to
look at our “reality”. What we see through that window enables us to conceptualize
our world. “A language plays a powerful role in shaping human consciousness,
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affecting everything from private thought and perception to larger patterns of
behavior in society, ultimately allowing members of any given speech community
to arrive at a shared sense of social reality” (Sean 2015, p. 3). It is important to
understand that a culture is a mental or psychological concept. Then, there is no
reason to believe that there are some people who are more or less intelligent than
others. There are no “savages” (Indian tribes) and “civilized” (Europeans) men.
They are the result of their cultural environment, Boas in (Duranti, 1997).
In the frame of translation, there is not always a 100 percent of accuracy when
translating one language into another. It would depend on the social context
and cultural backgrounds transmitted through the languages. Unfortunately,
all worldviews are at some point hampered so as to cover an objective reality.
As a matter of fact, there are some viewpoints which vary from one language
to another. That is why there are some miscommunications among people of
different languages because of different cultural perceptions. The more diverse
our perceptions are, the less able we are to have a mutual understanding with each
other. As a result, interpersonal communication will be affected in a high scale.
Linguistic diversity is so outstanding that Von Humboldt in Duranti (1997) claims
that:
Each tongue draws a circle about the people to whom it belongs, and it is
possible to leave this circle only by simultaneously entering that of another
people. Learning a foreign language ought hence to be the conquest of a
new standpoint in the previously prevailing cosmic attitude of the individual.
In fact, it is so to a certain extent, in as much as every language contains
the entire fabric of concepts and the conceptual approach of a portion of
humanity. But this achievement is not complete, because one always carries
over into a foreign tongue to a greater or lesser degree one’s own cosmic
viewpoint-indeed one’s personal linguistic pattern (p.62).
Going beyond the conceptualization of linguistic relativity or relativism, bilingualism
and multilingualism allow their speakers to perceive and think different about
World than a monolingual person does. “There are many things that can be said
better, more efficiently, in an aesthetically more pleasing manner, in one language
than in another” (Lamarque 1997, p.80). Some bilingual speakers communicate by
using idioms, a great amount of vocabulary so that they can be more accurate and
charming with their speech. Some languages have more lexical richness than other
languages. The more languages someone speaks; the better world perceptions
they embrace. For Rogers, who is cited in Phipps (2011) conducted an experiment
in which she read a story to bilingual children while their brains were recorded.
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She concluded that English is processed in left hemisphere, meanwhile Novaho
language was processed in the right hemisphere. According to that experiment, it
may be that worldviews are “stored in different parts of the two hemispheres.
As a conclusion, to speak a language has allowed people to mediate activities to do
things and change people’s “realities”. Those realities become people’s worldview.
A worldview becomes people’s culture. Therefore, a culture and a language are
always tied one to another. A language is nourished by culture and vice versa. If
one of them does not nourish the other, a linguistic or cultural death is inevitable.
(Unfortunately, all languages have some limited word awareness for certain social
domains, some words do not even exist in a language, which limits people’s
understandings and communication in terms of accuracy). For Whorf who is cited
in Duranti (1997) “He believes that the structure of any language contains a theory
of the structure of the universe, which he at times called “metaphysics”. Such a
structure becomes particularly evident when one examines languages and cultures
that are quite different from one’s own” (p, 58). Learning and acquiring a second
or a foreign language demands to be immersed in the target culture in other to get
a different cognition and social awareness.
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Dreaming in different tongues: Languages and the way we think, six
personal perspectives
Six anthropological linguistic perspectives by which I strongly believe that languages
influence our thoughts and social behavior.
1.

A language is tied to our identity, why?
I may say that our identity is modeled by the society on which we are exposed
to live in. For taking part in a particular society, the language must be acquired
from the community members. By transmitting the language, the learner is
empowered with a particular living philosophy. One example could be about
Chinese culture. Chinese language is not very expressive, when dealing with
emotions. It seems to be that native Chinese speakers are more conservative
than Americans are.

2. There are two main differences between English and Chinese
languages
The English language is stored in the left hemisphere. Chinese language
is stored in the right hemisphere. How does it happen? English is a linear
language. It has 4000 syllables, including tones. It is stored in left hemisphere;
meanwhile Chinese language uses pictograms and it has 400 syllables. It is
stored in the other side of the brain, right side.
3. A language encodes and incorporates a whole WORLD VIEW
I have observed that indigenous’ WORLD VIEW is more diverse than
mestizo’s ones. Indigenous are more focused on their Pachamma and their
entire interest in living in community. Minga (community work) is the way
how they cover their community and surviving needs. Since Kichwa is mainly
an oral language, they seem to be good listeners rather than talkers. On the
other hand, Spanish speakers (mestizos) base their behavior on individualist
and isolated actions. We do things, if there is something to “gain” or in
between; especially if money is involved. Sometimes, it does not manner by
which means. Our Spanish speeches show some demagogy at some point.
Spanish sounds are more persuasive than Kichwa language. Actually, Spanish
displays some myriad vocabulary ways to say things which are the opposite
of Kichwa language.
4. Kichwa and Shuar are disappearing in Ecuador inevitably
Unfortunately, they are disappearing faster and faster since Kichwa and
Shuar are spoken by dominated minorities. Those minorities are usually
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illiterate. Consequently, they do not transmit their native languages to their
offspring in written forms. If there are not enough scripts, there will be no
evidences or recording traces about their social interactions and philosophy
over the years; those particular speakers will not provide a linguistic legacy
their own generations. Additionally, those dominated groups are usually seen
as the “poorest, weakest and dumbest” people. Psychological speaking, their
current generations do not want to be part of the “looser or dominated”
ones. They do not want to be looked down on by most Spanish speakers
(mestizos). As a result, there are many young indigenous speakers who are
not bilingual any more. Even some of them have chosen to remove their
traditional outfits into mestizo ones. (It is known as invisibilization; this
detestable neologism means that minority people want to “visually reduce”
marginalization. It is more notorious in men rather than women. To sum
up, this is not only a linguistic conflict, but also it is a social, political and
economic conflict too.
5. Bilingual or multilingual people are able to communicate in different
languages and also dream in different languages
Definitely, we dream what we mostly do in our daily routines, including in
the language that we mostly speak daily. Then, our brain reproduces what we
have already done during the whole day. I would say that our dreams are the
final result of our social and linguistic interactions, including our biological
needs. If I dreamt by using English, it would be the result of a great deal
of input and output in English. Conversely, I have never dreamt in Shuar
language since I am not a Shuar speaker. I have never heard anything in
Shuar code.
6. What can we do to preserve ancestral languages like Kichwa or Shuar?
From my perspective, we need some political and linguistic polices from
government for promoting social and linguistic diversity. Therefore, there
should be Kichwa and Shuar necessity encouragement to use those languages
daily. Also, to promote Kichwa and Shuar intellectual publishing in many
scientific areas, especially in education field. Unfortunately, we do not
experience aggressive policies by which we can feel the necessity to speak
or apply those languages in true bilingual scenarios. Actually, our current
government encourage to speak English rather than any other language.
Paradoxically, they support some teachers’ training abroad, didactic materials
and economic stimuli for bilingual educators and English proficient
students. Frankly speaking, Kichwa language from the Andes does not have
a significant amount of literacy production. Minority languages should be
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promoted in all educational settings. There are a couple of examples about
language revitalization, one of them is Euskara (European language). It was
recovered from an almost slow linguistic death.
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Why does a language change?
How may it influence on learning a second or a foreign language?
There are some scientists who claim that human brain owns an evolved gene called
FOX P2 which allows human articulation point development (linguistic ability)
in Homo sapiens. It has permitted the language development of any code and
communication over time. Thus, any language is a vivid and constant phenomenon
which changes considerably among its speakers. It seems that language is a
socio-linguistic mutation from the very beginning in humanity until today or
until the end of humanity’s existence inevitably. For Shukla & Connor Linton
(2006) “All languages adapt to meet the changing contexts and needs of their
speech communities” (p.276). Meanwhile, Wardhaugh, (2010) who mentioned to
Saussure (1959) and Bloomfield (1933) strongly believe that “change itself cannot
be observed; all that we can possibly hope to observe are the consequences of
change” (p.195). Accordingly, it is a brilliant remark to take into account language
change by internal and external factors and the importance of extensive language
exposure for tasting real language outside the classroom.
For having a greater appreciation of what language change conceptualization is,
it is necessary to mention that there are some internal factors that underpin a
language transformation itself (linguistic features). According to Handke (2012)
the changes of a language can be seen in its phonology, morphology, syntax,
lexicon, semantics and norms for “correct” language usage. Every aspect of the
linguistic language evolution poses tenets which allow sociolinguists to study the
language evolution.
Some phonological changes (syllables, structure, tones, stress, patterns) are pretty
notorious and understandable if a language comes from the same family language
such as: Proto-Indo- European family. Example: Sanskrit /pitέr/, Greek /pɒtέr/,
Latin /pάtεr/, today’s English /fάðɚ/. Additionally, speakers, whose aim is to
ease articulation, minimize their articulation efforts. Example: Old English: drifan
in present English it is to drive. “A distinction between two distinctive sounds
may be lost in a language, as occurred historically in most varieties on English
in the vowels of meet and meat or horse and hoarse” (Wardhaugh 2010, p.195).
However, it does not mean that it will always happen in that way, the English
language has 20 vowel sounds now, more than it has many centuries ago (The
Great Vowel Shift in English). “Once sound changes occur in a language, the
prior (changed) sounds no longer exist. For instance, the word the lame (unable to
walk) presents three different pronunciations over time in Old English: /lαmα/,
in Middle English /lαImε/ and in Modern English /leIm/ (Shukla & Connor
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Linton 2006, p. 289). One principal of phonological change is assimilation. It is
the result of an influence neighboring pronunciation sound over one phoneme,
example: In Latin /nↄktεm/ vs Italian /nↄt:ε/. Split is a second principle, it is
about one phoneme which splits into two ones, example: British English /æ/, /
hæ:m/, hæt/. Merger, a third principle. One example from British English/kↄ:t/
/kɒt/ to American English version /kɒ:t/. Loss principle has Syncope (It means
when something is lost in the middle of a word) and Apocope (It is something
lost at the end of a word). Insertion is divided into four categories: Epenthesis
category (if there is an insertion of something in the middle of the word), and
Prothesis category (it is when there is an insertion at the beginning of a word),
and metathesis category (if two phonemes change their place).
In the Morphological change, there is a tendency to overgeneralize words in a
paradigmatic leveling. Under the Analysis and synthesis, it can be compared Old
English: Ic lufie versus Contemporary English I will love. Other example is in
Old English: beautifullest and today’s English: most beautiful. When referring
to Analogical restructuring the morphological system changes, it means that
irregular patterns become regular forms: Old English: helpan (simple present),
healp (simple past) holpen (past participle). Today’s English verb: help (simple
present), helped (simple past) helped (past participle). Whom is being replaced
by who. Whom is part of a disused word. (Handke, 2012). Today’s preference
is which or that, depending on the cases. The analogical restructuring is
called regularization too. It means that “regular patterns keep the integrity
of a language, meanwhile irregular patterns do not survive and exceptions are
more easily forgotten” (Shukla & Connor Linton 2006, p. 278). Consequently,
language speakers promote language change through simplification, elaboration,
new linguistic influences from other languages, privileging language orderliness.
The speakers of a dominant language make efforts to maintain the “purity” of
their language by standardizing it. “People tend to react to the consequences of
external change by complaining about failing language standards, resisting new
usages, and trying to constrain variation” (Wardhaugh 2010, p. 196). Although
conversely “Despite the fact that nonstandard or vernacular dialects are often
wrongly disparaged as “improper” or uneducated” speech, all dialects are bonafide forms of communication, and dialect differentiation is an important, often
essential, component of cultural and personal distinctiveness” (Schilling 2013, p.
337).
Syntactic change principle refers to the change of Word order of the basic
structure. It could be seen in some lyrics. It is called topicalization. A language
may change its general structure by having subject +verb + object. Or subject +
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object + verb. Or others forms might be verb+ subject+ object or Object+ subject
+verb: Examples come from the lyrics: Nothing else matters by Metallica. “All
these words I don’t just say” (object, subject and verb). “Trust I seek and I find
in you” (Object plus subject and verb). Finally, In the Middle English there was a
statement: Me thirsted sare. (I was very thirsty). Me likede pearan (I liked pears)
(Handke, 2012).
The final aspect is the Lexical change or semantic change, which is the most
fascinated one. A word changes in its meanings and those changes are incremental.
The meaning of a word acquires a more positive or negative value. It is motivated
by a metaphor. An example has been provided by Shukla & Connor Linton (2006)
“ Sanskrit language= guru in English language= heavy. The metaphor in English.
A person who is worthy of honor. At this point, it is necessary to highlight what
Wardhaugh (2010) states “What we find is that in individual usage the change
is introduced progressively through the set, and once it is made in a particular
word it is not unmade…there is no reversion to previous use” (p. 222). In other
words, a language changes through generations as a result of their communication
needs, modifications and cumulative effects through time, it is to say that, old
generations would hardly understand their newest descendants whose language is
the “same” or share the same linguistic features. Example: Old English speakers
won’t comprehend Modern English speakers at all.
In the endeavor to have a deep understanding of why a language is never stagnant, it is
essential to mention some external factors such as political authority, geography,
social acceptance/prestige, uncertain language fate, language contact, linguistic
innovation, technology, mass media, social needs (socio-economic class, age,
gender), borrowing lexicon, education, commerce, transportation, politics,
among others. “It reflects the social, political and military history of a speech
community” (Shukla & Connor Linton 2006, p. 276). Additionally, it is significant
to take into account what Shukla & Connor Linton (2006) point out “Members
of the conquered speech community are motivated to use the language of their
conquerors to gain access to social resources (power, wealth, education, etc) which
are controlled by the conquerors” (p. 278). When speakers are exposed from
one region to another region or social group, they get exposed to new language
varieties or codes even; consequently, they get new social experience due to social
interaction. That is, all human activities promote language change through social
interaction.
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Geographical locations and population density can influence a language change
too. Physical barriers promote dialect division among speech communities,
those may be: rivers, hills, roads, rails, waterway infrastructures and so on. Under
Wardhaugh’s (2010) criteria.
Density of population and the influence of large population centers appear
to be important factors. …it holds that large, culturally important cities
influence smaller cities they dominate and eventually changes filter down
to surrounding rural areas through even smaller towns and communities. A
change may even spread directly from one city to another leapfrogging (p.
200).
Some examples can be displayed for a better comprehension. All of them are based
on the Spanish language from Spain and Spanish from South America: The word
teenager or friend has many dialectical varieties in non-standard dialects: chamo
(Venezuela), chavo (Mexico), pelado, muchacho, mijo, (Colombia) chico/ mocoso
(rude) (Ecuador), che (Argentina) and chavalo (Chile and Uruguay. Conversely, tío
in Spanish from Spain: People differ their vocabulary even though speaking the
same language. Nowadays, the increased mobility of people makes the geographical
factor even more important than the before. “Central areas are innovative, while
peripheral areas are conservative ... chances are significantly greater for interactions
with strangers than in small rural villages” (Romaine 2000, p. 165).
It is important to highlight that people force themselves to change their language
production (lexicon or pronunciation) because of social prestige or social
acceptance. They speak in a specific way because they want to identify themselves
with the people they admire with consciously or unconsciously. In this sense,
Shukla & et al. (2006) suggests that “an element may be borrowed from another
language because of its prestige or because it fills a need or a gap in the borrowing
language” (p. 294). In a study conducted by Labov about the r-use in New York City
speech in 1986, he concluded that “lower middle-class speakers crossover behave
hypercorrectly, so far the use of r is concerned. They tend to overproduce r sounds
when they try to emulate what they perceive to be the kinds of pronunciation
favored by those they aspire to equal” (Wardhaugh 2010, p. 206). Moreover, women
are often the most who emphasize on self-correction or correct behavior (standard
forms) so as to avoid social discrimination because of their socio-economic status,
lack of confidence and social networks. The process of language change seems
to be initiated by people who are part of high social levels consciously; therefore,
those modifications are carried through at the lower social levels unconsciously
(Wardhaugh, 2010). However, it is not always the case, sometimes women are
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language innovators, by introducing vernacular forms (young women) or leading
changes towards a standard dialect (public social women); meanwhile “lower-class
men in particular often adopt speech forms from nearby local workers to express
solidarity, rather than status or prestige” (Holmes 2013, p. 222).
Since a language does not have a certain fate, it could be the origin of another
language(s). Principally, pidgins and creoles languages, they are the results of having
contact languages. A pidgin language comes out when speaker(s) of different
language(s) try to communicate by creating a new language, using vocabulary
from at least three languages and follow a word order from the most dominant
language. Speakers do not have a lingua franca. “A pidgin also tends to have
simplified phonological structures and limited vocabulary” (Garrett 2004, p.78). A
communicative purpose to create a pidgin can be trade. The number of speakers in
a pidgin language is very limited. On the other hand, a creole language is an evolved
pidgin. Its vocabulary, structured and phonological features are much wider and
richer than a pidgin. It has some native speakers (children) who become the first
generation of that language. The numbers of speakers are larger than a pidgin. For
Jourdan cited by Garrett (2004) confirms that pidgin is a secondary language, while
a creole-whether or not it has become nativized-serves as the primary language of
a community” (p. 61). There are some creole languages like Papua New Guinea,
Hawaiian Creole, Nigerian Creole, Manglish, Bislama among others.
Over time, Language contact has led speakers to borrow vocabulary (lexical items)
from one language to another. Borrowing vocabulary enriches its inflectional
morphology by developing new words. Speakers of other languages adopt or coin
words from science, economy, culture and technology into their first language to
discuss inventions or new concepts. “The scientific, industrial and communication
revolutions of the nineteenth and twentieth centuries inspired new technical
vocabulary and English spread mainly as a scientific lingua franca- throughout the
World” (Shukla & Connor Linton 2006, p. 294). Examples about borrowing words
could be reflected on English. It has a huge number of borrowed words from
other languages Latin, Greek, French and Spanish, which are easily misinterpreted
as they were cognates. Real cognates come when two or more languages (sister
languages) have been developed from a single language. They have shared the
same father or protolanguage (language family). A clear example might be French,
Spanish and Italian (Indo-European language family) speakers who usually
recognize similarities among those languages such as sounds, basic vocabulary,
inflecting verbs and sentence constructions (Shukla & al, 2006). For instance:
months of the year: in Latin: februarius, in French: février, in Spanish: febrero and
in Italian: febbraio.
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Other sociolinguistic factor for language change is the linguistic innovation that
speakers promote. Innovation comes from imitating speakers from other speech
communities. The innovation is usually adopted by a local community. “People
tend to accommodate to the speech of others if they like, respect or admire them
… local prestige and relative status are very relevant factors” (Holmes 2013, p.
212). Individuals have their own style for interacting with others. One person
usually changes their speech into formal and informal language variations, it would
depend on which social group they must deal with, whereby linguistic change is in
progress. It has been seen that younger speakers are the most innovative language
entities. Young people are characterized to use more vernacular forms since they
are not so much worried about social pressures and expectations as old people do.
However, when a young generation becomes older, they will have assumed that the
language variety they used in their adolescent lives was part of the speech norms
in the community. Hence, they will have grown older by using the language of that
particular period of time.
Why does language change matter? Learning about language change as a
sociolinguistic phenomenon should really matter to language educators, so that
we can innovate attitudes towards Communicative competence approach. Then,
we will have increased our sense of responsibility for acting on behalf of teaching
English as a foreign language. The power of extensive language exposure should
be the answer for encouraging proficiency among learners.
Doing teaching practices by taking a textbook course and audio tracks only for
general learning processes, it does not allow learners to experience the richness
of a language and its varieties through real language exposure. In this context
of discussion, (Holmes, 2013) adds that “It often seems that everyone uses the
same language. However, a little thought will soon identify areas of variation, most
obviously in vocabulary and pronunciation” (p. 207). Lack of language variety
exposure is entirely dominated by language-focused teaching, far away from
acquisition). Some experts suggest that all four language skills must be treated
roughly as equal strands. It means the importance of learning meaning-focused
on input; nevertheless, an especial attention on vocabulary, grammar exercises
explanation, spelling and sounds, using the language receptively for gaining
knowledge and enjoyment should be given by language beginners. The Input
principles involves activities such as: extensive reading, shared reading, listening
to stories, watching TV or films, and being an active listener in a conversation
(Newton, 2009). “The time-on –task principle simply says that the more time you
spend doing something, the better you are likely to be at doing it” (Newton 2009,
p. 1). The quality of students’ input will be observed on students’ fluency and
accuracy as output.
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What should be done in light of tasting real language outside the classroom?
Since any language changes, educators should provide a general explanation to
their learners how a language varies over time. It is a process which never goes
back to its original point. All languages change because they reflect linguistic,
social, economic, political, historical events and needs of speech communities. No
generation can be compared to another one since each generation faces different
linguistic and social needs. Therefore, learners of any (foreign) language must
be exposed to updated ( 4), appropriate, authentic, written and spoken materials
for tasting the language of that particular generation. If so, they will be capable
to deal with language variations accurately. The language exposure must be done
through audio/ video resources, native speakers in person, and native speakers
through mass media, extensive reading texts for pleasure and a well-qualified
educator.
For that reason, when helping learners to become good language achievers, they
must be exposed to update reading resources. If not, very beginning learners won’t
develop efficient self-learning habits. Outdated listening or reading materials
kill students’ motivation immediately, especially if they are not familiar to old
vocabulary. They are caught by information, if it is easy to understand and follow
at first glance. Those conditions can be confirmed by (Newton, 2009) who claims
that “only a small proportion of the language features are unknown to the learners.
In terms of vocabulary, 95 percent to 98 percent of the running words should be
within the learners’ previous knowledge, and so only five or preferably only one or
two words per hundred should be unknown to them” (p.4). For Nation and Wang
(1999) who are cited by (Newton, 2009) pointed out that language learners have to
“read at least one graded reader every two weeks in order to get enough repetitions
to establish substantial vocabulary growth through incidental learning” (Newton
2009, p.5). This can be confirmed by Richard and Bamford (1998) discussed
the idea that “language learner literature is often referred to as graded readers or
simplified readers. They can take the form of the original fiction and nonfiction
books well as simplifications of established works of literature” in (Harmer 2011,
p. 284).

4 Once, I remember to have handed out some donated books from the American Embassy to my A1 English language
learners. (They were intact stored inside a box in a high school library). My students’ faces shone as stars on the sky. Then,
all of them carried those pocketbooks to their homes. I truly believed that they would love reading them from the beginning
to the end of each page. Consequently, their lexicon would increase dramatically. As the days went by, many students started
complaining about not being able to catch any message from those books. They claimed that those books demanded too
much time when trying to understand or translate some unknown words. In short, I realized that those donated books were
more than 36 years old difference, comparing them between the publishing date and my high school students’ current ages
(15-16). Also, their English proficiency was A1 level only.
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A Second Language learner or a Foreign Language learner, who is keen to acquire
and learn a language, must be constantly exposed to native speakers in person
or through media. It highly allows them to get an active and real interaction
environment. There are some linguistic benefits on maintaining social interaction
with a native speaker, face-to-face. Alseweed (2012) points out that a native speaker
acquires and maintains their code since they were born. Then, their language
knowledge allows them to be fluent, spontaneous, and competent to communicate
within different social settings and no foreign accent presence. Having a face-toface interaction with native speakers, a L2 learner gets acquainted on how a native
speaker pursues, seduces each other, moves from one stage to another positive
or negative one, does things, including the influence of their words on feelings,
emotions, and passion for solving problems. That is why “most sociolinguists still
think that actual changes in people’s speech require face-to-face contact with real
people” (Holmes 2013, p. 228). In addition to the mentioned statements, people
prefer to have more oral social interactions rather than written forms, because they
are less socially condemned when dealing with mispronunciations or bad grammar
usage.
Considering the fact that technology rules language change enormously. It is
essential to mention some of them such as: internet, social networks, mobile
phone texting, blogs, emails, chat rooms, virtual Worlds (Second life). All of them
together have created new ways of style, pronunciation, spellings, vocabulary,
punctuation (exaggerated exclamation marks), new patterns of dialogue, new kinds
of language variety, new grammar, emoticons are part of fast communication
(Macmillan Education ELT, 2010). It is confirmed by Labov who has been cited
by Wardhaugh (2010) “language change can be readily observed today: “In spite
of the expansion and homogenization of the mass media, linguistic change is
proceeding at a rapid rate” (p. 199). The same criterion is hold by Holmes (2013)
who considers that mass media provides new forms of speech and listeners
adopt speech (pronunciations), of those admired by them. Likewise, mass media
accelerates language change. One significant example is Babble, it is a website for
interacting in real-life conversations in thirteen languages. Users’ Babble website
utilize everyday conversations which open them to be part of a big, rich and
inspiring World. The interaction practices spur confidence and correctness on
speakers. They choose topics that interest them, based on vocabulary building,
practice at their own pace.
After having learned the dynamics of Language change, we should commit to
serving our students with better comprehension reading strategies or techniques
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for pleasure. A great among of comprehensible readings practices provides
enormous amounts of input and critical thinking skill benefits. In the Ecuadorian
contexts, most of the students do not appreciate doing extensive readings by
themselves. For encouraging them to read extensively and intensively, we should
show students how exciting books might turn, if they apply some reading
comprehensible strategies and techniques. For a good start, they should choose
what to read (It means that all students won’t read the same texts at the same
time). Those books will have been selected to make appropriate level choices. For
evaluating and providing positive feedback, it will be necessary to ask students
some reading reports back in conversational ways.
On the other hand, intensive reading in class time has a very important role. There
should be really catching topics and reading comprehension tasks. Harmer (2011)
stresses the importance of organizing students into roles (organizer, observer,
feedback and prompter). It would be necessary that a teacher and students find
some accommodation so that students develop their skills to grab the general
reading message and understand the meaning of many words without “translating”
every single word. We should teach them how to be more selective when dealing
with many unknown words, and how to look vocabulary up in a dictionary. Instead
of explaining every single word that each student does not know, we should follow
these tips: time limit, word/phrase limit and meaning consensus.
In essence, each person and speech community have been contributing to language
maintenance, innovation and evolution through centuries. Certainly, those
consequences could be the results of external factors for a language modification:
political authority, national considerations, geography, social acceptance/
prestige, no certain fate, language contact, linguistic innovation, education,
commerce, transport, travelling, communication among countries, politics,
wars, technology, media and, social needs (socio-economic class, age, gender)
borrowing, language contact aspects and time. All of them are so influential
on speakers of a language that its phonology, morphology, syntax, lexicon,
semantics and norms for “correct” language usage do not look the same as the
original version. It is so that, a language is classified into Old, Middle and Modern
language, and likely future language (evolved varieties). Nobody knows what the
fate of a language will be in the future. It would depend on how much dominance
it owns over speakers. The number of language speakers and the resolved social
needs would determine a language survival and many dialects around it. Examples
of those are lingua franca, if it is not the case, humanity might experience new
pidgins and creoles languages so as to deal with others in several aspects. In this
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respect, language educators must expose their language learners to real language
outside classroom too, by utilizing updated and catching extensive and intensive
reading and listening materials and resources. Besides, learners must explore the
richness of their input through social interaction with native speakers, a well
teacher talking quality, and speakers around the World online, who share the
same target language. Consequently, they will not only increase their confidence
and proficiency language, but also foster their long life skills, feeling part of the
sociolinguistic language features of their generation. This is to say, they would
comprehend the language of that particular time. Mass media accelerates language
change among speakers, but also learning and acquisition of the desired language.
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The myth of standard language ideology
A reflection on the myth of Standard Language Ideology
Indeed, it is well known that languages change and vary through time, and
therefore, there is a need to standardize them. As each language speaker has his
or her vocabulary, his or her own way of speaking, his or her own amount of
grammar learned, countries have a necessity to decide which of these variants
can be considered convenient so as to use then in education, in the government
field, to mention few. Language academies are the ones who regulate this language
standardization. Nevertheless, despite the fact that some countries have standard
languages, Fasold (2014) states that if a language is analyzed in a deep way, other
forms are not less than the standard languages because there are no scientific
reasons to say that.
Holmes (2013) claims that standard languages have three principal characteristics:
a “prestigious” variety influenced it. It was “codified” and “established” and it
handles some functions within communication at Court, administration and
literature. He also states that a standard language is a specific variety which has
won its position due to economic, social and political influences. I agree with the
fact that the standardization of a language highly depends on the government
necessities or policies, and of course, a language is an important part in any country
because it is seen as a huge symbol of identity. This is the reason why, government
cares a lot about language because everybody feels proud about their identity; and
therefore, people are so attached to their language.
From a sociolinguist perspective, I consider that there is no appropriate or
inappropriate language variety because every group of people and even every
person within a society has his or her own dialect. Using a dialect, which is not
standardized, it is not a mistake, but it is a reality because people do not really use
sophisticated lexicon on a daily basis, but this vocabulary, which is, of course,
understood by the rest of the people, and this is what a language is; a system of
communication.
Romaine (2000) mentions that standard language is a variety of language, which
is highly codified and it has been created and modified for different tasks. It is
regulated in terms of spelling, grammar, etc; which rules the way of teaching to
foreign learners and native speakers. She also says that standard languages are
created with conscious planning. I certainly believe that a person will be judged
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for the variety of language used. Thus, people need to learn and use the standard
variety of their language for having better opportunities in every field of life.
Although a person can be considered well educated or as a member of a high
social status, people will use the different varieties of a language. Therefore, they
will continue to change through time. So, standard language needs to be modified
as well as time passes.
According to Wardhaugh (2010) to standardize a language refers to codify a
language in some way. It involves, grammar, lexicon, spelling books among others.
Standard language is considered the proper language that people should use.
Indeed, I think that it is a good and powerful tool for the academic setting because
when people learn it they get more social opportunities to have a better lifestyle.
However, they also need to be aware of other language dialects so that they can
understand people with a different dialect variation.
In conclusion, language varieties will always exist and people will definitely use any
of them on a daily basis, and that is why, it is not appropriate to say that standard
language is the correct one because it is only a variety of a language. The variety of
languages will always depend on the circumstances. Thus, people are the ones who
decide, which variety of it they will use in a particular situation in life.
Additionally, understanding what a standard language and how it works will
definitely help educators to teach English in a better way. That is to say that,
educators should also teach to their students some idioms or lexicon that is used
in real conversations, “real world”, and not just the proper grammar, which is
taught in a book because students will need to understand what people want to
communicate in everyday life.
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Language policy and planning
A reflection on language policy and planning
How is the language I speak related to politics? Language policy and planning
explain how politics decide on the languages people speak in a country. There are
three significant facts I would like to reflect on regarding planning on a language.
The first one, the unbelievable, but necessary intervention of the government over
a language or languages people to speak. The second one, the status languages are
assigned by the government. And the last fact goes over planning on languages
for education. Therefore, the languages that people speak all around the world are
more a political decision rather than a linguistic one.
Governments around the world play a tremendous role when planning on a
language that the inhabitants of a country will speak. According to Wardhaugh
(2010), language planning is all conscious attempts approved by the “government”
to change a “language’s function” in to solve communication issues (as cited in
Weinstein, 1980, p. 56). For instance, there was a debate among members of the
Constituent Assembly, to make Spanish the official language in Ecuador. Honestly,
I was not aware of this interesting fact of my country. I have always thought
that I speak Spanish only because of the Spanish colonizers’ influence. Which is
not a wrong fact, but I did not know there was a language planning made by the
government behind this decision. Furthermore, I never thought about politics
being related to the languages I speak. It also surprises me to know how the
government creates policies not only for the rights of the women or children, but
also for the languages of the Ecuadorians to speak. In addition, I also reflect on
the importance of planning on a language. I think planning and policies over the
languages spoken in different countries help people live in an organized society.
Thus, the governments all around the world look for ways to benefit both the
political and social factors throughout language planning and policies.
Governments also entitle languages as official and national. This is part of the
procedure when planning for a national or official language. This step is called
status planning. Holmes (2013) states that status planning or prestige planning
refers to the reaction people have towards a language. In other words, governments
want people to accept and develop a sense of pride of the language they authorize
as official. This called my attention because it has to do with my language identity.
On the one hand, Spanish is the official language in Ecuador and I am proud of
the language I speak. It gives me a completely sense of identity as an Ecuadorian
and Latina woman. I am definitely happy with Spanish being the official language
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in my country and I accept this declaration easily as this was the only language I
learned since I was a child. On the other hand, I think about the indigenous people
in Ecuador, people whose mother tongue is Kichwa. It must not have been easy
for them to accept the policy of Spanish as the official language since language
is part of our identity. Indigenous people would have loved their language to be
declared official too. Through this policy the government gave Spanish a higher
status in comparison to the indigenous languages in Ecuador. I think this fact
relegate Kichwa to a second place. In this case, giving Kichwa a status of national
language was a disadvantage for them. As an Ecuadorian citizen, I would have
appreciated Spanish and Kichwa to be the official languages. An example of this is
Paraguay where Guarani, an indigenous language, is the official language as well as
Spanish. They identify themselves as Guarani and Spanish speakers, and they even
say that a person who does not speak both languages is not a Paraguayan. This is
why, I think the status languages are given by the government affects the identity
of a whole country.
The last fact to be analyzed is the intervention of the government regarding the
language or languages to be taught in schools. I think I have been greatly benefited
from the decision of learning English as a foreign language in Ecuador. Thanks
to this decision made by the authorities I have learned English since elementary
school. Additionally, I have become an English educator and I have a job thanks
to this great decision. My point of view about the policies of the Ecuadorian
government has dictated regarding English, benefit Ecuadorian students and
English educators as well. For example, the requirement of a B2 level in English
for university students. I think this policy makes students to see English as a
subject to open doors and have better opportunities in their lives rather than just
seeing English as a subject they have to pass as a graduation requirement. Also,
I think this policy demands educators to be more prepared and achieve higher
levels of professional competency on international exams. Maybe this policy is
not occurring as the government planned, but at least it has helped students and
English educators in Ecuador be better English speakers.
To conclude, I would like to point out that noticing how much politics influences
over the languages I speak provoke a great awareness. Firstly, if I would like to
change or innovate policies I could not do it from just being a teacher. I would
need to have a political position. Secondly, I feel proud of the language I speak,
but I do feel disappointed for the minority groups of my country, who do not
speak Spanish. Finally, I am even more aware of how politics affect all areas, even
the decisions over languages to be spoken and taught in a country.
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English as a global language
Political development
All languages provide sociolinguistic enigmas to their speakers. In one perspective,
nobody can deny that humanity uses any form of communication to survive and
live in community as a human species perpetuation principle. In another hand,
languages have mostly allowed to continue or to interrupt life at any form on
Earth. They mean more than a group of sounds and letters, pictographs, meanings
and so on. They promote their speakers to live under either powerful or weak
circumstances instead. As a result, there are some dominant people with dominant
languages and vice versa. Consciously or unconsciously, English has gained
territory through years since it was born as a language. It has reached an exclusive
position in the modern World because of its political, geographic and linguistic
expansion, teaching support and international unity choice.
According to the historical events, Britain imperial expansion colonized and
conquered other civilizations around the world. Geographically, politically and
linguistically, it reached around a third of the Earth’s surface. Later on, Britain and
North American empires ruled the new territories and populations under English
code. It led to have English speakers as first or second mother tongue around
the globe. In many cases, the conquered populations’ goal has been to reach the
Britain “civilizing” influence. For having a better “civilized” treatment, English
was an essential tool for reaching social “recognition” and “benefits”.
There is no other language on the planet which has received strong support as
English. Thanks to English teaching support, Asians and Africans have been
learning it under free expense and rewards, especially to most brilliant learners.
“Thousand pounds expended for tutors, books and premiums would do more to
subdue a nation of savages” (Crystal 2003, p. 78). In concordance with prior, Asian
and African nations entered imperial politics, including commerce, technology and
economics due to a large number of English speakers. In essence, the economic
boom of Britain and The United States of America stemmed from instructing
faraway and linguistically diverse populations, among other factors.
Over time, there have been many nations around the planet that became independent
from other nations or dominant empires. However, those freed nations have not
reached their linguistic independence. It is in the context of this discussion that
many multilingual countries, mostly from Africa and Asia which have chosen
to speak English. For instance, some indigenous communities communicate in
English because they think their aboriginal languages are not developed enough for
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promoting national or territorial unity. Speaking English stands for an international
linguistic and political unity choice.
In the endeavor to identify the causes and effect of having English as a global
language, it is essential to mention that Britain and North American power, teaching
support and political unity bring access to a culture which rules technological
revolution, trade, marketing and media among others. Consequently, for avoiding
a reduced sense of minority languages status and a weak symbol of identity,
all today’s societies are encouraged to live in a globalized village with only one
language.
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CHAPTER 5,

INTERCULTURALITY, A
REALITY AMONG US
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Intercultural communication terminology on bilingual teaching and
interaction field
Nowadays there are new and new education trends. Their goal is to promote
social justice in and outside classrooms for good living in a global village (World).
It means that XXI century educators face different and more demanding
challenges and outstanding opportunities in their daily teaching performances.
Global educators’ attitudes have to be oriented towards learners’ improved long
life skills, communicative and professional competences, nature awareness, and
social and self-awareness. All of them together will allow current and new coming
generations to get rid of spiritual and social ignorance more effectively, which
are and have been our worst enemy over time. If we are not well familiar with
today’s new teaching and social challenges and opportunities, a good start would
be to know some terminology and philosophy about intercultural communication.
The key terms are culture (cultural), multiculturalism (multicultural), cross- culture
(cross-cultural) and inter-culture (intercultural) and intercultural communication
in language teaching.
More than before, today’s educators must deal with cultures which are not as
their own cultures. Because of migration and other socio, economic and political
factors, we see students from other origins, social and linguistic backgrounds in
our teaching environments. That complexity is named culture. In a general sense,
culture is defined as the ideas, beliefs, attitudes and customs that are shared and
accepted by a particular group of people in a specific society. By the same token,
every person owns a culture, no matter his schooling level or formal education.
Culture is learned through social interaction as an ongoing process and out of
awareness. With this in mind, a culture possesses its own elements. One of those
are symbols such as flags. A language is one of their major characteristics, example
Spanish. Other key component is values. They may be good or bad awareness,
individualism and collaboration, not to mention norms and behaviors. For
instance: table manners, and general clothing styles. Being in a social group, a
person has a high possibility to continue his existence on the planet. I highly agree
with the definition of culture given by Bennett in Fries (2009), who confirms that
“the learned and shared values, beliefs and behaviours of a group of interacting
people” (p. 3).
In the same frame of intercultural communication terminology, multiculturalism is
a philosophy, which celebrates cultural diversity so as to live peacefully. In essence,
it is a belief that people and ideas from many different cultural backgrounds
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should be respected, respect and be included in any society. Consequently, this
ideology balances ethnic, religious, racial and many conflicts for promoting and
improving social justice. It strongly favors minority populations, for they have
gone through violence, discrimination, sexual, economic, ideological exploitation
among others for such a long time. In the light of living in a peacefully environment,
multiculturalism is part of public politics among nations and societies. To put it
differently, we would have experienced more than three world wars, if world peace
leaders had not devised multiculturalism as a mean of social justice promotion.
A third key component for understanding intercultural communication is crossculture or cross-cultural element. For Fries (2009) “cross-cultural applies to
something which covers more than one culture” (p. 2). However, it does not suggest
any interaction among nations or social groups. Instead of this, its objective is to
compare, separate, analyze and discuss cultural aspects from one country to another
and so on. In fact, cross-cultural variables are nature, environment, and attitudes
towards time, interpersonal communication, concerning conversation (explicitly
and implicitly), concerning space, body language, power distance, individualism,
collectivism, universalism, particularism, tolerance for ambiguity, and thinking
patterns. The awareness of those variables in advance will allow community
learners to avoid “Cultural shock”. Decapua & Wintergerst (2016) explains that
when interacting with individuals from other cultures, whose backgrounds, ideas,
and worldviews are different from ours and unfamiliar to us, we tend to feel various
degrees of anxiety and loss of control. Remedying this situation means moving
out of culture shock” (p, 138).
The fourth and most catching component in the teaching field is inter-culture
or inter-cultural element. It embraces different ways of who we are so we can
create and welcome a much broader community. An intercultural environment
and communication intensify mutuality, respect, equality, equity, understanding,
freedom, diversity and justice while functioning between and among cultures.
Nevertheless, a special attention must be taken account when dealing with genre,
age, language bias and prejudices since they may become potential barriers in
intercultural communication. As a consequence of social interaction, especially in
cultural diverse scenarios, students will be able to build up intercultural sensitivity.
How to take advantage of intercultural communication in English language
teaching? It is necessary to mention that intercultural approach does not mean
to teach culture. There are no recipes for teaching Dos and Don’ts. To account
for this approach, two aspects must be mentioned in a general sense. They are
Expanding safe zone and Self-analysis aspects. The first one discusses the idea
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that teacher and students should interact and engage with different people. We
should stretch ourselves with those who do not look familiar. In other words,
we should approach others by being curious and respectful at the same time. It
will enable us to shift our cultural identity into something broader than ourselves.
(Stereotypes destroy intercultural communication). The self-analysis aspect invites
us to think over: Who do we want to be? Who do we connect with the community
around us? What do we want to become? What kind of things do we value? As
a result, intercultural communication allows students to be more selective when
using words and their utterances. They become more neutral, less aggressive and
moderate in their social interaction performance. A self-reflection has to be carry
out by language educator too. “A critical reflection as a tool for ongoing personal
and professional development will move us closer to a more humanistic and just
way of providing instruction in the English language” (Tesolpress 2016, p. 14).
Conclusion, even though, we are all the same biologically speaking, we are all
culturally different. Our differences are based on regional, racial, ethnic, socioeconomic status, education, age, sex, beliefs, attitudes and customs. Every human
being associates with others so as to survive and fulfill his or her needs. Therefore,
everyone is part of an individual and collective cultural identity. Understanding
human cultures demand to analyze them through multicultural variables (nature,
environment, attitudes towards time, interpersonal communication, among others).
For putting into practice multiculturalism among nations and societies, learners
must be encouraged to build up their intercultural communication awareness.
Thus, they will be well prepared for cultural shock, anger, illogical, unreasonable
and impolite acting. Definitely, personal growth is marked by intercultural
communication.
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La interculturalidad como eje transversal real en la enseñanza del idioma
inglés en la educación superior ecuatoriana
Los organismos de control de la Educación Superior en el Ecuador, en particular
el Consejo de Evaluación, Acreditación y Aseguramiento de la Calidad de la
Educación Superior (CEAACES) se encargan de medir y categorizar a las
universidades en busca de la excelencia, privilegiando, en sentido amplio, la
inclusión y la interculturalidad en el ámbito universitario (Consejo Nacional de
Evaluación y Acreditación de la Educación Superior, 2009).
Lo anterior traza líneas directrices y, por tanto, la educación superior ecuatoriana
vive un proceso de profundos cambios que incluyen la tarea pendiente de superar la
matriz etnocéntrica y monocultural, para dar paso a una nueva matriz intercultural y
plurinacional (Consejo Universitario de la Universidad Técnica de Ambato, 2016).
Las exigencias de las organizaciones indígenas y afrodescendientes, insertadas en
el tejido social, se han focalizado en la reclamación del respeto a sus identidades,
lo cual ha generado una mayor demanda de visibilización y tolerancia de estas
poblaciones, de una larga e invisibilizada presencia pública (Vélez, 2008).
Por otro lado, varios autores coinciden en que la diversidad étnica en clases, tanto
de docentes como de estudiantes, es un reto para la universidad (Castro y López,
2017). Su perfil es comunitario e intenta desarrollar prácticas interculturales durante
el proceso educativo (Palacios y Watson, 2011).
En este contexto, devienen brújulas orientadoras del accionar docente en la
educación superior los ejes transversales. Estos, según, Magendzo (2005, p. 28)
favorecen el desarrollo de:
“Este estudio tiene su principal motivación en el hecho de que hoy la
tendencia en la región latinoamericana se orienta a la incorporación de la
interculturalidad como eje transversal en la educación superior, en Ecuador, y
se han desarrollado iniciativas alentadoras como el I Seminario Internacional
“La Interculturalidad como eje Transformador del Curriculum de las Carreras
Universitarias” (Consejo Universitario de la Universidad Técnica de Ambato,
2016), pero se ha observado que “la enunciación de la interculturalidad como
eje transversal de los currículums propuestos oficialmente, permanece a nivel
de mera formulación, sin insertarse verdaderamente en los distintos niveles de
las propuestas educativas” (Vélez, 2006, p. 83).
En la práctica confluyen situaciones que no consiguen irradiarse en propuestas
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de ajustes al currículo, ya que carecen de un tratamiento integral, enmarcado
en su forzosa flexibilidad y esencia holística. El objetivo de esta comunicación,
consecuentemente, es realizar un cuestionamiento sobre la interculturalidad como
eje transversal en la educación superior ecuatoriana que denote la necesidad
de recuperar la mirada teórico-práctica y transformadora del diseño y rediseño
curricular intercultural, que impregne el currículum universitario, bajo un verdadero
enfoque de transversalidad.
La configuración curricular, representa un instrumento de orientación del proceso
de aprendizaje en la educación superior, articulador de elementos claves, a través
de los ejes transversales. Estos constituyen temáticas amplias que han de tenerse
en cuenta en cada aspecto de la proyección curricular, con actividades concretas
integradas al desarrollo de las destrezas con criterios de desempeño de cada área
de estudio. En este trabajo se cuestiona la interculturalidad como eje transversal
en la enseñanza del idioma inglés en la educación superior ecuatoriana, partiendo
del supuesto de la mirada teórico-práctica y transformadora del diseño y rediseño
curricular intercultural, que impregne el currículum universitario, bajo un verdadero
enfoque de transversalidad.
Si nos referimos al currículo este es visto como una práctica cultural, y en la
enseñanza del idioma inglés, como una práctica de producción y vehiculización
de significados, un espacio de representaciones de los grupos sociales y culturales.
Lo cual implica no pasar por alto que el currículo está compuesto de culturas, de
formas de comprender el mundo social, de producir y atribuirle sentido (Alves,
2012).
El currículo constituye un escenario activo de los conflictos culturales y de
identidad, un espacio donde las culturas son presentadas y los diferentes grupos
sociales y culturales son nombrados y significados (Alves, 2012). Por esta razón
la interculturalidad recibe una atención preferencial en los actuales diseños
curriculares de la educación superior. Esta concepción curricular no puede ser
indiferente a las determinaciones que se generan en la práctica pedagógica, ni
al papel que desempeñan en ello los procesos que determinan la concreción del
currículo (Gimeno, 1995, p. 57).
Esta manera de concebir el currículo promueve que su elaboración nunca se de por
concluida, sino que la misma permanezca en constante reajuste, como resultado
de la reflexión de la praxis, en la cual van surgiendo, sistemáticamente, nuevas
necesidades.
En el análisis de los sílabos de los seis niveles del idioma inglés en ningún tema se
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refleja la interculturalidad ecuatoriana, está descartada totalmente, los contenidos
están descontextualizados y los temas predominantes pertenecen a una cultura
extranjera que no se asemejan a las realidades de nuestros estudiantes Kichwa hablantes.
Por lo anteriormente descrito, es de interés reflejar tres situaciones que matizan la
praxis y que, en lo que respecta a la realidad educativa de la universidad ecuatoriana
contemporánea representan una problemática, digna de una reflexión más
profunda, y que tiene su manifestación en los siguientes factores:
•

Cursar la asignatura idioma inglés es, por lo general, obligatorio en las
universidades ecuatorianas. Ello desecha de cuajo los posibles contactos
y transversalidades en el desarrollo curricular. Pues se ha planteado que
«para favorecer el proceso de interculturalidad, se debe incorporar al aula
los valores éticos y culturales de la propia comunidad, y a partir de todos,
introducir el diálogo con otras culturas» (Kraine, 2000, p. 44).

•

Esta asignatura puede convalidarse mediante exámenes de suficiencia. Esta
situación constituye una aceptación tácita de la concepción tradicionalista del
proceso de enseñanza-aprendizaje y niega la posibilidad de que el idioma sirva
de canal de consumo de modos de vida y perspectivas culturales implícitos en
metodologías, discursos, referentes sociales e históricos o tecnológicos y por
otra parte contradice lo que se ha definido como competencia comunicativa
intercultural:

•

La combinación integrada de conocimientos lingüísticos, textuales, discursivos
y socioculturales (saber qué), estrategias de comunicación y habilidades para
saber aplicarlos en situaciones concretas (saber hacer), y comportamientos
apropiados en las relaciones interpersonales (saber ser y saber convivir) para
ejecutar conductas comunicativas eficaces, tanto de forma oral como escrita
en correspondencia con el contexto situacional Román (2013, p. 1).

•

La cultura ha pasado a ser entendida en el campo curricular como «cultura
común» aunque en realidad se privilegia una cultura, que usualmente está
relacionada con los grupos culturales que ejercen el poder. En este sentido,
en algunas universidades ecuatorianas, los estudiantes kichwa-hablantes
presentan dificultades para ajustarse a los requerimientos intra y extra
curriculares, tales como la participación activa actividades o en clases o la
propia adquisición del inglés como lengua extranjera. La reflexión sobre
estas insuficiencias daría cuenta de las dificultades de estos estudiantes para
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comprender y producir textos orales y escritos en la lengua extranjera.
En la Universidad Nacional de Chimborazo, específicamente en la Facultad de
Ciencias Políticas y Administrativas los estudiantes pertenecen a culturas diferentes,
tal es el caso de estudiantes Kichwa-hablantes, por lo tanto, la interculturalidad
debe estar presente en el currículo como eje transversal.
La identidad cultural es un factor relevante que se debe rescatar y se la puede
incorporar al currículo por medio del reconocimiento y aceptación de las diversas
manifestaciones culturales.
La transversalidad en el currículo procura reunir contenidos de enseñanza que
son el resultado del análisis de las necesidades estudiantiles, entendidas en sus
diferentes contextos culturales.
En base a lo expuesto anteriormente se realizó una investigación con 30 estudiantes
Kichwa hablantes de la Facultad de Ciencias Políticas. El objetivo fue determinar
su nivel de dominio del idioma español e inglés. Las características de las pruebas
y sus resultados se detallan a continuación.

60

Armijos Jacqueline | Carolina Campaña | Marcela González | Jazmina Mena | Noemi Remache | Hugo Romero

TEST DE UBICACIÓN DEL IDIOMA ESPAÑOL
El presente documento denominado «Test de Ubicación del Idioma Español»
consta de cuatro partes. La primera diseñada para evaluar la comprensión lectora.
La segunda para evaluar la comprensión auditiva. La tercera para evaluar su
producción oral y la cuarta parte para evaluar su producción escrita.
Por medio de este examen a los estudiantes se les ubicará en uno de los siguientes
niveles: Según el Marco Común Europeo de Referencia de Lenguas define los
siguientes niveles de dominio:
Nivel A1: Corresponde al nivel principiante.
Nivel A2: Corresponde al nivel elemental.
Nivel B1: Corresponde al nivel intermedio.
Nivel B2: Corresponde al nivel intermedio alto.
Nivel C1: Corresponde al nivel avanzado.
Nivel C2: Corresponde al nivel muy avanzado.
El presente instrumento fue diseñado en parte en base a la guía del examen DELE
C2, es importante recalcar que los diplomas de español son títulos oficiales avalados
por el Instituto Cervantes con la autorización del Ministerio de Educación, Cultura
y Deporte de España, en el cual se especifican el grado de competencia y dominio
del idioma español. También se consideró los lineamientos de Bachillerato
Internacional para la sección de producción oral.
Debido a la extensión de la prueba y de acuerdo a nuestro contexto local en la
prueba el número de ítems ha sido reducido. Las diferentes actividades de la
prueba han sido tomadas de diferentes esferas, se han realizado las respectivas
citas bibliográficas y las fuentes de los documentos, audios, fragmentos utilizados
para dicha estructuración de la misma forma como lo realizan los editores de la
prueba DELE. Es importante mencionar que además se utilizó el libro Testing
for Language Teachers, second edition, Arthur Hughes.
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UNIVERSIDAD NACIONAL DE CHIMBORAZO
TÍTULO DEL PROYECTO
Análisis de factores que limitan el aprendizaje y adquisición de la
competencia comunicativa del idioma inglés en estudiantes Kichwa
hispanohablantes de la Facultad de Ciencias Políticas y Administrativas de
la Universidad Nacional de Chimborazo.
INSTRUMENTO: Prueba de ubicación del idioma español.
PRIMERA PARTE: COMPRENSIÓN LECTORA 11 preguntas para esta
sección.
Table 1: Comprensión lectora 1

NIVELES

RESPUESTAS

NIVELES

RESPUESTAS

NIVEL A1

2

NIVEL A1

8

NIVEL A2

5

NIVEL A2

10

NIVEL B1

7

NIVEL B1

7

NIVEL B2

9

NIVEL B2

4

NIVEL C1

10

NIVEL C1

1

NIVEL C2

11

NIVEL C2

0

TOTAL

11

TOTAL

30

Figure N° 1.- . Comprensión lectora 1
Designed by: The authors

Interpretación:
8 estudiantes están ubicados en el nivel A1, respondieron 2 ítems correctamente
en forma aleatoria.
10 estudiantes están ubicados en el nivel A2, respondieron 5 ítems correctamente
en forma aleatoria.
7 estudiantes están ubicados en el nivel B1, respondieron 7 ítems correctamente
en forma aleatoria.
4 estudiantes están ubicados en el nivel B2, respondieron 9 ítems correctamente
en forma aleatoria.
1 estudiante está ubicado en el nivel C1, respondió 10 ítems correctamente en
forma aleatoria.
Ningún estudiante está ubicado en el nivel C2.
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SEGUNDA PARTE: COMPRENSIÓN AUDITIVA 8 preguntas para esta
sección.
Table 2. Comprensión auditiva 1

NIVELES

RESPUESTAS

NIVEL A1

2

NIVEL A2

4

NIVEL B1

5

NIVEL B2

6

NIVEL C1

7

NIVEL C2

8

TOTAL

8

NIVELES

RESPUESTAS

NIVEL A1

12

NIVEL A2

14

NIVEL B1

3

NIVEL B2

1

NIVEL C1

0

NIVEL C2

0

TOTAL

30

Figure N° 2 .- . Comprensión lectora 1
Designed by: The authors

Interpretación:
12 estudiantes están ubicados en el nivel A1, respondieron 2 ítems correctamente
en forma aleatoria.
14 estudiantes están ubicados en el nivel A2, respondieron 4 ítems correctamente
en forma aleatoria.
3 estudiantes están ubicados en el nivel B1, respondieron 5 ítems correctamente
en forma aleatoria.
1 estudiantes están ubicados en el nivel B2, respondieron 6 ítems correctamente
en forma aleatoria.
Ningún estudiante está ubicado en el nivel C1.
Ningún estudiante está ubicado en el nivel C2.
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TERCERA PARTE: PRODUCCIÓN ESCRITA. Los estudiantes escribieron
un ensayo argumentativo.
Table 3. Producción escrita
NIVELES

RESPUESTAS

N°
estudiantes

NIVEL A1

idea principal y
secundaria

15

NIVEL A2

incluye
razones, ejemplos y detalles

10

NIVEL B1

utiliza el esque5
ma del ensayo

NIVEL B2

expresa la
información
en forma
organizada

0

NIVEL C1

utiliza frases
transicionales
para conectar
las ideas

0

NIVEL C2

utiliza la
gramática y el
vocabulario de
forma efectiva

0

Figure N° 3 .- Figure 3. Producción escrita 1
Designed by: The authors

Interpretación:
15 estudiantes están ubicados en el nivel A1.
10 estudiantes están ubicados en el nivel A2.
5 estudiantes están ubicados en el nivel B1.
Ningún estudiante está ubicado en el nivel B2.
Ningún estudiante está ubicado en el nivel C1.
Ningún estudiante está ubicado en el nivel C2.
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CUARTA PARTE: PRODUCCIÓN ORAL. Los estudiantes describieron una
de dos fotografías y además contestaron preguntas de base estructurada.
Table 4. Producción oral 1
NIVELES

RESPUESTAS

N°
estudiantes

NIVEL A1

Vocabulario

8

NIVEL A2

Gramática

16

NIVEL B1

Fluidez

5

NIVEL B2

Comunicación

1

NIVEL C1

Pronunciación

0

NIVEL C2

Coherencia
y cohesión
efectiva

0

Figure N° 4.- Producción oral 1
Designed by: The authors

Interpretación:
8 estudiantes están ubicados en el nivel A1.
16 estudiantes están ubicados en el nivel A2.
5 estudiantes están ubicados en el nivel B1.
1 estudiante está ubicado en el nivel B2.
Ningún estudiante está ubicado en el nivel C1.
Ningún estudiante está ubicado en el nivel C2.
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GENERAL INSTRUCTIONS.
ENGLISH LANGUAGE PLACEMENT TEST
This document called “English Language placement test” consists of four parts.
The first part has been designed to assess reading comprehension skill. The second
part assesses listening comprehension skill. The third one assesses oral production.
The fourth part assesses written production skill.
Students will be placed at one of the following levels through this test: According
to the Common European Framework of Reference for Languages defines the
following levels of mastery:
Level A1: corresponds to the beginner level.
Level A2: Corresponds to the elementary level.
Level B1: Corresponds to the intermediate level.
Level B2: Corresponds to the intermediate high level.
Level C1: Corresponds to the advanced level.
Level C2: Corresponds to the very advanced level.
This instrument is based on DELE exam guide, International Baccalaureate (IB)
structure in the Speaking section, and the International Test of English as a Foreign
Language (TOEFL) and PTE exams.
Due to the extension of the test and according to our local context, the number
of the items has been reduced. The different activities of the test have been taken
from different areas, the respective bibliographic citations, and the sources of the
documents, audios, fragments used for structuring it, have been adapted in the
same way as the editors of the different tests do. It is important to mention that
the book “Testing for Language Teachers”, second edition by Arthur Hughes has
been taken into account.
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INSTRUMENTO: Prueba de ubicación del idioma inglés.
PRIMERA PARTE: COMPRENSIÓN LECTORA 10 preguntas para esta
Table 5. Comprensión lectora 2
NIVELES

RESPUESTAS

NIVEL A1

2

NIVEL A2

3

NIVEL B1

5

NIVEL B2

7

NIVEL C1

9

NIVEL C2

10

TOTAL

10

NIVELES

N° ESTUDIANTES

NIVEL A1

26

NIVEL A2

4

NIVEL B1

0

NIVEL B2

0

NIVEL C1

0

NIVEL C2

0

TOTAL

30

Figure N° 5.- Compression lectora 2
Designed by: The authors

sección.
Interpretación:
26 estudiantes están ubicados en el nivel A1, respondieron 2 ítems correctamente
en forma aleatoria.
4 estudiantes están ubicados en el nivel A2, respondieron 3 ítems correctamente
en forma aleatoria.
Ningún estudiante está ubicado en el nivel B1.
Ningún estudiante está ubicado en el nivel B2.
Ningún estudiante está ubicado en el nivel C1.
Ningún estudiante está ubicado en el nivel C2.
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SEGUNDA PARTE: COMPRENSIÓN AUDITIVA 17 preguntas para esta
sección.
Table 6. Comprensión auditiva 2

NIVELES

RESPUESTAS

NIVEL A1

3

NIVEL A2

5

NIVEL B1

8

NIVEL B2

13

NIVEL C1

15

NIVEL C2

17

TOTAL

17

NIVELES

N° ESTUDIANTES

NIVEL A1

28

NIVEL A2

2

NIVEL B1

0

NIVEL B2

0

NIVEL C1

0

NIVEL C2

0

TOTAL

30

Figure N° 6.- Comprensión auditiva 2
Designed by: The authors

Interpretación:
28 estudiantes están ubicados en el nivel A1, respondieron 3 ítems correctamente
en forma aleatoria.
2 estudiantes están ubicados en el nivel A2, respondieron 5 ítems correctamente
en forma aleatoria.
Ningún estudiante está ubicado en el nivel B1.
Ningún estudiante está ubicado en el nivel B2.
Ningún estudiante está ubicado en el nivel C1.
Ningún estudiante está ubicado en el nivel C2.
TERCERA PARTE: PRODUCCIÓN ESCRITA. Los estudiantes escribieron
un ensayo argumentativo.
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Table 7. Producción escrita 2
NIVELES

RESPUESTAS

N°
Estudiantes

Estudiantes

Idea principal
y secundaria

27

NIVEL A1

Incluye
razones, ejemplos y detalles

3

NIVEL A2

Utiliza el
esquema del
ensayo

0

NIVEL B1

Expresa la
información
en forma
organizada

0

NIVEL B2

Utiliza frases
transicionales
para conectar
las ideas

0

NIVEL C1

Utiliza la
gramática y el
vocabulario de
forma efectiva

0

NIVEL C2

Utiliza la
gramática y el
vocabulario de
forma efectiva

0

Figure N° 7.- Producción escrita 2
Designed by: The authors

Interpretación:
27 estudiantes están ubicados en el nivel A1.
3 estudiantes están ubicados en el nivel A2.
Ningún estudiante está ubicado en el nivel B1.
Ningún estudiante está ubicado en el nivel B2.
Ningún estudiante está ubicado en el nivel C1.
Ningún estudiante está ubicado en el nivel C2.
CUARTA PARTE: PRODUCCIÓN ORAL. Los estudiantes describieron una
de dos fotografías y además contestaron preguntas de base estructurada.
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Table 8. Producción oral 2
NIVELES

RESPUESTAS

N°

Estudiantes

V

29

NIVEL A1

Gramática

1

NIVEL A2

Fluidez

0

NIVEL B1

Comunicación

0

NIVEL B2

Pronunciación

0

NIVEL C1

Coherencia
y cohesión
efectiva

0

NIVEL C2

Coherencia
y cohesión
efectiva

0

Figure N° 8. Producción oral 2
Designed by: The authors

Interpretación:
29 estudiantes están ubicados en el nivel A1.
1 estudiantes están ubicados en el nivel A2.
Ningún estudiante está ubicado en el nivel B1.
Ningún estudiante está ubicado en el nivel B2.
Ningún estudiante está ubicado en el nivel C1.
Ningún estudiante está ubicado en el nivel C2.

70

Armijos Jacqueline | Carolina Campaña | Marcela González | Jazmina Mena | Noemi Remache | Hugo Romero

CONCLUSIONES
Un cuestionamiento sobre la interculturalidad como eje transversal en la
educación superior ecuatoriana, significa reconocer que la transversalidad es
un enfoque dirigido al mejoramiento de la calidad educativa. No obstante, la
noción de la interculturalidad como eje transversal es relativamente reciente, y su
operacionalización en la práctica de la enseñanza del idioma inglés asume múltiples
retos, sobre todo debido a que en el contexto de la enseñanza-aprendizaje de
lenguas, la interculturalidad toma cuerpo a través del enfoque intercultural, el cual
apuesta por la interacción entre culturas.
Se ha destacado también en este trabajo el papel central de la praxis educativa de
la interculturalidad desde la perspectiva docente. Esto implica la necesidad de un
cambio, tanto en la enseñanza de la lengua extranjera como en la concepción y
articulación curricular de este importante eje.
Los resultados obtenidos de las pruebas de ubicación del idioma español e inglés
permiten visualizar el desconocimiento de los idiomas, los resultados limitados
plantean interrogantes referentes a una reorganización curricular, invita a una
verdadera rectificación de los procesos de enseñanza –aprendizaje en los niveles
de educación básica, bachillerato y la propia universidad.
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A unit plan proposal for promoting interculturality
Table 9. Amazon Ethnic Groups

UNIT PLAN

Unit Title: Amazon Ethnic Groups
Unit Theme: Shuars
Length (in days/periods): 10 days

Language Level: A2 level

Context for Learning
Describe the intended audience (the students)
Our class has 35 students, 20 girls and 15 boys. They are between 18 to 25 years
old. Most of the students are from the urban area and a few come from the
rural area of Riobamba city.
What characteristics must you consider when planning for and teaching
this audience?
A few of them speak and write in English in a good way, many of them speak
or write hardly, some of them just know a few words.
How will you make the unit relevant and meaningful to the students?
• By using authentic artifacts such as clothes and costumes, as well as videos,
readings, pictures, and food which will be used to show how Shuar culture
live in the Amazon Region, so they are able to analyze, and promote their
critical thinking.
Explain how you will differentiate to address some of the needs or characteristics of the student
• We will apply learning styles and multiple intelligences; for the visual and
auditory learners we are going to show the video. For the kinesthetic
learners we have authentic artifacts like Shuar costumes and some relevant
information about the Shuar culture.

72

Armijos Jacqueline | Carolina Campaña | Marcela González | Jazmina Mena | Noemi Remache | Hugo Romero

What characteristics must you consider when planning for and teaching
this audience?
As our students are teenagers, we consider that they have more contact with
technology that is why they will have to use Smartphones, Facebook accounts,
YouTube to watch videos and present their project. Therefore, it is very necessary
to plan our classes in a way that they could be engaged and motivated in the
learning process.
How will you make the unit relevant and meaningful to the students?
The present unit will be relevant and meaningful to our students because the
theme is part of Ecuadorian culture. Besides, it has many visuals, readings,
videos, real conversations, and materials like Shuars´ artifacts and food to engage
students in learning of the target language.
Explain how you will differentiate to address some of the needs or
characteristics of the students.
We will take into account multiple intelligences and modes of communication
according to students’ needs and ways of learning, for example for musical
learners we are going to show the video of a Shuar song. For the interpersonal
and kinesthetic learners, we will apply the Jigsaw method.
Designed by: The authors

Table 10. Learning Goals

Learning Goals
Content Goals - What content should students learn from this unit?
In this unit students will be able to:
Discover some characteristics in Shuar ethnic group.
Prepare a traditional dish.
Learn about Passive voice and Sequence words
Follow instructions
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Skills Goals - What skills will be addressed in this unit?
In this unit students will:
READING SKILLS
- Watch a video
- Read for gist.
- Read for details.
WRITING SKILLS
- Create a brochure about Shuars.
- Write a Facebook comment.
- Write a paragraph.
- Write a chart
- Create a brochure
SPEAKING SKILLS
- Share ideas to check understanding.
- Give and ask for opinions.
- Explain traditional dish procedure.
LISTENING SKILLS
- Listen to specific information
- Listen to others to give opinions.
Describe what students need to know and have done before the start of
the unit:
Students must know some information about the amazon Region of Ecuador
and the aborigines who live there.
Students have to search about people in the amazon region so that they can have
a clear previous knowledge.This topic covered in Social Studies classes of the
former years of education, so it is not completely new to the students.
Designed by: The authors
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Table 11. Materials

Materials
What materials will you use to implement the unit?
List all materials such as readings, video or audio, props, and many others.
-

Video: https://www.youtube.com/watch?v=fhQgDK-5DvM
Some cardboard, color pencils., Students’ drawings, Some string. Tzantzas
Readings, Location, Population, Ethnic identity and history, Political
and Social Organization, Schooling and literacy, Hierarchy and kinship,
Economic practices and daily life, Religion and health care., Some masking,
A reading called “Tzantzas”, a board, Some markers, Facebook students’
accounts, a picture, a real Tzantza, a projector, a computer, some artifacts
and clothes, four different readings about Shuars, some paper, a pencil to
write., some Tilapia fish, some “Bijao” leaves, some salt, some hot coal, a
video recorder or smartphone.

Designed by: The authors
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Lesson plans
Table 12. Lesson plans
Day

Lesson Objectives

Methodology: Brief description of Assessment Method
the lesson

1

Students will:
- Watch a video

STEP 1.

-

Talk about the regions of Ecuador

-

Write down some
adjectives and
share ideas with
partners

-

Describe landscapes and people
of the Amazon
Region.

The teacher will show a video with
a traditional kind of music (Shuar’s
music) where students can appreciate
the nature and some features about
living inside of the Shuar community to set the situation and provide
students a meaningful input.
STEP 2.

The teacher will say the students about his or her goal
and make their expectations
clear.
The teacher also helps
students by giving feedback
about students’ responses.
When students are working
in pairs, they are helping to
each other to improve their
learning.

Teacher will focus on students’ attention on the environment and people. Teacher will establish clear
Teacher will ask students to describe requirements about the
drawing through the use of a
what they have watched.
simple rubric:
Teacher will ask questions, involv9-10 Draw as many items as
ing all the students if possible. The
teacher will ask questions like: What you remember and use many
is this? In addition, the students can colors.
say: A big river, a canoe, some wom7-8 The drawing has few
en, some men, etc.
colors and few items.
Teacher will write students’ responses on the board to make a list and re- 6 or below: There is a lack of
mind students’ previous knowledge. color and the drawing is not
clear in shapes.
STEP 3
Teacher will ask students to share
ideas in pairs about what the region
of Ecuador is.
Students will share ideas and say
about their thoughts to the rest of
the class.
STEP 4
Teacher will ask students to draw
a picture about what they have
watched in the video and bring it to
the next class.
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2

Students will:

STEP 1.

-

Show others their
drawings.

-

Talk about their
drawing and items
on them.

-

Establish similarities.

Teacher will ask students to work in
groups of five students.
Students will talk about their pictures
to decide which picture will be posted on the board.
Teacher will ask students to stick
each group´s drawings on the board.
Students will stick their pictures and
talk about it to the rest of the class.

Teacher will provide feedback based on students’
drawings by describing some
of them.
Then, students will make
formative assessment by establishing similarities among
their drawings using a Venn’s
diagram.

STEP 2.
Teacher will talk about his students’
pictures, and give them a meaningful
revision of the last class where a
video about
Shuars’ community was watched.
STEP 3.
Teacher will ask students to look
at the pictures and establish the
similarities in their drawings through
a Venn’s diagram.
STEP 4
Teacher will bring some wooden
strings and will give to the students
some of them to match their similarities.
3

Students will:

STEP 1.

-

Read to predict

-

Talk about their
predictions.

Teacher will give the students a short
reading.

-

Read for details

-

Share about reading ideas.

Students have to read the title and
look at the pictures to predict what
the topic is about by using their prior
knowledge. This activity could be
done by saying students’ ideas or by
writing them on a piece of paper.
STEP 2.
Students will skim the reading to
identify the main idea.
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The three modes of communication help the teacher to
provide good scaffolding to
their students.
Teacher has to walk around
the class to encourage
students to catch the gist.
Students do not have to read
word by word.
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3

Students will:
-

Read to predict

-

Talk about their
predictions.

-

Read for details

-

Share about reading ideas.

STEP 3.
Students will scan the reading for
details, new words, sequence words,
and sentence patterns in passive
voice.
STEP 4
Using information in steps two
and three, students will analyze the
reading. Giving their opinion about
positive or negative aspects about
shrunken heads.

When students are reading
for detail, it is necessary
that the teacher monitors
students’ task for checking
understanding and scaffolding.
The teacher will be the moderator of the debate.

STEP 5 (SIMULATION)
Teacher will divide the class into
two groups. Group number one will
assume the role that they agree with
aspects about shrunken heads on the
other hand group number two will
assume the role that they disagree
about the aspects of shrunken heads.
STEP 5

4

Students will write a short paragraph
about students’ personal opinion
about shrunken heads.
STEP 6
Students will give their opinions to
the rest of the class.

This activity will help
students to express their
opinions about the reading.
Students will have to
download some pictures of
Tzantzas on the internet
and share this information
with others in a short
FACEBOOK message.

Teacher will bring a real Shrunken
Head to class.
Students will look at it and describe
it.
5

Students will
Discuss about a picture
and use it to improve
their English.

STEP 1
The teacher will present a big
painting belonged to an Ecuadorian
painter.
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5

Students will
Discuss about a picture
and use it to improve
their English.

STEP TWO
The teacher will ask students to look
at the picture and focus their attention on colors and shapes.

Teacher will give students the
chance to take turns and say
how the picture was created
to practice Sequence words.

Teacher will ask students to say what
they see.

This activity will be completely free and teacher will
respect every single response.
He will help students providing some key words to write
productions.

Students will share ideas in pairs.
Teacher will ask students to write a
paragraph about how they think the
painter created his piece of art using
sequence words. For example, the
students will say what color he has
used first, what he did next, and what
he did after that, and so on.
STEP THREE
Teacher will give students a model
to write a paragraph about what
students did in the step above.
Students will write a paragraph using
as many sequence words as they can.
STEP 4
Students will analyze some pictures
about Body painting at home which
is other type of art in the Amazon
Region. And write a paragraph from
50 to 60 words by using sequence
words.
6

Students will observe
authentic artifacts and
costumes from Shuar
culture.

STEP 1
The teacher will introduce authentic
artifacts and show how they are used
in daily Shuars´ dressing.

Students will describe
artifacts items.

STEP 2
The teacher will ask students to
brainstorm their ideas about the material used in the artifacts provided as
well as colors, shapes, and texture.
In groups of five, students will create
a chart about the teacher´s requirements.

Students will talk about
the use of artifacts.

STEP 3
Students will perform a two minutes’
presentation about the Shuars’ artifacts in daily dressing.
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The teacher will grade the
writing task according to the
following rubric:
10-9 The students write the
paragraph using from 5 to 6
sequence words.
8-7 The students write the
paragraph using from three
to four sequence words.
6 or below. Students use less
than three sequence words.

The teacher will assess the
students by asking questions
to them related to the topic.
(Informal assessment) For
example What is the material
used in Shuars’ dressing?
What are the most common
colors and shapes used in
the artifacts.
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8

Students will
- Read and select
information.
- Talk about the
reading provided.
- Expand vocabulary related to
Shuars.
- Learn more about
Shuars by sharing
ideas.
- Create a Brochure

STEP 1
Students will be set in groups of five
or six.

Teacher will monitor students’ reading to help them if
necessary.

Teacher will have four different
readings for his students.

Students will answer questions on the provided sheet
of paper.

Teacher will give a different reading
to each member of the group.
Students will read their own readings.
Teacher will give students a sheet of
paper with some questions to answer.
Students will answer the questions
on the sheet of paper.
STEP 2
Teacher will ask students to look for
students who have the same readings
and form a new group. (Expert
groups)

Students will scaffold to each
other by answering questions
together, analyzing them, and
making conclusions about
the best answers.

Students will share ideas about the
questions they answered in advance
to clarify ideas and expand vocabulary.
9

STEP 3
Teacher will give a number to each
member of the group to form
another group. Numbers are from
1 to 4.
Students will group looking for the
ones, the twos, the threes, and the
fours.
Every member of the group must
share their new information to the
rest of the group and answer his or
her mates’ questions to clarify ideas.
Students will create a Brochure
inviting to people to come and visit
Shuars’ community.
They will show their brochure to the
rest of the class.
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assessed through the next
rubric:
9-10 Lots of relevant
information like location,
traditions, legends, social organization, religion, etc. With
valuable and understandable
items.
7-8 The brochure has irrelevant information items and
the description is unclear.
6 or below: There is a lack of
information, or it is not clear.
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10

Students will follow
instructions.
Students will share
information about
two procedures using
sequence words and
passive voice.

STEP 1
The teacher will bring to the class
Some Tilapia, some “Bijao” leaves,
some salt, some salad, and some hot
coal.
The teacher will prepare the traditional “Maito” once and say every
single step like:
1. Put some salt on the tilapia
slices.
2. Put them on the bijao leaves.
3. Cover the tilapia slices with
the leaves.
4. Tie the ends with some string.
5. Put it on the hot coal for about
twenty minutes.
6. Serve it with some salad.
STEP 2
Some volunteers will repeat the same
procedure by following the teacher’s
directions.
STEP 3
Students will write about how maito
was prepared using passive voice and
sequence words.
Everyone will eat this delicious dish
on the break.
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Table 13. List all materials

Materials
What materials will you use to implement the unit? List all materials such as readings, video or audio, props,
etc. Specify next to each item the day(s) you will use it.

DAY 1
Video: https://www.youtube.com/watch?v=fhQgDK-5DvM
Some cardboard, color pencils.
DAY 2
Students’ drawings
Some string.
Some tape
DAYS 3 AND 4
A reading called “Tzantzas”
A board
Some markers
Facebook students’ accounts.
DAYS 5 AND 6
A picture
A Tzantza
A projector
A computer
Some artifacts and clothes
DAYS 7, 8, AND 9
Four different readings about Shuars
Some paper
A pencil to write.
DAY 10
Some Tilapia fish
Some “Bijao” leaves.
Some salt
Some hot coal.
A video recorder or smartphone
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Learning Theories
What learning theories did you use to help you plan for instruction?
According to Krashen’s hypothesis human beings acquire a second language if their affective filters are
low, so we think that the use of a video can manage our students and keep their anxiety in a very low rate.
The music in the video also helps to relax students. Based on it we plan to teach grammar in context and in
natural way.
In addition, Swain says that a person who has developed a communicative competence can use the language in real communication. It is performed by sharing students’ ideas among them.
In the present unit, we also have to take into account Bloom’s Taxonomy of Thinking process because
students will respond, explain, solve problems, discuss, and form opinions about the main topic using the
target language.
According to Gardner´s Multiple intelligences students learn in different ways that’s why we are presenting
in this unit plan some music for musical learners, videos for visual learners, perform an interview for verbal
linguistic students, real artifacts for kinesthetic learners, and the naturalist learners will create a video.
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CHAPTER 6,

CURRICULUM PERCEPTION
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2016- 2017 MINEDUC and UNACH’s Curriculum seem perfect
After having done a deep reading analysis about the newest English language
curriculum design from the Ecuadorian Ministry of Education and from the
National University of Chimborazo for the coming years, I got impressed about
their three goals to reach bilingual speakers in Ecuador. They focus on teaching
students to understand World through different international cultures, including
students’ own as well. Also, the usage of English as a lingua franca throughout the
planet. Therefore, learners must achieve some interactive and intellectual social
skills so as to perform them into the real World. All the mentioned above will
scaffold students’ permanent learning independency about learning English, which
must start from early child ages into a friendly and positive teaching atmosphere. In
other words, the newest curriculum seems to be the missing stone to get successful
English speakers. However, I still believe that the MINEDUC’s and UNACH’s
have not found an academic and realistic formula to accomplish such ambitious
aims yet.
I do not deny that there is a great done effort behind the innovative curriculum
proposals. There are some relevant threads such as: Communication and cultural
awareness, oral communication, reading, writing and language through the arts
that may impact in the future teaching-learning experiences. Nevertheless, it
does not look like the curriculum designers have taken into account significant
aspects before building it up (situation analysis, local peoples’ Worldview such as
Indigenous’, Mestizos’, Afro-Ecuadorians’ from each target group, local context
of the learning, local resources, the objectives and outcomes). When a curriculum
meets local community’ and local society’ needs, learning motivation is increased
dramatically. Moreover, students’ needs should never be generalized, since there
are some diverse target groups. Mainly, Ecuadorian students have many differences
among themselves, what is a need for one group may not necessarily be the same
for another one. If I refer to rural areas, there are some country men who struggle
with basic life needs like: water, electricity supply, web connection, healthy food,
good studying habits among others. Another point is that students should not be
seen as “typical” students. Looking at individualism is more realistic rather than
general assumptions. Then, having the same generalized national and institutional
curriculum will be like repeating the same unfortunate English teaching-learning
experiences.
The government must be careful when applying a right curriculum perspective(s)
for avoiding demagogy. Then, I wonder how educators will put into meaningful
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and practical scenarios one or some curriculum perspective(s) such as Ss’ center
and Praxis (Paulo Freire). Nowadays, educators are tied to administrative issues
(paper work) day by day. They face lack of teaching resources and low salaries,
including crowed classes. Consequently, a lack of teachers’ motivation dismisses
teachers’ commitment and advocacy day by day. I wonder, how society will evidence
that students have contributed to the national and institutional curriculum design.
Also, how students’ funds and backgrounds will be kept in mind to bridge them
into the newest contents and individual understandings. How will society evidence
that students get their emancipation, confront problems, benefit from students’
and teacher’s experiences? Students are required to do class work by using a single
book in MINEDUC (Post card) and UNACH (Top Notch). Honestly, I have seen
many governmental intentions to change and improve English learning in our
Ecuadorian population by focusing on Syllabus content perspective and Product
perspective. In 2017, we (educators) are still doing the same. I mean that we do
not emphasize on meaningful content, no questioning the environment, teaching
people for their final exams, giving too much relevance to standardized tests,
analysis of homogenous outputs is never done, what counts is their quantitative
outcomes; in other words, as Taylor’s education does.
Finally, I truly believe that the MINEDUC and UNACH’s curriculum have not been
designed to answer student populations’ needs at all. There are no individualized
target learning groups (skill based, thematic and bespoke). It is very notorious
that the design of two curriculum sound pretty nice, but having a generalized
and institutional curriculum is a common mistake when dealing with multilingual
education. There always should be a careful analysis for different target groups,
learning context, resources, objectives and outcomes. All of them must be placed
into the most significant curriculum perspectives such as Students’ center and
Praxis ones. Both of them engage learners to communicate using the language
immediately, even having limited enabling skills and application odds which are
needed to do, think and perform in real challenging life contexts.
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A language department management for empowering indigenous students
Is it urgent to implement a Needs Analysis (NA) in Centro de Idiomas
Institucional, in Universidad Nacional de Chimborazo?
English is a lingua franca which should be well-known and spoken by every
person in this world, in order to be included in daily aspects of human interaction,
especially by professionals. They must be competitive language users by applying
a standardized5 English in their job markets; however, to become good English
achievers is not an easy job, since there is a lack of a Needs Analysis (NA) by
those who design and execute an English Language Program (ELP) or English for
Academic Purpose (EAP) programs.
Talking about a Needs Analysis study requires a well-inclusive research methodology.
Identifying students’ real and crucial needs is not an easy task; Chovancova (2014)
affirms that it involves some complex and divers information from different
members. Not only students’ needs, wants, or lacks must be analyzed, but also
teachers’, stakeholders’, educative institutional administrators’, employers’ for
avoiding perceptions based on intuitions. Jasso-Aguilar (1999) states that Needs
analysis is essential to allow inclusion of a “wide range of people’s voices”. Mostly,
this proposal discusses some similarities and differences based on previous studies
to consider when working on a new NA.
For instance, there are some similar results from some articles which conclude that
the use of a Needs analysis is paramount when designing an ELP/EAP course.
Students’, teachers, stakeholders’, education administrator’s and employer’s voices
must be taken into account when building an efficient course. It is confirmed
by Chovancova (2014) when working with needs analysis for designing a course
syllabus; relevant information can be provided by: multiple stakeholders, teachers,
students, current and future employers, educational institution administration,
including pre and in service students. All of them can provide valid requirements
and observations to get a joyful, dynamic, targeted and professional academic
learning environment, as result of incorporating different labor perceptions.
The failure of an EAP course is anticipated when there is a lack of NA. Only one
group’s perception will be never enough. “Language institutions of expert analysts
and applied linguists are not necessarily reliable sources representative of a language
5 Unfortunately, people tend to judge negatively others as the way how they communicate or express their thoughts. So, a
message could become powerful as long as pronunciation, fluency, cohesion, coherence and grammar are not chopped into
a communication channel. If we, English language users, do not reach a communicative competency, we will sound “articulated” as (Lyiscott, 2014) defines in her speech. Sounding articulated could have a negative effect in any professional life
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used in a field”. (Jasso- Aguilar 1999, pag. 30). One example was observed in
Iran, when the researchers noticed discrepancy between learners and instructors.
Another failed EAP course was run in Vietnam, as it is mentioned by Eslami
(2010), where school administrators, students and teacher were disconnected and
misconducted in their teaching and learning roles. Oanh (2007) considers that
every one of them blamed to others about the course- inefficiency.
Some information sources and methods can be applied before, during and after
for obtaining reliable results. One of them is an initial survey as initial diagnostic
tool, which can identify students’ self-perceived wants and needs from their
expectations about their studies and future professional majors. Also, Chovancova
(2014) suggests that there must be an assessment to analyze students’ target
communicative situations. It can avoid the influence of teacher’s intuitions. The
more data collection tools a researcher applies, the more reliable and objective
results he will obtain. One successful example comes from an EAP program in
New Zealand which applied a variety of information sources: Survey based on
questionnaires, entry test on arrival, self-placement/ diagnostic tests, interviews,
learner journals, final evaluation/feedback, gap analysis, objective knowledge and
skills tests, class observation, self-assessment, teaching and student performance
video assessment, peer review, evaluating facilities to support teaching and learning,
training for curriculum designers/ developers.
Other key factor for a successful EAP/ ALP course is its methodological approach.
There are two approaches which conduct to get a high communicative level. One
of them is Communicative language approach by using: notions, functions and
automatic discourse through interaction, meaning negotiation towards a language
competency. A second approach is Cognitive which promotes task-based language
learning. It means learner-centered activities which demands be knowledgeable on
“real world” situations. It engages students to solve communicative problems in
their lives. The more communicative and cognitive tasks are; the more meaningful
learning experience it turns.
Other relevant point that researchers identified in ELP program was the lack of
teaching materials, technology, crowded and boring classes. They did not satisfy
teacher’s and students’ expectations. Talking about books or textbooks Chovancova
(2014) claims that there are often little-suited materials for ESP courses. Then,
discrepancies among teaching-learning members appear when trying to incorporate
books into a syllabus. The same researcher cited Nunan (1988:44) who points out
“Objective needs analysis results in content specifications in which learners are
likely to find themselves”.
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In addition to the mentioned above, it sounds relevant for ESP/ELP teachers to
instruct by using a portfolio as a teaching-learning technique. In fact, majority of
books or textbooks are not designed to satisfy a particular group of students, there
is always something which is going to be missing from them, regards to students’
needs. Therefore, when there is a notorious lack of vocabulary, it negatively
impacts on students in a slow reading speed, poor listening, speaking, writing,
reading comprehension.
A good example of NA is carried out in New Zealand Oanh (2007), where
a constant collected data analysis allows learners to achieve high academic
accountability and improve their expectations. It is the opposite of a Vietnamese
program, where discrepancies were the result of lack of needs analysis and
communication management.
In the framework of differences among the read investigations, qualitative and
quantitative final results would depend on the variety of applied data collective
sources. Definitely, Triangulation method and direct observation provide amazing
results. One example of that is explained in Jasso-Aguilar (1999). Maids do not
really demand a high English language proficiency, due to the nature of their
daily activities. She refers to what Long believes about task as a unit analysis.
“Task-based occupational analyses reveal more about dynamic qualities of target
discourse than do text-based analyses“(Jasso Aguilar, 1999, pág. 30). A task-based
approach allows to identify functions about the potential job snapshots. Being in a
learner’s shoes is a good source of information.
Moreover, the former researcher applied unstructured interviews, questionnaires,
participant observations, and tape-recording interactions among workers at the
job spot. She gave value to ethnography and naturalist research information (job
climate, workplace and its sociopolitical environment,). Also, she considers three
areas: general personal background, language background, attitudinal (preferred
learning/teaching strategies) and motivational factors to set up course goals in an
EAP program. Being in “touch” with workers’ realities by using direct observation
and interaction, final results change dramatically.
Chovancova (2014) strongly believes that in-service students are a key source of
value information. Actually, they have a better motivation about their practices
and have specific ideas about what the courses should contain. Then, curriculum
designers can develop a constructive cooperation when working on NA. In-service
students contribute with specific topics, cases and materials from their everyday
working practices and experiences.
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Other significant aspect to consider when applying a NA is the presence of some
specific majors; because, they highly affect students’ needs. It was tested in Iranian
university learners. Students in humanities claimed that their low level of language
proficiency was perceived as an important problem. Students in medicine and
engineering majors stayed “low content knowledge on instructors was perceived
to be a significantly more important problem” (Eslami, 2010, pág. 6).
Students’ and teachers’ perceptions always vary depending on the research methods:
For instance, Students from Iran complained being taught in overcrowded classes,
excessive use of translation activities (From English to Persian languages), lack
of audio-visual facilities and outdated materials. Lack of student involvement in
class activities. Most (teacher-centered classes). However, students of engineering
and medicine do not consider teacher-centered classes to be a negative point at all.
Perceptions would depend on roles and the necessities of learners.
There is an unexpected final result analyzed by Eslami (2010). It showed that
students’ attitude toward English is strongly negative. (English does not seem to
be a relevant matter for them). “The vast majority (75% of the students ranked a
negative attitude toward English as least important” (Eslami, 2010, pág. 6). On the
other hand, Iranian students have not developed the same attitude, as students in
New Zealand’s program did; where reaching learner’s academic independency is
one of the goals in the program.
In the framework of instructors’ perceptions Eslami (2010) affirmed that the low
level of students’ language proficiency is significantly more problematic than the
students themselves. Besides, students do not feel attracted to participate actively
in classes as they should. So, more teacher- centered classes are carried out due to
their lack of students’ interest in language classes. Additionally, in both Jasso’s and
Eslami’s studies, English language students do not feel attracted by the language,
because English is not totally used neither at labor places, nor inside the academic
environments. Consequently, there is no interest in making any improvement on
their new learning language. In other words, there is no need.
As a conclusion, a vast majority of persons in this world do not deny the extreme
importance of being a competitive English speaker. However, a NA research is not
frequently applied when scaffolding proper EAP courses. Most of them have come
out as a result of curriculum designers’, stakeholders’ education administration
inspirations, intuitions and perceptions. If a needs analysis were taken seriously
to the students’ and teachers’ benefits, it could change positively students’ future
professional performance into a great one. A Need analysis constantly feeds up
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an ELP program (before, during and after assessment periods) to satisfy learning
community members about their academic and future professional requirements.
Thanks to the usage of several data colleting tools some program’s objectives and
learners’ academic achievements (learning outcomes) can be established efficiently.
“Students’ needs in different contexts are diverse and the analysis of needs can be
effective, if the academic language needs are accurately defined and seek utmost
specificity within the specific target use” (Eslami, 2010, pág. 4).
Other key factor for students’ success is the usage of a student-center approach
towards a communicative competence. Communicative and task based learning
approaches can be used to reach a professional language proficiency. Those
approaches must be accompanied by technological, teaching-learning aids based
on authentic material, facilities and books and others.
Finally, everybody’s perception about the usage and importance of English is
different. It differs on how much language exposure someone has to the target
language so as to consider it, as a significant social and interacting communicative
resource. Therefore, needs may vary notoriously. Probably as Jasso-Aguilar (1999)
analyzed, a need may be not a real need as it is to somebody else. It may be a just
a want or a lack. Anyhow, university learners should focus their studies on their
majors; English may underpin their future professional skills and cognition.
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CHAPTER 7,

ASSESSING AND
STRENGTHENING GLOBAL
LANGUAGE EDUCATORS
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Competences of the university educators in reference to minority groups
The university teachers in Ecuador must fulfill certain requirements that accredit
them to practice teaching, taking into account that they are responsible for the
training of future professionals who require an integral training, who should be
considered mainly as individuals who will serve a society.
Our base for the exercise of teaching is established in our Constitution approved
in 2008 and in its Article 23 paragraph 3 mentions “Equality before the law. All
people will be considered equal and will enjoy the same rights, freedoms and
opportunities” and within these rights is education without any discrimination.
Also in Art. 66 tells us that “education will provide skills for efficiency in the
work and production; it will stimulate the creativity and the full development of
the personality and the special abilities of each person; will foster interculturality,
solidarity and peace”.
On the other hand, it is essential to cite Art. 69 that says: “The State will guarantee
the system of bilingual intercultural education; in it will be used like main language
the one of the respective culture, and the Castilian like language of intercultural
relation”.
With these premises, the panorama within the exercise of the teaching is clear, as
far as the respect to the individuality of the students, it is then the teacher who
must apply this right of equitable form inside and outside the classroom, since
the teacher assumes the role of guide in the process of teaching - learning and
indirectly the teacher also becomes a reference of behavior for its students.
Academically, teacher must gather competences such as efficiency and effectiveness
when guiding students to acquire knowledge. It should be imparted at the same
level to all students, including minority groups. Social reasons are often hidden
for supposedly belong to the common class; and their voluntary participation is
manifested to a minimum, for fear of rejection or mockery. This phenomenon is
much more evident when it comes to express oneself in a language other than the
native language.
Within the teaching - learning process it is well known that in the acquisition of a
foreign language some students may show more confidence than others or more
predisposition than others; it is then the work of the teacher to find a point of
balance in which the process of teaching - learning is equitable, participatory and
inclusive.
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For example, Kichwa speaking students present certain linguistic difficulties mainly
in acquiring a foreign language, since their mother tongue is Kichwa, their second
language is Spanish and English would be a new second language, then they face a
linguistic interference between these three languages.
What then is the competence or rather the challenge that the teacher must fulfill
in imparting or guiding these students? Definitely the work of the teacher should
start by generating confidence in students in this way is like extending a kind hand
to someone who needs it, so they will understand that the teacher’s job is to help in
the construction of something produced by them and not only of who pretends to
“criticize” his work. That is why the affective part becomes a primordial resource,
in which the teacher understands the individuality of the students in all its aspects
and the students develop their skills accepting the errors as part of the process in
which the whole group learns without interference of social or cultural prejudices.
On the other hand, the Pedagogical Model of the National University of
Chimborazo 2014 constitutes a basis for the correct development of the teacher
in the teaching - learning process. So much so that in the Encouragement to
Affectivity and Values Practice theme states that the educational processes must
depart from the world of the underlying emotions, feelings, underlying cultures,
values, attitudes, aptitudes and learning styles of the students, including advances
of neuroscience and multiple intelligences. It is necessary to facilitate educational
inclusion based on the principles of equity in access, equal opportunities in the
process and inclusion in the labor force. Collaborative work, interdisciplinary,
is capable of enhancing the field of affectivity and stimulating positive feelings,
solidarity, humanization, intercultural dialogue, joy, but above all love, “in that
perfect combination of love and pedagogy” (Savater, 1997).
In the same topic, new roles of teachers and students, this Pedagogical Model poses
that the preparation and updating of the teacher is paramount. Also, it is important
to mention that the teacher is the only one who fosters a good work environment
in which the participation of the students must be planned by employing different
activities without any kind of discrimination, their role is to guide and promote
this participation. This is summarized in the following quotation: “The teacher is
a complex professional with two fundamental pillars, passion for knowledge and
passion to help learn” (Pérez G, 2012, p. 2). Students will fundamentally improve
their autonomous work, their reflexive and critical sense, their capacity for analysis
and synthesis, their innovative and entrepreneurial capacity; if so, the educator can
develop the research spirit, the basis for building their life project.
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Within the Sociocritical Approach, the teacher should consider that the student’s
activity is the center of the learning process, and also considers the multiple
dimensions of the integral development of the human being.
Vygotsky’s Socio-Cultural Learning Theory points out that the social environment
influences cognition through its “instruments”, e.g.: its cultural objects (cars,
machines) and its language and social institutions (churches, schools). That is
to say, the environment in which the student develops influences the success or
failure of learning. It is then the responsibility of the teacher to provide a secure
environment, where students face their weaknesses and seek to correct and develop
in the assimilation and production of knowledge.
Another important aspect is to customize the production process, there are many
and varied difficulties that can present our students and only focusing on the
individuality of the problem we can get to the root of it. By overcoming these
difficulties, we can then strengthen the skills, thereby integrating these students
into the group on equal terms. This work is definitely derived from the experience
that the facilitator demonstrates when handling this type of situations when
working with individuals belonging to a minority group and interested in them as
individuals with an exquisite strength that is the use of an ancestral language.
Finally, an evaluation proposal for evaluating English language educator
performance has been considered in this book. The proposal belongs to (Armijos,
2011). Look at annex 2.
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CHAPTER 8,

LEARNING AND ACQUIRING
ENGLISH
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Learning English as a foreign language conceptualization
For making a better use of terminology is a good idea to cite Yule (2010) who
makes conceptual differentiations “A distinction is sometimes made between
learning a “foreign language” setting (learning a language that is not generally
spoken in the surrounding community) and a “Second language” setting (learning
a language that is spoken in the surrounding community)” (p.187).
Very influential internal and external factors to consider when teaching
English in classrooms.
Through some reading articles and years of teaching experience, I truly believe
that Renandya (2013) has correctly identified a plethora of external and internal
factors which limit EFL outcomes. Curricular issues (curricular content:
selection, organization and sequence). teacher factors (prior training, mastery
of the English, teaching strategies). Learner factors (own student motivation,
attitudes, learning strategies). Whole host of situational factors (class size, teaching
resources, remunerations, school cultures) into three basic dimensions: cognitive,
affective and social. Talking about Ecuador, I would add other factors from my
research perspective such as: native language interferences in students, teachers’
own motivation for doing an outstanding teaching work, job promotions, too
much paper work, and unclear governmental, institutional policies, easy teachers
(follow a textbook word by word, no creativity at all). Frankly speaking, here, there
and everywhere, English language teachers struggle against many internal and
external factors which demand a smart attention and solutions from governments,
organizations, society and from the teacher himself.
We, as English language educators, consider that there are some internal factors
which we can shift into positive ones, such as: professional training, English
language mastery, teaching strategies which will be directly seen on increasing our
students’ motivation, and students’ learning strategies in a remarkable percentage.
All of those changes will wake up our own teaching motivation. Unfortunately,
there are some educators who have been feeling so disappointed and unfulfilled
of being educators.
Nowadays, in general speaking, most educators reject wasting their little time
doing silly paper work, especially when they never receive any feedback from
administration. Also, grading students’ capacities and language abilities through
numbers from 0-10; a number will always be a very subjective way to determine
someone’s knowledge. Other stressful aspect, it is to be at front of every simple
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problem that our students get in or get involved. For example: making phone calls
to our students’ parents to notify them about their students’ problems, designing
materials, visiting students’ homes when they do not come to class, grading a lot
of tests and assignments, facing lack of students’ accountability, dealing with drug
addict students or some behavior disorders, more than 30 students per class and
many more. (We only want to teach and teach). The bible6 says: Luke 16:13 “No
servant can serve two masters, for either he will hate the one and love the other,
or he will be devoted to the one and despise the other. You cannot serve God and
money”.
After having presented those external factors which consume our energy as
educators. We should animate ourselves by putting into our teaching practices,
Stephen Krashen’s scientific contributions. He has gone deeply in his Second
Language Acquisition (SLA) analysis by his five hypotheses: Input hypotheses,
Natural Order hypotheses, Monitor hypothesis, Affective filter hypotheses, Output
hypotheses, as they have been mentioned above. Thanks to all those hypotheses
application, students will appreciate English language as a tool to understand,
communicate and survive in this challenging World.
When putting together SLA hypothesis, aligned with Communicative Language
Teaching (CLT) principles, methods under Communicative Approach (Total
Physical Responses, Natural Approach, Silent way, Direct method, Neuro Linguistic
Programming (NLP), Applied linguistics), teachers will be able to maximize their
teaching practices and get fascinating results. They would scaffold better students’
understandings when explaining English language more properly and successfully
in classrooms.
Besides, students learn and acquire a given language by means of eclectic
(combination) approaches, based upon learner-centered instruction, learner’s
backgrounds, language needs, goals. Moreover, instructors have to take into
account formative assessment to encourage acquisition and learning confidence
in learners.
It is essential to emphasize on input hypothesis in SLA classrooms, because
comprehensible and interesting information/instruction allows students to
internalize messages (knowledge, acquisition) through a second language more
naturally, “going for meaning”. Comprehensible input is a highly individualized
and unique interpretation process. “Our task is to provide students with tools
they need to continue improving without us”. (Krashen, 1981). For providing
6 http://www.openbible.info/topics/serving_two_masters
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comprehensible and interesting input, teachers must use all supporting resources
or pedagogical aids as much as they can, such as: pictures, realia, body gestures,
verbal and nonverbal utterances, reading and writing, listening materials, including
mass media (technology).
Providing relevant and catching input information about real life situations
(authentic materials) in classroom; especially, students who are at the beginning
and intermediate levels will acquire language meaningfully. It scaffolds students’
learning independency in the short- term future. It is confirmed by: (WagnerGough and Hatch, 1975), cited by Krashen (1981) “Most important, the input
hypothesis predicts that the classroom may be an excellent place for second
language acquisition, at least up to the “intermediate” level. For beginners, the
classroom can be much better than the outside world, since the outside usually
provides the beginner with very little comprehensible input, especially for younger
acquirers. In the classroom, teachers can provide an hour a day of comprehensible
input, which is probably much better than the outside can do for the beginner.
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Language skills and enabling skills
The power of reading
There is always going to be a special privilege on reading because of its power
in human’s socio-psycho-linguistic transformation. “The power of reading”
as Krashen has named it, emphasizes the importance on reading for pleasure7.
Reading activities deliver multiple benefits, such a great deal of vocabulary
(Renandya, 2013) “I would estimate that EFL students need an active vocabulary
of at least 2.000 high-frequency words to read familiar texts online, to write a
variety of non-specialist texts for various different purposes”. Reading conducts
to the use of grammatical structures into a practical way. It offers outstanding
life messages; reading has proven to be the unique way to help students to feel
motivated in their own learning independency and grow confidence. It does not
matter how many different learning styles a student may have. If the learner
does not read enough, they will testify a frustration feeling of not being able to
share “good” ideas to others, meaning negotiation through social interaction;
especially, when experiencing the three modes of communication. (Interaction,
interpretation, presentation or social context). The academic world and society in
general demand good readers so that we can have good writers; learning styles and
multiple intelligences are just a variety of secondary ways how information goes to
the brain and produces understanding of something.
Our job, as educators from here and after, should be to guide our students, how to
start reading a text, what reading is; since reading is a very abstract concept. How
to improve their reading levels (recognition, rate, inference) (Bloom’s taxonomy of
thinking processes), How to avoid lack of attention, how to design and work on
reading and vocabulary flash cards. We should never deny the impact of reading
in everyone’s life; our mission should be to instruct our students how to read
something efficiently. (The bulk of our lower level students might start from
the scratch). If we get good readers, we will create and discover good writers.
(Lower reading comprehension skill is one of the worse problems that poor and
developing countries face).
A third component will be to continue teaching comprehensible and acceptable
grammar patterns, sometimes either into an implicit (context) and or explicit
way (drills). As (Renandya, 2013) mentioned “You can’t learn a language without
learning its grammar … without a good knowledge of grammar; learner’s language
7 ( https://www.youtube.com/watch?v=40S7clwRXxs texts vs story book)
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development will be severely constrained”. “Our students’ language should be
internationally comprehensible and acceptable in the global community”. If our
students would not learn grammar, they structured the target language as they do
in their native languages (Spanish or Kichwa grammatical structures). In addition,
our teaching instruction should not be focused on fulfilling a textbook (following
a textbook methodology and completing it, as it were a straitjacket); scaffolding a
language understanding must be built upon using a variety of academic resources
and tasks-projects. Communicative Language teaching (CLT) does not focus on
following a particular book only, as it were the unique tool to work on and for.
In other words, if our students receive a lot of authentic, meaningful and
interesting comprehensible language input through extensive or acceptable
reading, listening and writing amounts, they will be able to communicate in a
variety of scenarios. They will have achieved an acceptable English level according
to Communicative Language Competencies states. The speaking outcome would
be easily seen when students encounter familiarized items or something they have
already read or written before. Their language fluency would be the result of
how much extensive reading, writing activities they have practiced previously.
The mentioned skills develop faster and automatic speaking skill towards a high
speaking performance and an acceptable proficiency level.
However, the outstanding results will depend on our students’ accountability and
motivation to work on extensive input information. We, as English educators, have
seen many students who are not very patient at all. (They usually believe that
acquiring and learning a second language is an overnight process or simple they
do not really care about it). In order for increasing our students’ motivation to
learn the language, we should provide to the class academic content related to the
students’ majors: Economics, journalism, business-administration and law (Crosslinguistic content curriculum) since this research was conducted for Political and
Administrative Science College in UNACH. Thus, they won’t have excuses at all
when reading and listening to authentic materials.
By being aware of input hypotheses, I consider that it is a possible solution for those
Kichwa speaking students, when referring to the scope of this research project.
The adult Kichwa speaking university students can’t go back their earlier ages;
However, to overcome their literacy difficulties and Kichwa language interference
as well, we should provide them extensive readings (reading for pleasure), listening
and written input materials in regular classes, as (Newmark, 1966, p.81) is cited by
Krashen (1981).
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The use of L1 rules is hypothesized to be the result of falling back on first language
knowledge when a second language rule is needed in production, but it is not
available. It may temporarily enhance production, but may not be real progress
in the second language. The real cure for “interference”, according to Newmark,
is not drill at the points of contrast between the two languages (Newmark and
Reibel, 1973, p. 239). Drill will, at best, produce learning, and, as we have seen,
this is only a short-term cure. The real cure “is simply the cure for ignorance”
(Newmark, 1966, p. 81) real language acquisition. This can happen only when the
acquirer obtains comprehensible input.
On the other hand, a student produces output (speaking and writing production)
as a result of having received understandable, interesting and “eatable” input. The
more he stores in his brain, the better he communicates. Speaking production
emerges over time and takes time to become fluent and accurate. The student will
be the only one who knows when to start speaking and writing. Consequently,
to these cognitive and psychological realities, students must never be forced to
speak. There is a silent period which must be respected and understood by the
instructors. In addition to this stage, errors are part of the learning process; the
instructor must focus on student’s message rather than form. However, it does not
mean that errors must not be corrected. The instructor has to identify how and
when to improve the student’s mistakes; if not, those errors will be fossilized, thus
enabling students to produce more accurate outcomes.
Forcing early production, before the student has built up enough competence
through comprehensible input, is perhaps the single most anxiety provoking thing
about language classes! While some students may want to talk as soon as possible,
others may feel less secure until they have built up more competence. In other
words, the length of the silent period is variable; let the student decide when to
start talking (Krashen 1981, p. 64).
Even though, no having students to produce so much because of their silent
period. They must participate in groups by being “good listeners” at least. Being
part of a group is part of human nature; students can be organized into a variety
of grouping types: small groups, mixed group, grouping students according to
their interest. Grouping people is another way to stimulate output from learners.
They like competition and individual recognition, a sense of community, other
students like to work or to achieve a common goal, or to interact with the teacher.
When being in a group, students have to work among themselves under tasksbased learning activities, which evolve respect, adapted materials to students’ levels
and interest.
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To conclude, there is no one single best method to meet goals and needs of all
learners and programs. Communicative Language Teaching is an eclectic approach,
mainly because it does not have a single text, single model. It uses a variety of
methods and techniques. It focusses on Communicative Language Competences,
which highlights the importance of good input (realia, pictures, association of
ideas, etc.), meaningful practices through tasks based instructions, problemsolving, reflective analysis, formative assessments so as to maximize the target
language outputs from SLA students. Special attention must be taken into account
by instructors about motivational factors so that they can reduce affective filter.
Grading to our learners may increase their affective filters. Then, it is suggested to
use ACTFL (Performance Descriptors for language learners) to avoid frustration.
Look at annex 3, 4, 5, 6, 7 and 8.
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What does literature say about reading skill?
Intensive and extensive reading class performance
Intensive reading
The main purpose of practicing intensive reading is to focus on linguistic or
semantic features from a text in class. Students concentrate on literal meanings
and content (Brown, 2001). Even though, students are encouraged to get a general
understanding from the whole passage, they get confidence by translating words
from the text; that is a natural tendency, especially in low levels. Whereby, it is
suggested to give them a chance to ask questions about the most difficult words
they could encounter while reading. Additionally, in order for avoiding explaining
every single word each student does not know, we should follow these steps: “Time
limit, word/phrase limit, meaning consensus” (Harmer 2011, p. 303). That is why
reading topics and tasks must be exciting for students.
Extensive reading
It is usually carried out to get a general comprehension from long readings; that is
why most extensive reading practices are conducted outside classroom (pleasure
reading). Readers get used to be more selective when looking up new words. They
read for understanding meaning rather than individual word study (Brown, 2001).
It is important to highlight that extensive reading does not mean to ask students
to read a lot; eventhough it comes from students’ preference, extensive reading
must be guided by their educators. It means appropriate reading materials, tasks
and facilities, permanent or portable books. Readers must be encouraged to read
extensively by using graded readers or simplified readers. “Such books succeed
because the writers or adaptors work within specific lists of allowed words and
grammar. This means that students at the appropriate level can read them with
ease and confidence” (Harmer 2011, p. 285). For intermediate and advanced
students Middlebury Institute of International Studies at Monterey (2016) adds
that a language learner has to “read high quality newspapers (New York Times,
Wall Street Journal) every day for at least a year. Read high quality news magazines
(the Economist), cover to cover. Read favorite topics in the non-native language.
Read other well-written material that will help broaden general knowledge” (p, 1).
Principles for designing interactive reading techniques
It is essential to mention that there is a wide variety of reading techniques.
They promote skillfulness and efficiency in language achievers. Brown (2001)
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has reported eight principles in order to be taken into account when creating or
adapting reading techniques (tasks and activities).
1.

Do not overlook the importance of specific instruction in reading
skills. Students must be trained how to take advantage from their L1 literacy
skills. It should be a great opportunity for L2 learners to practice extensive
reading own their free time; unfortunately, many students do not have ample
time extensive reading practices outside classroom. If students do not have
time or any interest to develop extensive reading, sustained silent reading for
self-instruction could be applied in classroom.

2. Techniques must be intrinsically motivating. Include goals for real life.
Hence, reading materials must be relevant to students’ academic goals. It
is recommended that learners choose their reading materials. In addition,
learners should be encouraged to gauge their own progress by selfassessments.
3. Balance authenticity and readability in choosing texts. Reading texts
should be simplified according to students’ cognitive level without losing
a real world sense. Those materials have to preserve redundancy, humor,
wit and so on to keep its original message. There are three criteria for
academic reading texts: suitability (An interesting, enjoyable, challenging
and appropriate content material), exploitability (A text which allows to
achieve language and content goals) and readability (lexical and structural
components on a text must not be overwhelming against students’ actual
comprehension level).
4. Encourage the development of reading strategies. In L2 learners,
reading strategies must be underpinned on bottom-up and top-down
practices. Brown (2001) proposes ten reading strategies:
•

Identify the purpose in reading. L2 students must be clear what they are
looking for on the text, even though, they face distracting content.

•

Use graphemic rules and patterns to aid in bottom-up decoding
(especially for beginning level learners). Make sure that learners
are acquainted about orthographic rules and exceptions. For examples:
graphemes, phonemes (long and short vowel and consonant sounds).
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•

Use efficient silent reading techniques for relatively rapid
comprehension (for intermediate to advanced levels). This strategy
works pretty well for intermediate to advanced learners. Basically, learners
do not need to “pronounce” words internally to themselves. Many words
and if possible phrases have to be identified at a time. Also, unknown words
have to be understood by context. An average L2 learner reads 250-300
words per minute. Conversely, this strategy is not applied for L2 beginners
since they still struggle with poor vocabulary and limited grammar skills.

•

Skim the text for main ideas. Learners have to glance the whole text
quickly because it will assist them to get a general idea about its content. This
strategy allows them to predict the purpose of the text, its main topic, and its
supporting ideas. (Skimming should be done about thirty seconds). Having
done that, students have to tell to the class what they have understood from
the passage.

•

Scan the text for specific information. A reader searches for particular
information on the text such as: names, dates, definitions, and numbers
among others. In this respect, the reader has to encounter the specific
information without reading the whole text.

•

Use semantic mapping or clustering. The use of graphic organizer and
clusters create on a reader a visual and organized information, especially,
if he finds overwhelming information. Designing semantic maps, including
meaningful clusters can be done individually or into small groups.

•

Guess when you aren’t certain. Successful readers are those who intelligibly
guess meanings of unknown words, grammatical and discourse relationship,
inferences about meaning and culture, guessing content messages.

•

Analyze vocabulary. There are several techniques to make guessing about
unknown words like: analyzing prefixes, suffixes, roots, grammatical and
semantic contexts,

•

Distinguish between literal and implied meanings: The reader has to
apply top-down processing skills so that they can go beyond (pragmatic
information) the literal meaning.

•

Capitalize on discourse markers to process relationships. Efficient
readers clearly comprehend transition words. All of them connect ideas
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from one to another, so the readers progress from one paragraph to next
ones. There are several discourse markers or transition words for connecting
sentences and paragraphs, a chart has been given to illustrate some of them.
Table 14. Transition category

Category/ sub categories

Transition words/marker

Additive transitions (addition, introduction,
Indeed, further, moreover, in fact, as a matter
reference, similarity, identification, clarification, of fact, not to mention, also, alternatively, as
reinforcing, transition)
well as, in addition, actually, on the other hand,
besides, not only…but also, on the subject of,
considering, with regards to, as for, in the same
way, that is to say, namely, specifically, to put it
another way, in other words, etc.
Adversative transitions ( conflict, emphasis,
But, by way of contrast, whereas, however,
concession, dismissal, replacement)
in contrast, while, yet, even more, above all,
indeed, more important, besides, but even so,
granted this, notwithstanding, either way, all
the same, in any event, in any case, in either
event, whatever happens, or at least, or rather,
etc.
Causal (not causal) transitions (Cause, rea- For the simple reason that, being that, for, in
son, effect, result, purpose, consequence )
view of the fact, because of the fact, due to
the fact that, seeing that, in that, for, as, since,
owing to the fact, as a consequence, so much
so that, to the end that, so as to, with this
intention, for fear that, in order to, then, if so,
in that case, otherwise, under those circumstances, etc.
Sequential transitions (numerical, continIn the first (second, etc.) place, to begin, iniuation, conclusion, digression, resumption,
tially, at first, to start with, for a start, secondly,
summation )
subsequently, before, previously, afterwards, to
conclude, as a final point, in the end, to change
the topic, incidentally, eventually, at least, lastly,
by the way, to get back to the point, as has
been noted, to put it briefly, in sum, altogether,
in a word, in short, to be brief, etc.
Created and Designed by: The authors

5. Include both bottom-up and top-down techniques. During classroom
time, learners have to write, even if they are short amounts of writing blocks.
6. Follow the “SQ3R” sequence. There are five steps which allow to read
effectively in class.
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• Survey: get a general view of the text
• Question: the reader makes some questions about he expects to read on
the text.
• Read: the reader has to answer his previous questions while reading the
whole text.
• Recite: the reader has to discuss the most salient ideas from the text orally
or written.
• Review: students must evaluate their reading experience and insert it into
long-term connotation.
7. Subdivide your techniques into pre-reading, during-reading, and
after-reading phases. For helping students to reach a successful reading
comprehension, educators should follow the three specific steps during the
whole reading moment.
• Before students read: educators have to introduce the topic to students.
So, they can skim, scan and predict their schemata in order to activate their
reading comprehension skill.
• While students read: students must be given a finding purpose for reading
entirely, like facts or rhetorical language.
• After students read: they will be assessed on their text comprehension,
including new vocabulary, author’s purpose, author’s reasoning line, reasoning
on new grammar structures and a writing exercise (one summarized or
opinioned paragraph). All the stated statements would depend on students’
level.
8. Build in some evaluative aspect to your techniques: For assessing
students’ comprehension accurately, Brown (2001) offers nine responses to
be carried out by the readers
• “Doing- the reader responds physically to a command,
• Choosing- the reader selects from alternatives posed orally or in writing,
• Transferring- the reader summarizes orally what is read,
• Answering- the reader answers questions about the passage,
• Condesing- the reader outlines or takes notes on a passage,
• Extending- the reader provides an ending to a story
• Duplicating- the reader translates the message into the native language or
copies it (beginning level, for very short passages only
• Modeling- the reader puts together a toy, for example, after reading
directions for assembly
• Conversing- the reader engages in a conversation that indicates appropriate
processing of information” (p, 316).
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What does literature say about listening skill?
Listening skill
In the framework of listening skill, it is necessary to mention that it is the core of
making the difference from one code to another one. There are unique sounds,
rhythm, pauses, intonation and stress which carry meaning to its hearer. Then, the
meaning is inferred and translated into an action. That mental process takes an
active effort to internalize some sound waves from the speaker to the hearer; if not,
communication command failure is inevitable. Without a listening competence,
speaking competence is not possible.
For achieving a competent command, second or foreign language learners must be
exposed to two kinds of input such as: extensive and intensive listening from a
variety of materials (audiobooks, Cds, tapes, websites, MP3 players, podcasts and
so on) and procedures (Learners’ mental organizations).
The extensive listening underpins vocabulary, grammar and dramatic language
acquisition consequently. Extensive listening is the result of listening for pleasure
and for general language improvement. It is taken outside the classroom and
from a personal choice. In other words, the more we listen, the better we speak and
read. In concordance with prior, “many students will enjoy reading and listening
at the same time using the reader both in book form and on an audio track”
(Harmer 2011, p. 303). Extensive listeners do not worry about understanding
every single word; they relax while listening to their speakers). Nonetheless, the
extensive listening source must be marked for students’ cognitive and affective
level, topics and genre. A great quantity of language must be provided to early
language beginners at the beginning. Early beginners experience a “silent period”
which allow them talk later (Brown, 2001). As a result, students will have developed
good speaking habits, pronunciation, and dialect differentiation among others as
much as they have been exposed to the language.
There are some essential advises that language educators must take into
consideration when encouraging extensive listening. There are always going to be
reluctant learners to listen to outside the classroom, even though listening into
other language fosters speaking skill. On the other hand, there are always students
keen in extensive listening. Therefore, they should be encouraged to discuss the
topics they have mostly enjoyed listening to. For instance, asking them their general
understandings about what they have listened to. Their information contribution
will motivate their classmates to do or to try to do the same. For intermediate
and advanced students Middlebury Institute of International Studies at Monterey
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(2016) suggests that a language learner should analyze news stories when listening
to them. In addition, a learner has to “keep abreast of current events and issues.
Record news programs and interviews so you can listen to them later” (Middlebury
Institute of International Studies at Monterey 2016, p. 1).
The intensive listening exposure. It is carried out in class. Educators practice it by
playing some audios from CDs and hard disk on tapes. There are some advantages
and disadvantages about listening activities done in the classroom.
Advantages: The teachers’ voice is not the only one to be heard in the class.
Many recorded voices allow learners to get a variety of accents, dialects, etc.
Linguistic features display by competitive language users under different social
interaction situations, (dialogues or extracts). Learning to extract general and
specific information from an audio is a long life skill. If learners want to clarify
some information from the audios, they can ask for replays as many times as they
want so. Repetition(s) promotes a better understanding. Films and videos allow
learners to see language in natural use, paralinguistic behavior (facial expressions,
gestures, cultural cues). John Field in Harmer (2011) suggests that “one way to
enable students to listen to authentic material is to allow them to have subtitles” (p.
310). The cited researcher does not mention if the subtitles which be in the target
language or students’ L1. Notwithstanding, educators must train their learners to
be efficient listeners by activating pre-listening and post listening phases. Finally,
feedback never must be underestimated. It may be provided by pairs, by a short
group or by the teacher.
Disadvantages: unfortunately, audibility becomes less efficient in big and
crowded classrooms. A lack of acoustic quality limits students’ comprehension.
Also, students find less satisfactory to deal with external audio at the same speed,
especially when some information must be taken from the audio. Consequently,
students lose some interest when listening to unnatural conversations far away
from real life. (Face-to-face conversation speakers may ask for clarifications or
repetitions).
For enhancing listening skill among learners in the classroom, educators may invite
proficient or native speakers to their class. If learners interact face-to-face with the
visitors, they will be immersed in a genuine communication (live listening).
Students practice listening repair strategies, such as using formulaic
expressions: (Sorry? What was that? I didn’t get that), repeating up to the
point where communication breakdown occurred, using a rising intonation
(she didn’t like the…?), or rephrasing and seeing if the speaker confirms
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the rephrasing (you mean she said didn’t know anything? If the speaker says
something like she denied all knowledge of the affair) (Harmer 2011, p. 306).
For Harmer (2011), live listening can be presented by different forms: reading
aloud, storytelling, interviews, and conversations).
As language educators, we should always differentiate what makes listening
skill hard among learners.
Brown (2001) has adapted from other researchers eight spoken language
characteristics which create misunderstanding barriers to the hearer.
1.

Clustering: average human memory has memory limitations. Human
beings communicate by using chunking or clustering. Therefore, learners
want to retain long sentences or as much information as they can in order to
“understand” a message. Students must learn that they only need to pick up
manageable clusters of words.

2. Redundancy: oral delivery has many rephrasings, repetitions, elaborations,
and insertions of “I mean”, “you know” among others. Then, students have
to identify redundancy signals to get the needed information
3. Reduced forms: English Spoken language has many and many phonological
(/djt∫yə/ for did you), morphological (I’ll), syntactic (When will you be back?)
and pragmatic reductions (Mom! Phone!). Language beginners must be
warned about those natural reductions in outside classroom language.
4. Performance variable: other language distractors in English language
are hesitations, false, starts, pauses, corrections, and nonstandard English
versions. For this reason, learners must be trained to listen for meaning.
5. Colloquial language: students should be aware that standard English is only
one version of many “Englishes” around the world. Learners should train
themselves about idioms, slangs, reduced forms since teaching colloquial
English in classroom probably the planned time is never going to be enough.
Sooner or later they will need to deal with colloquial language, if they are
keen in self-language immersion.
6.

Rate of delivery: learners must be trained to comprehend language delivery
at varying speed, time and pauses.

7. Stress, rhythm, and intonation: intonation patterns must be taught to
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language learners not only for understanding questions but also for subtle
messages: mockery, flattery, offense, solicitation, praise, among others.
8. Interaction: students must learn to listen to and to take turns so as to
continue the chain of a conversation. “Good listeners in conversation are
good responders” (Brown 2001, p. 254). So, they will have learned how to
negotiate meaning by give feedback, prodiving or asking for clarification,
contributing to the conversation topic.
In his book on teaching by principles, Brown (2001) explains what principles to
take into account when designing listening techniques.
1. Make sure to develop listening comprehension competence technique
2. Apply intrinsic motivation techniques
3. Employ authentic language and contexts
4. Check listeners’ comprehension through their responses
5. Encourage the use of listening strategies in and outside the classroom (looking
for key words, looking for nonverbal cues to meaning, predicting a speaker’s
purpose by the context of the spoken discourse, associating information
with one’s existing cognitive structure, in other words background, guessing
at meanings, seeking clarification, listening for general gist).
6. Bottom-up and top-down listening techniques must be included for
developing speech automaticity. Bottom-up mental processing involves
“sounds, words, intonation, grammatical structures and other components
of spoken language. Top-down processing activates schemata with deriving
meaning, with global understanding, and with the interpretation of a text”
(Brown 2001, p. 260).
Brown (2001) has adapted some listening techniques according to their proficiency
continuum (beginning, intermediate and advanced). All of those techniques have
bottom-up, top-down and interactive activities for building a quite apparent
comprehension. Look at tables: 15, 16 and 17.
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Table 15. For beginning-level listeners

Bottom-up exercises

Top-down exercises

•

Indeed, further, moreover, in fact, as a matter
of fact, not to mention, also, alternatively, as
well as, in addition, actually, on the other hand,
besides, not only…but also, on the subject of,
considering, with regards to, as for, in the same
way, that is to say, namely, specifically, to put it
another way, in other words, etc.

•
•
•
•

Discrimitating between intonation contours
in sentences
Discriminating between phonemes
Selective listening for morphological endings
Selecting details from the text (Word recognition)
Listening for Normal Sentence Word order

Source: From (Brown 2001, p. 260-261).
Designed by: The authors

Table 16. For intermediate-level listeners

Bottom-up exercises

Top-down exercises

•

Recognizing fast speech forms

•

•

Finding the stressed syllable

•

Recognizing words with reduced syllables

•

Recognize words as they are linked in the
speech stream

•

Recognizing pertinent details in the speech
stream

Analyze discourse structure to suggest effective
listening strategies
• Listen to identify the speaker or the topic
• Listen to evaluate themes and motives
• Finding main ideas and supporting details
• Making inferences
Interactive exercises:
• Discriminating between registers
of speech
and tones of voice
• Recognize missing grammar markers in colloquial speech
• Use knowledge of reduced forms to clarify the
meaning of an utterance
• Use context to build up listening expectations
• Listen to confirm your expectations
• Use context to build up expectations. Use bottom-up processing to recognize missing words.
Compare your predictions to what you actually
heard
• Use incomplete sensory data and cultural
background information to construct a more
complete understanding of a text.

Source: From (Brown 2001, p. 261-263).
Designed by: The authors
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Table 17. For advanced-level listeners

Bottom-up exercises
•
•
•
•

Top-down exercises

Use features of sentences stress and volumne to • Use the introduction to the lecture to predict its
identify important information for note-taking
focus and direction
• Use the lecture transcript to predict the content
Become aware of sentence-level features in
of the next section
• Find the main idea of a lecture segment
lecture text
Interactive exercises:
Become aware of lexical and suprasegmental
• Use incoming details to determine the accuracy
markers for definitions
of predicitons about content
• Determine the main ideas of a section of a
Identify specific points of information
lecture analysis of the details in that section
• Make inferences by identifying ideas on the
sentence level that lead to evaluative statements
• Use knowledge of the text and the lecture content to fill in missing information
• Use knowledge of the text and the lecture content to discover the lecturer’s misstatements and
to supply the ideas that he meant to say.

Source: From (Brown 2001, p. 263-264).
Designed by: The authors
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What does literature say about speaking skill?
Speaking skill
To some extend speaking in another language reflects the ability to function on
it. Speakers as a second language or foreign language must be capable to perform
in a range of communication settings (genres or situations) by applying a variety
of conversational strategies (Harmer, 2011). Having an ability to use interactive
discourse with speakers of other language is what really matters. Nevertheless, for
Richard (1990) mentioned in (Brown H, 2001) noted “the conversation class is
something of an enigma in language teaching”. To Nunan (1999), there are some
issues that difficult speaking like: the nature of speaking, the reluctant speaker,
task difficulty, course design issues and pedagogical tasks.
A. The nature of speaking. A competent second or foreign language speaker
must master sociolinguistic features and conversational skills. Then, he knows
how, when and what to say to someone. Savignon cited by (Nunan 1999, p.
226) states that communicative competence is “the ability to function
in a truly communicative setting – that is, in a dynamic exchange in which
linguistic competence must adjust itself to the total informational input,
both linguistic and paralinguistic, of one or more interlocutors”. Therefore,
spoken language is only one aspect of a competent communicator.
Additionally, discourse versus dialogue is essential to take into account
when dealing with speaking issues. Real speaking scenarios demand
negotiating meaning and meta discourse among interlocutors. Harmer
(2011), in his book, he characterizes two different speaking events like:
interactive is a spontaneous and unplanned conversation. Example: talking
with someone on street. Meanwhile, Nunan (1999) identifies interactive
speaking as Interactional “language is produced for social purposes”
(p. 228) and non-interactive as Transactional “is produced for social
purposes” (p. 228) is planned (leaving a message on a phone, lecture, formal
speech). Nevertheless, they are not the only absolute classification. Nunan
(1999) classifies speaking into two purposes: Information (booking a
restaurant, buying stamps, dinner party, coffee break, etc) and Interaction
(narrating, explaining, managing of interaction, etc). To have a better picture
of speaking, Harmer (2011) discussed speaking skill into four categories.
•

Conversational strategy. It involves a face to face conversation
based on knowledge, turn-taking, the use of various discourse
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markers (mmm, ..Well…you know…) to start a turn (well.. I’d just like
to say…), marking the beginning or end of a segment (right...now…
anyway…).
•

Conversational rules and structures: They refer to conversational
openings (How are you? Or Hi?), interrupting (sorry to interrupt you
or excuse me…), topic shift (Oh, by the way…), closings (It’s been
nice talking to you…).

•

Survival and repair strategies: Students show their ability to ask for
repetition by using formulaic expression, paraphrasing, using other
words when there is not the exact word.

•

Real talk: Face to face interaction outside the classroom. Speakers
practice ellipsis, questioning reformulation (e.g. Repeating or
paraphrasing what someone had just said), multifunctional questions
forms (e.g. Did you consider the possibility of an alliance with other
organizations?), piling up of questions one after another (e.g. How
much technology? Who does it? Is it the suppliers?). Consequently, a
speaker must learn how to deal with paralinguistic features through
conversations because “they are collaborative as participants engage
in a process of negotiation of meaning” (Brown 2001, p. 269).

B. Reluctant speakers and their attempt to speak or not. There are many
positive factors which are influential when getting students to speak. One
of them is a friendly class atmosphere. Secondly, students must share
an appropriate language level among themselves. Both of them must be
intertwined into catching-speaking topics and organized and clear tasks.
However, “a problem that occurs more often than any of these is the
natural reluctance of some students to speak and to take part” (Harmer
2011, p. 345). Burns and Joyce (1997) in Nunan (1999) pointed out three
basic factors that cause reluctance: cultural factors, linguistic factors and
psychological/affective factors. (lack of opportunities to speak, being
afraid to break class rules, lack of management class interaction, teacher’s
intolerance of silence, teachers has favored learners to speak, students
consider themselves to be poor L2 speakers, lack of L2 understanding, lack
of prior knowledge, L1 interference, cultural shock, lack of confidence, lack
of internal and external motivation, negative prior learning experiences,
negative political experiences, anxiety or shyness are examples of three cited
factors above). Then, a L2 educator has to face two protagonist ways: a
class participation manager and his role as a teacher.
116

Armijos Jacqueline | Carolina Campaña | Marcela González | Jazmina Mena | Noemi Remache | Hugo Romero

Then, a teacher’s class participation management is crucial. Firstly,
when dealing with reluctant (shy or undisposed) students, there are some
things to be done for helping them to avoid speaking badly.
•

Preparation: It is much better to spend some time preparing what
to say, so fluency comes out easily. In other words, if students have
a chance to plan and rehearsal for speaking performance, they will
speak successfully. Students should practice on their own heads first.

•

The value of repetition: (Harmer, 2011) cited Paul Howarth (2001)
he presents a speaking pattern process: plan→ perform → analyze
←→repeat. If students repeat, think about how to re-word things,
they will have gotten a better confidence and fluency for their speaking
performance.

•

Big groups or small groups: Before taking part of big conversation
groups, students should interact into smaller groups. They fortify their
individual speech when listening themselves into a few number of
listeners.

•

Mandatory participation: educators have to get into groups of four
in order to work on a speaking task. Then, each one of them must be
ready to report on what they did, after a planned time. When all the
students take part on a task, they do a better speaking job. (They avoid
to be seen as social loafers).

•

The teacher’s role counts “Students sometimes get lost, can’t think
of what to say next or in some other way lose the fluency we expect of
them” (Harmer 2011, p. 347). We, as educators, may provide discrete
suggestions, so that they could continue with their ideas. This teacher’s
role is called: Prompter.

•

Participant: It refers to the importance of being good conversation
animators. Teachers must ensure their students continuing speaking
by creating a talking atmosphere. When teachers scaffold students’
opportunities to speak, they become more engaged with class
contribution. It means that students are the one to speak more in the
class. Teachers monitor students’ participations.
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•

Feedback provider: Educators must provide feedback into a tactful
and discreet manner to their students. There should be more content
subject feedback rather than linguistic features. By no means, linguistic
features are less important than content subject in the target language,
it would depend on the speaking purpose. Students can receive some
gentle correction by reformulating, suggesting on what students
already said, echoing or expressing some phrases like: I should not
say…or should say (Harmer, 2011).

-

For instance, Educators may offer some recording feedback by using
categorization charts to help students to improve. Teachers may note
down the most relevant inappropriate or incorrect words. Then, the
chart must be given back to the learner for future and better language
performance. A specific chart model have been designed by (Harmer,
2011). (See table 18).

18. Feedback provider

Grammar

Words and phrases

Pronunciation

Appropriacy

Created by: Harmer Jeremy
Designed by: The authors

-

Recording students’ language performance allows to identify students’
mistakes. Then, a teacher may provide a general feedback as well to the
whole class; generalized mistakes can be written on the white board.

-

Other interesting technique would be to divide a class into small
groups; each group of students might focus on a particular feature
such as: pronunciation, paralinguistic and son on. They must hear
a student who speaks in front of the class. (Unfortunately, the last
particular activity may alter student’s anxiety badly).

-

Other alternative feedback case may be that teachers write on their
white board correct and incorrect words, phrases or statements.
Later on, students must recognize which one are the correct forms.
(Mistakes never must be identified with students’ names in front of the
class). Teachers’ feedback must be characterized by suggesting some
available websites or resources in order to encourage self- learning like
dictionaries, grammar books or links at least.
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It is important to take into account when teaching pronunciation, educators
have to focus on meaning message or message orientation rather than linguistic
language usage. Therefore, accuracy and fluency will be part of message orientation.
Both of them are achieved, if learners are immersed into meaningful language
involvement. Obviously accuracy and fluency are never overnight outcomes.
They come through time, as much as language exposure a learner internalizes
in him. There are some spoken language characteristics that must bear in mind
along the speaking learner’s practices: clustering, redundancy, reduced forms,
performance variables and colloquial language, rate of delivery, stress, rhythm
and intonation. All of them construct confidence to the speaker.
Our goal as (English) language educators always should be to assist L2 learners
to reach a comprehensible pronunciation. Unfortunately, L2 learners hold some
misconceptions about pronunciation, which might become mental barriers against
their own pronunciation awareness progress. In fact, there are some very influential
realities which affect l2 learners’ pronunciation directly such as: native language,
age, exposure, innate phonetic ability, identity and language ego, motivation and
concern for good pronunciation among L2 learners.
In general speaking, the first mother tongue produces some linguistic
interference on learners’ phonological points of articulation.
Nevertheless, children have better chances to sound like (English)
language native speakers do. Actually, there is not a perceptive presence
of foreign accent. For achieving an almost native pronunciation,
language exposure on the target language is needed, in terms of quality
and intensity, the earlier the better. Besides, language exposure, there
are some L2 learners who own an innate phonetic ability (phonetic
code ability). For that reason, there is not a serious disadvantage to
have started learning and acquiring the L2 after puberty ages since
they have the “ear”. All of the mentioned factors are less strong than
motivation and concern to pursuit a distinguishable pronunciation.
The learners’ attitudes create on him a second identity. In this respect,
motivational factor rules a successful L2 pronunciation among
learners.
C. The course design must be clear in term of general and specific goals.
Tasks with a gradual level difficulty.
Teaching to L2 learners how to go further in their speaking skill, L2 educators
have to bear in mind some principles when designing some techniques. Thus,
Brown (2001)
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1. “Use technique that covers the spectrum of learner’s needs, from
language-based focus on accuracy to message-based focus on
interaction, meaning and fluency,
2. Provide intrinsically motivating techniques
3. Encourage the use of authentic language in meaningful contexts
4. Provide appropriate feedback and correction
5. Capitalize on the natural link between speaking and listening
6. Give students opportunities to indicate oral communication
7. Encourage the development of speaking strategies (clarification,
repetition, fillers, cues, paraphrases, non-verbal expressions, among
others) (p, 279).
When referring to tasks with a gradual level difficulty, some relevant
points have been drawn from Nunan (1999).
•
•
•
•
•
•
•

“The degree to which the level event is embedded in a context that
facilitates comprehension;
The degree to which the language event makes cognitive demands on
the learner;
The degree to which background knowledge can be used;
The amount of assistance provided to the learner;
The complexity of the language that the learner is required to produce;
The degree of emotional stress involved in completing the task;
The interest and motivation of the learner” (p. 236).

8. In the pedagogical task concern, what speaking activities could be
applied in classrooms? Firstly, Listening and speaking skills are extremely
intertwined between two of them. For improving students’ speaking
performance, they must be listening different sources and repeat their
pleasant repertoire through many speaking practices. After that, they should
be given “opportunities to recombine familiar language elements in new and
unfamiliar ways” (Nunan 1999, p. 241) beyond audiolingualism cycle (3p=
Presentation, Practice, and Production) since it covers basic phonological
elements and syntactic patterns.
There is a myriad number of speaking activities which promote to talk quick
and fluent under the speaking skill. They vary on language level, cognitive
level. A general description has been given for a wider comprehension. The
statements mentioned above can be confirmed by Brown (2001) he said “the
goals and the techniques for teaching conversation are extremely diverse,
depending on the student, teacher, and overall context of the class” (p. 268).
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•

Acting from a script means that students act out some scenes from
plays from course books, own written dialogues. They can even
film themselves. It is important to mention that students should act
as if their play script were real, emphasizing on appropriate stress,
intonation and speed. Acting out builds confidence, cooperative work,
contextualize language and a different learning experience (Harmer,
2011).

•

Communication games. There are two categories about games. The
first one is information-gap games. Students interact in order to
identify some missing information (solving a puzzle, drawing pictures,
describing pictures, putting things in the right order, finding similarities
and differences). The second category is television and radio games.
Those games come from real games which are carried out on Tv or
radios programs. They are usually played into teams, some well-known
games are: fishbowl, call my bluff, twenty questions, just a minute.

•

Other kinds of genre that underpin speaking skill is discussion. It
may vary from informal and informal interaction. There are some
discussion classifications:
- Buzz groups. They are discussions that can be used in a whole
range. Example: Predicting reading content, reacting after having read
something, analyzing options, points of view, etc.
- Instant comment. They are mini-activities into lessons. Students
are triggered by photographs, introducing topics, saying the first thing
that comes to their mind first.
- Formal debate. Students must plan their argument in advance.
They are organized into groups in order to prepare against or favor
arguments.
- Unplanned discussion. It may appear in the middle of a lesson.
Then, teacher must encourage speaking production on his learners
without paying too much attention to errors or mistakes. Little by
little students will be leaving their salient period if the topic calls their
attention.
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- Reaching a consensus. It encourages discussion among a whole
group. Students often have to make an awkward choice in order to
reach a consensus.
•

Prepared talks. Students prepare a presentation on a topic of their
own choice. For reaching a successful presentation, students invest
time on its procedures and processes, including a rehearsal. It is
recommended that presentations rehearse in pairs or in small groups.
While the speaker performs his presentations, his classmates must
take notes and ask questions about the topic. Finally, the presentation
receives feedback from his teacher and classmates too. Those attitudes
promote active listening and active speaking.

•

Questionnaires. Ensure to use certain repetitive language patterns.
Teachers can help learners to design answers.

•

Simulation and role-play. Students act out as they were in real
life situations. They simulate their character or take on the role on
completely different identity in order to express thoughts, feelings
and so on. Those actors must receive enough information for acting
creatively.

•

Speaking lesson sequences. The name of this activity is called:
Experts. “The class chooses four or five students to be a panel of
‘experts’. They come and sit in a row facing the class” (Harmer 2011,
p. 353) (Topics may vary).

•

Making recordings. As the name suggests, students make a video
or an audio by using a camera and/or a microphone. Students do a
cooperative speaking work.
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The speaking skill encouragement has been summarized into a Concept
map by Nunan (1999).

Communicative
Competence

Discourse vs.
dialogue

The nature of
speaking

Prior learning
experiences

Cultural
factors

The reluctant
speaker

Task difficulty
Factors

Transactional
vs.
interactional

Purposes
genre
theory

Motivation

Dealing with
the reluctant
speaker

task

language
learner

SPEAKING
Task types

Pedagogical tasks

Course design issues

Goal setting

Reproductive
vs.
Creative tasks

Principles for
CLT Methods
and tasks
task design
Audio lingualism

Influence of
systemic-functional
linguistics

Figure N° 9. The speaking skill encouragement has been summarized into a Concept map by Nunan (1999)

Finally, speaking skill can be improved if a nonnative language learner lives in
a country of the target language at least six months. Living more than a year is
much more recommended. Furthermore, he has to interact as much as he can
with native speakers. Find settings where the target language is highly used. “Take
content- related courses (e.g. macroeconomics, political science) in your non-native
language (not just pure language courses)” (Middlebury Institute of International
Studies at Monterey 2016, p.1).
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What does literature say about writing skill?
All language skills are intertwined in order to construct communicational bridges
among speakers of a shared language. Writing is the fourth skills which demands
coherence, fluency from any language user, especially from non-native speakers of
a target language. Halliday who is cited in Nunan (1999) states: “Writing emerged
in societies as a result of cultural changes that created new communicative needs”
(p.275). Once, I heard to say that writing is part of learning a culture as well.
Definitely, it is since expressing thoughts through written forms involve following
models which are well recognized in the target language culture; for example:
Spanish speakers do not structure their writings in the same way as English
speakers do. What about written products in English done by Asian students?
Based on Nunan (1999), the nature of the writing process, functional grammar
and writing, a discourse-based approach to writing development and contrastive
rhetoric are big concerns to master in a written language; even for native speakers
of a language writing is a very complex skill. “Written products are often the result
of thinking, drafting, and revising procedures that require specialized skills, skills
that not every speaker develops naturally” (Brown 2001, p.335). As a matter of
fact, some scholars strongly believe that “there will never be the perfect text, but
that one can get closer to perfection through producing, reflecting on, discussing,
and reworking successive drafts of a text” (Nunan 1999, p. 272). “We learn to
write if we are members of a literate society, and usually only if someone teaches
us” (Brown 2001, p.334).
A. Nunan (1999) suggests that there are two processes related to the nature of
the writing process. The first one is: final product-oriented approach. Its
focal point is the final product. It must be coherent, including its vocabulary,
spelling and punctuation, error-free text and standardized language. They
are: essays, tests, research paper, reports and so on. The second type of
writing is process-oriented approach. It focusses on drafting and rewriting
a piece of work. The written work is feed through feedback; it could be
guided by a peer or by an instructor. A writing process involves a great deal
of “thinking process” (Brown 2001, p.336). (Thanks to the technological
evolution, online word processing grammar check and spelling, etc are better
written. They allow writers to get better written drafts).
However, writing becomes fruitful if students are encouraged to do factual
writing since it promotes critical thinking development. Then, students
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have to explore and challenge their social realities. For achieving critical
thinking, learners must be exposed to writing models, including structures
of mechanical skills as well. As White and Arndt stated “Writing is a
complex, cognitive process that requires sustained intellectual effort over a
considerable period of time. They suggest that producing a text involves six
recursive procedures” in (Nunan 1999, p. 273).
White and Arndt in Nunan (1999), shows 13 composing process which
should be carried out in class.
•
•
•
•
•
•
•
•
•
•
•
•
•

Discussion (class, small group, pair)
Brainstorming/ making notes/ asking questions
Fast writing /selecting ideas/ establishing a viewpoint
Rough drafting
Preliminary self-evaluation
Arranging information/ structuring the text
First draft
Group/ peer evaluation and responding
Conference
Second draft
Self- evaluation/ editing/ proofreading
Finished draft
Final responding to draft

It is relevant to highlight that educators must train their learners not only for
passing exams, but also for professional and personal lives. Therefore, students
need help in process and final product procedures. “One must master the
rules in order to transcend them” (Nunan 1999, p.287). (Unfortunately, there
are many foreign language learners of English who believe that academic
writing or writing itself is the same as spoken language). Linguistically
speaking, a written language is constructed by complex structures, vocabulary
and punctuation. It demands more time in order to put into black and white
what we really mean. Almost always a piece of writing does not stay as it
had been thought at the very beginning of it. It is reformulated until the
writes gets satisfied. “Without that final product firmly in view, we could
quite simply drown ourselves in a sea of revisions. Process is not the end; is
the means to the end” (Brown 2001, p.337). Additionally, an intermediated
and advanced non native language leaner may fine-tune his or her writing
and research skills by following these steps. “Take challenge compositon
courses (not just creative writing courses, but classes in journalism, technical
writing, etc). So you can “speak” journalese, UNese, legalese, etc. Copy (by
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hand) sections of text books and periodicals. Make a note of unfamiliar or
troublesome gramatical points and work towards mastering them. Practice
proofreading” (Middlebury Institute of International Studies at Monterey
2016, p. 1).
B. Functional grammar and writing. It refers to the use of linguistic
features such as functional grammar and genre in order to fulfill some
human communication necessities. The written language transfers a reader
to a particular time, organization and distance while reading a context. A
discourse structure determines its content. A written product evolves many
drafts. World is recorded by words which carry meanings to a reader (Nunan,
1999).
C. A discourse-based approach to writing development. There are some ways
by which functional grammar and discourse can be drawn on. Lautamatti
cited by Nunan (1999) suggests an innovating writing technique in order
to foster coherent writings. The name of the technique is called: “Topical
structure analysis”. The basic proposal of this technique is to analyze a text
in regard to the relationship between discourse topic and sentence topic.
Lautamatti comes out with three ways to achieve a coherent text. Her ways
are: 1) Parallel progression, it means that subsequent sentences on a
writing are semantically equal, 2) Sequential progression stands for that the
succeeding sentence is dissimilar and 3) Extended parallel progression,
the topic sentence returns to be mentioned.
D. Contrastive rhetoric. Culturally speaking, there are mental structures as a
result of our mother tongues presence. At early writing stages, learners of a
second or foreign language display some mother tongue structure interference
or transferences. For Chen (1997) who is reported in Nunan (1999) points
out that Asian cultures demonstrate a high degree of indirectness on their
writings which cause some unsupported arguments. Conversely, English
language writers have a direct and formulaic discourse. Interferences are
pretty notorious on learners who have not been exposed to the target
language by reading, listening, speaking, as much as they can. I mean more
than ten hours a day or so. In my mind, global educators must be aware of
cultural schemata when teaching writing to learners from different cultural
backgrounds. For guiding learners to improve their writings must learn to
plan in advance what and how to write more accurately. At the end students
will be satisfied with their achievements about rhetorical agreements.
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There are two key divisions about writing production. It means authenticity
as Brown (2001) suggested. Authenticity is classified into real writings and
display writings. Real writings are performed by a writer who asks for some
information, generally no in regular English classes). On the other hand,
display writings are carried out by learners in order to scaffold the bases of
real writings. They are short written exercises, short answer essays, and tests.
The students’ knowledge about linguistic features, encourage their further
academic writing skills. The majority of writing amounts are developed in
academic scenarios by which learners approve their studies. When learning
English for Academic Purposes (EAP), students are exposed to some writing
techniques so that they can develop their ideas through argumentative,
logic, cause and effect composes (Brown, 2001). In short, if learners do not
master at some point display writings, they won’t feel achieve real writing
skills properly.
It is in the context of authenticity, classroom writing performance must be
clarified. Based on Brown (2001) there are five categories:
1. Imitative, or writing down. English language beginners are asked
for writing letters, words, some sentences, in other words, the
orthographic code conventions. Dictation practices can be inserted
into this category.
2. Intensive, controlled or guided. Intensive writing is usually seen
in grammar exercises. Unfortunately, it limits creative writing. Talking
about controlled writing, it refers to providing students a paragraph
in which they have to shift a specific grammar structure throughout.
If the provided paragraph is written in passive voice tense, students
will alter it into active voice tense. A guided writing means to ask
students to report back something they have already read, watched
or listened to by answering some given questions. Finally, dicto-comp
is a technique in which students write what their educator dictates (a
paragraph) from two to three times. Students should guide themselves
by looking at some key words written on a whiteboard.
3. Self-writing. It is a technique which can be applied when attending
lectures, or reading something. Students take notes for remembering
later. Notes are usually written on book margins or paper notes.
4. Display writing techniques involve short answer exercises, essay
examinations, research reports.
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5. Real writing techniques focus on genuine communication. It
combines display writing and real writing. One subcategory is academic
writing because students must seek information to convey their
findings. They do some research about current issues and relevant
topics. (Group problem solving tasks). The second subcategory is
vocational/technical writing. This kind of written communication
encompasses genuine directions, actual forms, etc. English language
to be used in workplace. The third subcategory is personal; it refers to
informal writing for fostering class interaction. Examples are: diaries,
letters, post cards, notes, personal messages, among others.
In concordance with prior, Brown (2001) offers some characteristics of
written language.
1. Permanence. He recommends that educators must guide their
students in order to revise and refine their written work before they
hand it in finally.
2. Production time. Learners must learn to manage time when dealing
with writing production.
3. Distance. Students must be able to write according to the target
audience by identifying their cultural background, and literacy
schemata. Besides, the writer has to be familiar with or get some
information for developing his or her written proposal.
4. Complexity. Educators must teach learners about redundancy
avoidance, sentence combination, making references, syntax and
lexical varieties among others.
5. Vocabulary. The only way to achieve a high vocabulary level is through
reading. There is a popular saying “Good readers are good writers”.
6. Formality. Describing, explaining, comparing, contrasting, illustrating,
defending, criticizing and arguing must be learned by learners for
becoming good writers.
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What are writing micro skills?
Brown (2001) proposes some microskills as it follows:
1. Use acceptable grammatical systems, patterns and rules,
2. Express a particular meaning in different grammatical forms
3. Use cohesive devices in written discourse
4. Use the rhetorical forms and conventions of written discourse
5. Appropriately accomplish the communicative functions of written
texts according to form and purpose
6. Use cohesive devices in written discourse
7. Convey links and connections between events and communicate
such relations main idea, supporting idea, new information, given
information, generalization, and exemplification.
8. Distinguish between literal and implied meanings when writing
9. Correctly convey culturally specific references in the context of the
written text
10. Develop and use a battery of writing strategies, such as accurately
assessing the audience’s interpretation, using prewriting devices,
writing with fluency in the first drafts, using paraphrases and synonyms,
soliciting, soliciting peer and instructor feedback, and using feedback
for revising and editing (p. 343).
What writing principles should be taken into account when designing
techniques?
In his book on teaching by principles, Brown (2001) suggests various principles
so that ESL or EFL educators can be well-equipped when dealing with writing
skills, most of language and students too (See table 19).
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Table 19. Teaching by principles

N°
1

Principle
“good” writers

What should a writer do?
• Identify a goal or main idea on writing,
• Perceptively evaluate your audience
• Plan time for writing
• Let your first ideas to come out and write them down
• Follow a general organizational plan
• Nourish your writing by taking into account external
feedback
• Don’t tie to certain structures.
• Educators must review students’ work eagerly, competently
and patiently.

2

Balance process and
product

3

Account for cultural/ • Do not assume that students know all rhetorical
literary backgrounds
conventions. Teach students by degrees English rhetoric
conventions.
Connect reading and • Learners learn to write by observing some patterns or
writing
written stimuli. The more they see, the better they can
write.
Provide as much
• The exposure to authentic writing (real and display) is a
authentic writing as
paramount resource for promoting writing production.
possible
In class, students should share and publish their written
production among outside their class. (letters, scripts,
resume, advertisements, etc.)

4
5

• Students must go through some appropriate composing
stages. So then, they will have experienced some drafts until
achieving a final worth creation.
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6

Frame your techniques in terms of
prewriting, drafting,
and revising stages

• There are three stages in writing: prewriting, drafting, and
revising.
1. Prewriting means the generation of many ideas.
(extensive reading passage, skimming and scanning
passage, results from a research, brainstorming,
listing, clustering, topic or question discussion,
questioning, freewriting.
2.

Drafting and revising embroil some complex
strategies such as: adapting the prior freewriting
technique, optimal monitoring of one’s writing
(grammar check and spelling), peer- reviewing, using
feedback from classmates and instructor, reading it
aloud in class, proofreading.

Note: students should write about something they are
familiar with or make sure that they will some research about
it.

7

8

Therefore, their writing must have a single purpose, a central
focus which needs some supporting details. Thus, the writer
will finish it more efficiently.
Strive to offer tech• During the process-oriented approach, students have to
niques that are as ininteract among themselves (learner-centered) by working in
teractive as possible
pairs, groups, generating ideas, and peer-editing,
Sensitively apply
• When correcting students’ writing, they must remember
to be a guidance or facilitator rather than an inquisitor,
methods of respondespecially in drafting and revising stages. (Written
ing to and correctcomments are well appreciated by learners).
ing your students’
Suggestions
for correcting students’ writings:
writing
- Do not correct every single mistake
- Comment holistically about the overall organization and
thesis
- Comment about the irrelevant vocabulary, word order,
sentences, paragraphs and weird expressions.
For subsequent drafts
- Spelling, punctuation, grammatical and mechanical errors
should be highlighted for writer’s attention. It does not
mean that the reviewer has the correct them.
- Comment about main ideas, supporting details, argument
and if everything makes sense.
- Scientific articles must be commented about their citing
sources, evidence, and documentation, adequacy, the
strength of the conclusion.
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9

Clearly instruct students on the rhetorical, formal conventions of writing

• On a writing a thesis statement, topic or purpose must be
totally clear.
• The main ideas must support the thesis
• Supporting details must underpin main ideas
• Telling, describing, showing evidences, facts, statistics
support writings
• How to link cause and effect?
• How to compare and contrast

Designed by: The authors
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Evaluating students’ writing
“Meaningful learning is paramount as you try to get your students involved in
topics of interest and significance to them and in authentic writing tasks” (Brown
2001, p. 358). He stresses the importance of evaluating writing through the
following six categories: content, organization, discourse, syntax, vocabulary
and mechanism. The weighting scale is up to the reviewer. (Educator). However,
the same researcher highlights that content, organization and discourse should
have the highest scores.
Finally, when a non-native masters the four main language skills, he will be
prepared for lifelong learning. However, learning and acquiring a language never
end. Undoubtedly, he must be patient and hard-working (Take seriously learning
self-discipline) in order to scaffold his language and analytical skills. They language
skills are constantly improved, if the learner gets input from a variety of visual,
audio, reading resources. His general knowledge may start from “economics, history,
law, international politics, scientific concepts and principles…Strengthening his
knowledge in a specialized field (preferably in a technical field, such as computers)”
(Middlebury Institute of International Studies at Monterey 2016, p.1). The vast
amount of cognitive information gained from those input resources will improve
public speaking and academic writing skills, and analytical skills. Those skills can’t
work isolatedly; they must be interviewed with computering skills (computer
savvy).
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Other paramount point to be considered when teaching English to
Kichwa- Spanish speaking learners is Phonemic Transcription8 . Why?
“Linguistic background of the Modern English Teacher” is an article which
invites its readers (language educators) to think about the relevance of knowing
a language philology, linguistics branches, especially correct language sound
production. Mainly, it focuses on why linguistic awareness never must not be
avoided in personal and professional development. Additionally, we, as professional
language advisors, must do an efficient and significant teaching work, not only
for the benefit of our students, but also for our own, no as English language
users. Therefore, personal experiences, scientific arguments from some authors
and personal reflections will be presented during this written reflection, in order
to provide a wide view of why I have changed my professional perspectives lately.
Before writing this teaching book, long time ago, I used to believe that EFL learners
should learn about phonetics in order to reach a standardized pronunciation,
understand spoken language and hold meaningful social interactions. Actually, I
used to teach phonics once in a week to my learners. I remember my students
have encountered fascination at the moment of decoding “phonetic” symbols
(International Phonetic Association) from their dictionaries. Also, their class
participation was arisen notoriously by asking me what some symbols meant,
and how they should pronounce them. For enhancing a better pronunciation and
understanding of each vowel and consonant sound, students used to be asked
to complete some phonetic stimuli (words) on worksheets by checking on their
dictionaries what their phonetic symbols were. It would depend on a particular
individual sound to focus on during the phonics class. After that, students were
invited to confirm their understandings of the newest vowel or consonant sound
by listening to a song twice; they had to fill in some empty spaces or some missing
words by including what they understood from a listened song. Those words
embraced the particular studied sound. Afterwards, they were asked to apply a
self-evaluation about their phonetic level understanding by verifying their answers
at the back of their given worksheets. Finally, they were asked to sing or try to
pronounce the studied sound, as the singer pronounces them.
In the other hand, I remember to have been criticized harshly by the principal
where I used to work for. According to her point of view, she said that students
should not learn anything about “linguistics” because it was a very abstract subject
and it encourages to waste time. She argued that when applying a Communicative
Approach, it does not make sense to learn linguistics since students would learn
8 It is a professional reflection, based on my teaching journey.
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how to pronounce words from their instructors while listening to them to speak.
She compared pronunciation study, as the same mental process as children acquire
in their L1 from their mothers. Furthermore, she said, the study of “linguistics” is
pretty boring, so much so that students had been complaining about the study of
phonics that I had provided them. Consequently, I was asked to focus on content
instruction rather than “linguistics”.
That particular argument about teaching “linguistics” to my learners made me
felt terribly heartbroken. Once, I regretted to have taught “phonetics” to my
learners because I was almost to lose my job. However, I still liked the idea that
students should know basic information about phonics in order to pronounce and
comprehend words much more accurately. I truly believed, if learners did not have
a social opportunity to interact with native English speakers regularly, it would
benefit them to study phonics. While the days went by, I was certainly confused
because my learners asked for phonetics classes one more time. However, my
boss said to stop teaching that. Frankly speaking, it was an annoying situation like
having to kings to obey at the same time (my boss and my learners). Unfortunately,
I quit teaching phonetics to my learners; later on I was fired from my job.
If I evaluate professionally what happened to me after ten years ago, I will
confess that I feel proud of what I had taught to my former learners. I had just
experienced what Hulshof (1908) pointed out long time ago. “Some language
teachers are enthusiastic for it, whilst others discourage the systematic teaching of
phonetics altogether…the strongest opponents of the system are either ignorant
of phonetics, or else they never had a chance to observe the practical application
of phonetics teaching in a language” (p, 2). For me, teaching pronunciation is
kind of giving a plus to student’s benefit. If the information is enchanting for my
students, I know, they will remember something about it for such a long time, a
vowel phonetic symbol at least.
Not all of Ecuadorian English facilitators find relevant to teach phonics to their
learners. Probably, it is because they would not have had the marvelous chance to
learn it meaningfully and funnily, as I did while studying in university. It could be
one of the reasons why my last boss rejected to hear something about teaching/
learning phonetics to my learners. She strongly argued that learning a foreign
language should be the way, as she did when she lived in the United States of
America. It means as a natural process.
Professionally speaking, writing this book has been a wonderful moment to
increase my insights about linguistics, phonology, phonics, phonetic transcription
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and phonemic awareness, as a new terminology and concepts for me. Besides,
studying and teaching a language mean to analyze its influence on its users, and
how a language influences World perspectives of their users. Nowadays, I can refer
to linguistics and its sub division terms, in a more precise way, including how those
areas contribute to reach a language proficiency such as English. If a language
educator does not get immersed in the language philology (scientific knowledge of
a language) of the language that they teach, they will not become very competitive
in the teaching field. According to Aron (1922) a language teacher must be able
to deal with outer language (phonetics) and inner language (psychology) as two
significant points to consider.
Going deeper in phonetic field, I realized how badly I have used this term and how
this knowledge may increase a language proficiency, especially on L2 learners. Aron
(1922) points out that a correct pronunciation matters when students want to be
understood among others. Therefore, phonetic aids may help learners to accomplish
an intelligible pronunciation. It avoids wasting time correcting mispronunciations,
especially in crowed classes. He recommends teaching phonemics to pupils rather
than technical phonetics. Other important benefit to highlight when teaching
phonemics, it is the presence of cognates between L1 and L2 which increases the
interest of the learners.
There are other authors who stress the importance of phonetics when learning
English. Two of them are Ramesh & Thirupathi (2011), they are convinced that
a weak pronunciation interferes into other micro language skills such as grammar,
vocabulary and other language aspects. In addition to the mentioned above,
English pronunciation learning should be stressed in some curriculum to teach
students with different cultural backgrounds since foreign learners have a variety
of accents. Those accents become phonological barriers to achieve a standard
pronunciation. “The phonemes which are not available in the learner’s mother
tongue and problematic to him or her should receive special treatment in the
teaching material and methodology and sufficient room in the learner’s practice”
(Ramesh & Thirupathi 2011, p.3). Thus, they propose some techniques and
activities such as: reading aloud, providing the conversational activities, practice
through the dictionary, using and repeat the sounds, CALL, Self-study.
Yilmaz (2014) confirms that “English is not a phonetic language because words
can have a structural vowel letters and pronounced in different ways” (p. 2765).
To Hulshof (1908) there are 45 arbitrary vowels, diphthongs, thriphthongs and
aphthongs, including digraphs and trigraphs. Another point to highlight is “Word
stress placement, the syllable or syllables that are stressed can vary depending on
the structure and function of a word” (Yilmaz 2014, p. 2766).
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Additionally, the above-mentioned author makes a conceptual distinction between
phonological awareness and phonemic awareness. Phonological awareness is the
ability to distinguish, recognize and manipulate sound structure of a language by
using building blocks of words, prosody, rhythm, stress, intonation, phoneme, and
smallest unit sounds; meanwhile, phonemic awareness is the ability to manipulate
phonemes in vocalized words. It promotes reading aloud, if a language has an
alphabetic writing system (phonemes and sounds are represented by letters mostly).
Basic reading level is strongly supported by phonemic awareness, because a learner
takes advantage of the alphabetic principle and print exposure. Consequently, a
learner becomes a good and successful reader, if there is a need to read aloud.
After having conducted a research about teaching phonetics to German students,
Hulshof (1908) stayed some benefits of teaching phonetics. One of them is that
learners better comprehended speech elements. Students acquired an excellent
accuracy in their mother tongue and in their study of the foreign language as
well. Thirdly, they obtained a better insight about articulation and pronunciation,
instead of doing a simple hearing imitation from their instructor. For reaching a
successful teaching phonetics instruction, Hulshof (1908) suggested teaching only
one new vowel or diphthong per lesson class. Then, it must be reviewed on a next
class and recycled it.
As a conclusion, I believe that the lack of knowledge about linguistics, its areas, its
branches and its scientific relation to other sciences creates on language teachers a
misconception about linguistics and its benefits when teaching a second language.
Most of them strongly linked their bad and past learning experiences in phonics to
the newest possible ones; as a result, they either overlook or avoid implementing
micro linguistics analysis in their regular lessons. (Morphology-words, phonologyphonemes, syntax-, semantics-phrases, pragmatics-meaning and contexts,
phonetics-speech of sounds, speech sounds).
However, if educators experienced the benefits of implementing phonology and
phonemic awareness during their lessons, they would scaffold a better language
comprehension and oral production in their English language learners; especially
to those whose economic status does not allow them to afford to visit or live in
English speaking communities. It means no being able to get a language exposure.
Additionally, the teaching and learning of phonology, phonetic and phonemic
transcription are paramount more than ever in today’s academic society, because
students may avoid confusions between their L1 and L2. Actually, there are some
English vowel sounds very problematic to articulate them accurately. Also, having
a better understanding, hearing, articulation, students boost their confidence when
trying to interact on the target language.
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Finally, helping learners to become good language achievers is my professional
onus. Therefore, it will be remarkable to apply some vowel and consonant
phonemic material9 that I have been creating for such a long time (see annex 9).
Definitively, phonetic awareness is a need to be taught and learned, because there
are not explicit rules to pronounce English words. “So, we can say that there is no
relationship between sound and spelling” (Ramesh & Thirupathi 2011, p.3).

9 Phonemic transcription is a material which guides Foreign English students to practice vowels and consonant sounds
through listening to some English songs, including their lyrics.
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What about fine arts as other cognitive and linguistic connection while
acquiring and learning English?
Some points of views about “Harnessing the power of story, teaching language,
and culture through fables”, “Using sustained silent reading in the language
classroom”, “Bringing Formative assessment to life in the language classroom”
and “Fine arts in second language classroom”. All of them invite us to think over
what we should keep on doing and what not.
The usage of fables for teaching language in a non-English language community
seems to be very challenging. Fables are usually written into a complex vocabulary
which drives students to give up the accomplishment of the entire reading.
However, Schrambach (2013) has addressed her language instruction into a
worthy methodology, which uses the same questions at the beginning and the same
questions during connection teachable moment. That particular mental connection
provokes critical thinking when being on the knowledge affirmation moment.
Such way of connecting understanding and learning is due to the well-applied
three modes of communication (interpretative, interpersonal, and presentational,
look annexes: 3, 4, 5, 6, 7, 8).
The “worthy outcomes” can be evidenced in all the projects carried out by the
participants such as: memorizing fables, reenacting in groups on one fable taught
in class, creating an original fable, uploading a reenacted fable on Youtube. All of
those ideas are quite paramount for future language class designs. For spurring
our students’ engagement, we should design a rubric by using these items: Plot,
Characters, language vocabulary and mixed as the instructor has been doing it
(Scharambach, 2013).
Another catching article is the use of “Using sustained silent reading in the
language classroom” by White (2008). Mostly, after struggling on her first
reading project, she realized that students achieve reading comprehension success
when they choice what to read and how to read it. (Using or not dictionaries).
Thus, she has applied a special technique in order to identify how much students
have internalized the author’s message by designating a reading day, answering a
questionnaire (reasons to have chosen a book, a summary, the best part of the
book, prediction and the use of a reading journal).
Most of language educators like White’s reading projects since some of us have
been doing something similar to hers, yet; we should incorporate some of her
technique into our reading days. Mostly, every Wednesday, I used to listen to every
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one of my students face to face during 5 minutes what they had been reading
before we met. Books were part of their personal choice. They used to tell what
they had understood on their books by using their own words. I asked them: What
is the name of the book? What is the name of the writer? When was it written?
Did you like or not to read your book? If your answer is yes? Tell me, why do you
like to read it? If your answer is not? Would you like to change for another one?
Give me the reasons, why? Then, after listening to them I used to look at their
books and ask something which I would be interested to know at the moment
(names, events, headings). In order to give a final score about the reading activity,
students were required to show me their new vocabulary flash cards, sticky notes
with students’ inputs or summaries on them. I used to give a stamp on each one of
them and give them a score by using a reading report rubric (See annex 10).
The third reading article is “Bringing Formative assessment to life in the language
classroom” by Read et al (2012). There are some aspects which are quite worthwhile
when referring to formative assessment inside classroom management. As Read
W. et al (2012) suggest “formative assessment is everything a teacher does to
determine what a student knows and to help students see for themselves what
they know and then to help that student take the next step in his or her learning”
(p.63). Then, before asking students: Do you understand? Any questions? In order
to explore their insights or their interest’ level, take for granted that students will
never answer honestly. Actually, asking those questions means asking for nothing.
In addition to this new learning, we should do the same as Read (2012) does in his
class “asking each day to students to reflect on their learning progress: what they
have mastered so far and what questions still remain” (p.64). The authors suggest
to plan lessons based on students’ needs and concerns.
Based on Read’s (2012) contributions, there is something that I should ever try
such as: Activating students as instructional resources for one another, because
when a student asks something in front of the class, it means that he is on the path
of breaking his silent period in order to communicate on the target language. He
becomes a hero. Students do not usually ask, even the simplest question.
As a final point, the application of fine arts in second language classroom (music,
drama, movies, art). Those art fields grad my attention, since I have never thought
that visual arts or famous paintings may raise critical thinking in second language
achievers. Unfortunately, to apply it in my teachable environment could be quite
time consuming, my students are not well-familiar with famous painting master
pieces even with the local ones. I remember once, that I had planned a reading
class by presenting a reading article about Picasso’s painting: Guernica. During
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the activation moment nobody knew anything about him and it; and at the end
of the class nobody wanted to know about the painting itself. When the class was
over, they suggested me to bring reading articles related to Ecuador and its local
problems. One of my students said: Europeans do care about us, why should we
care about them?
On the other hand, the use of movies as a teaching resource is the most significant
information that we should ever try, as educators. I agree with Torchin M. “Movies
immerse you in the language while experiencing aspects of the culture” in (Konning
2011, p. 74). Part of learning a language requires to achieve cultural competence as
well in order to avoid misconception, and to respect other as they are.
Knowing that, we encourage English language educators to conduct teaching
process by attesting “double input”. It means, by planning more teaching lessons
through movies. Indigenous students do struggle to acquire and learn English.
Most of them come from illiterate families whose kichwa language has not been
learned in formal scenarios. It has been creating an interlanguage problem for most
of them. Consequently, they can only speak and listen to their native language
and no more; however, if we connect movies to our curriculum, we might see
surprising outcomes in Kichwa- Spanish university learners.
In essence, thanks to “Harnessing the power of story, teaching language, history,
and culture through fables”, “Using sustained silent reading in the language
classroom”, “Bringing Formative assessment to life in the language classroom”,
and “Fine arts” in second language classroom (music, drama, movies, art), we may
be almost ready to solve some teaching issues that we face daily.
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Three limiting factors against English communicative competence
Before analyzing the three possible limiting factors in some Kichwa- Spanish
speaking students is essential to introduce some information about the mentioned
students such as their historical and social backgrounds. Then, to refer to some
specific terms: acquisition and learning and finally the advantages of being a
bilingual or multilingual person, in order to provide a better picture of the problem
which has been mentioned earlier.
Ecuador has a variety of ethnic groups among them, there is an indigenous
population who represents 32.6 % (1.018, 176) whose language is Kichwa (INEC,
2014). Basically, it is an oral language, which has been transmitted through
generations from Inca’s empire. The majority of the indigenous live in Ecuadorian
highlands. The young adult indigenous population who are Kichwa-Spanish
speakers are enrolled in public institutions to get educated by Spanish speakers
(Mestizos). Some of them are university students in a public university at different
majors. Most students come from illiterate families in Spanish language or have
low literacy levels due to a lack of schooling awareness. The majority of indigenous
families live with low incomes from agricultural activities (Barba, 2014).
Talking about their native language, today, the indigenous adolescents do not want
to learn or speak Kichwa outside their family environment, because Kichwa is
seemed as part of an inferior society. Even though, nowadays, there is a little more
of literature production in Kichwa language than in the past (Civallero, 2011).
Remembering some specific terms such as learning and acquisition. Krashen
presents his Monitor Model on which he distinguishes “learning as a conscious
process of study, analysis, attention to form and error correction, usually taking
place in classroom settings, leading to gathering metalinguistic knowledge
(knowledge about language)” cited by (Trawinski 2005, pag. 68). On the other hand,
Krashen who was cited by Trawinski (2005) quoted “acquisition as a subconscious
process similar to L1 acquisition, with attention, usually in natural settings, leading
to automatic language use. Consequently, both processes must be treated into
independently process of SL teaching” (p, 68).
In the same way, Saville (2006) defines Second Language Acquisition (SLA) as:
The study of individuals and groups who are learning a language subsequent
to learning their first one as young children, and to the process of learning
that language. The additional language is called a second language (L2), even
though it may actually be the third, fourth or the tenth to be acquired. It is
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also commonly called a target language (TL), which refers to any language
that is the aim or goal of learning. The scope of SLA includes informal
L2 learning that takes place in naturalistic contexts, formal L2 learning that
takes place in classrooms and L2 that involves a mixture of these setting and
circumstances (p, 8).
In the SLA process, there are some salient benefits of being a bilingual speaker,
according to Cook (1992) who was mentioned by Saville (2006) points out that:
L2 users differ from monolinguals in L1 knowledge; advanced L2 users differ
from monolinguals in L2 knowledge; L2 users have a different metalinguistic
awareness from monolinguals; L2 users have different cognitive processes.
These subtle differences consistently suggest that people with multi
competence are not simply equivalent to two monolinguals but are a unique
combination (p, 8).
In the same framework, there is an additional consideration by Lightbown & Spada,
(2006) who considers that “Children who learn more than one language from
earliest childhood are referred to as simultaneous bilinguals’, where those who
learn another language later may be called ‘sequential bilinguals’. Simultaneous
bilinguals achieve high levels of proficiency in both languages” (p, 26). Additionally,
Bilingualism can have positive effects on abilities that are related to academic
success, such as metalinguistic awareness. Limitations that may be observed
in the language of bilingual individuals are more likely to be related to the
circumstances in which each language is learned than to any limitation in
the human capacity to learn more than one language. For example, if one
language is heard much more often than the other or is more highly valued
in the community, that language may eventually be used better than, or in
preference to, the other by Ellen Bialystok in (Lightbown & Spada 2006, pgs.
26-27).
Unfortunately, Kichwa- Spanish university students do not show a great bilingual
performance when communicating neither Spanish nor English nor Kichwa
language. For instance, they do not pronounce Spanish vowels as they are supposed
to be done either English or Spanish. When writing in English language, they hardly
structure sentences by using the right word order. Besides, they refuse to speak in
English language when being outside the classroom. If they do it, they sound as
they were mumbling in English. If they communicate in Kichwa language, they
will not be accurately able to write what they have already expressed in Kichwa.
They confess no to have learned how to read and write in their mother tongue,
since there was no need in the family context.
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Interlingua and fossilization
After having cited some key perspectives in SLA phenomena and the current
issue in Kichwa-Spanish speaking students, it is necessary to identify Interlingua
and fossilization as one of the main factors to cause an inefficient level of
Communicative competency by indigenous students.
Going deeply into the interlanguage process, Saville, (2006), mentioned Selinker
(1972) who considers interlanguage as a “third language system in a learner´s inner
system” (p, 41). Also, Trawinski (2005), simplifies interlanguage as “a language
system which the learner constructs in the process of SLA, referring to both L1
and L2” (p. 86).
Other relevant point, which contributes to interlanguage process, is Critical Period
Hypothesis. Lenneberg, who is quoted in García et al (2003) states that “After
puberty the learning of L2s required labored effort and foreign accent could not
be overcome easily” (p, 12).
Probably, indigenous students have not developed their four macro language skills
properly on their prior languages; especially in Kichwa language, since it is an oral
language and it is practiced inside their only family environments. On the other
hand, Spanish language which has a World of letters for a text-based society, differs
from Kichwa language in all its components (phonology, vocabulary, morphology,
syntax, discourse, orthography, and semantics). Therefore, those Kichwa learners
struggle with scaffolding English language skills, when linking their prior limited
knowledge of Kichwa and Spanish languages to the third one (L2). Some linguists
such as Gass & al, (2008 ) reflect that when learning a language “learners rely
extensively on their native language” (p, 89). Similarly, Gass & al (2008)who had
quoted Lado (1957) states that:
Individuals tend to transfer the forms and meanings, and the distribution
of forms and meanings of their native language and culture to the foreign
language and culture- both productively when attempting to speak the
language and to act in the culture and receptively when attempting to grass
and understand the language and culture as practiced by natives (p, 90).
Interlanguage is divided between positive transfer/facilitation or negative
interference. Positive transfer scaffolds SLA by cognitive association. Alternatively,
according to Saville, (2006) claims that “learners change the parameter setting
usually unconsciously because the L2 input they receive does not match the L1
settings they have” (p, 51). For (Lado 1957) cited by Gass & al (2008) says that:
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New language structures that are similar in L1 to L2 will be easy to learn
because they will be transferred and may function satisfactorily in the foreign
language. Those structures that are different will be difficult because when
transferred they will not function satisfactorily in the foreign language and
will therefore have to be changed (p. 96).
When referring to the components of language knowledge: phonology, vocabulary,
morphology, syntax, discourse (Saville, 2006), Kichwa-Spanish speakers show a
significant mistreatment in those components. For Saville (2006) “Proficiency in
phonological perception is required for listening, if learners are studying other
subjects through the medium of L2, and at least intelligible pronunciation is
needed for speaking in most educational settings” (p,142). Therefore, he suggests
that phonological proficiency is essential for a successful communication which
does not mean that “foreign accents” must be totally eliminated, as long as it
provides a high level of intelligibility (Saville, 2006).
Regrettably, some language instructors do not give a significant feedback when their
learners make mistakes. They believe that “communication” is more important
rather than “pronunciation”. It is notorious that there are some misconceptions
on some educators’ perceptions about pronunciation. García et al (2003) refer to
phonological acquisition in multilingualism and conclude by saying that L2 speech
is influenced by a variety of factors (linguistic, social and psychological- and
universal phonological constraints), including each one of the individual acquirer’s
circumstances (age, its social consequences, motivations and prior linguistic
experiences).
In Ecuador Lipski (2001), presents a negative interference case in Kichwa speakers
from Imbabura province. He found out that they neutralize vowels into a high and
mid-term frequency due to the lack of language exposure to the Spanish language.
Kichwa language has a great variety of allophones which differ from Spanish
language on /i/ and /u/. He concluded that their negative interference was caused
by absence of language exposure to Spanish language.
Talking about specific examples about Spanish language influence when learning
English Saville (2006) states that:
Spanish L1 speakers who are learning English L2 over differentiate target
phonemes /r/ /i/ /t/ ignoring the (Lipski, n/d)differences. Transfer can
also be found for other aspects of phonological systems, including syllable
structure. An initial consonant cluster such as the /sk/ in English school
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is not permitted in Spanish syllable structure, as mentioned earlier, so a
Spanish L1 speaker may pronounce the word as two syllables, /es-kul/, to
fit the Spanish pattern (p. 144).
“Particularly at early stages of acquisition, L2 learners are likely to perceive L2
pronunciation in terms of L1 phonemic categories which have already been
established”. Trubetzkoy (1939-1958) who was cited by (Saville 2006, p, 143). When
negative interference is not monitor by an instructor or a language facilitator, SLA
leaners tend to fossilized errors, which become part of an unconscious process.
Therefore, errors could live longer and affect language proficiency at some point.
Fossilization is defined as “a phenomenon of the arrested development of
interlanguage” (Trawinski 2005, p. 55) A L2 learner develops fossilization
phenomena in some aspects of the language such as: pronunciation, formulaic
speech, structural and semantic simplification, acquisition of morphemes, and
complex sentences structures. For example, when mispronouncing some sounds
like: /th/. Fossilization is the result of a negative attitude or motivation in order
to learn a target language. Also, it comes from a lack of a proper L2 language
instruction, so error form the language deliver can be internalized by the learner.
Above all, indigenous learners seem no to have overcome their phonetic negative
interference in SLA when acquiring English. Possible, they have not started to
study English at earlier ages from school or high school. Another point would
be that their SLA educator transmitted some phonological errors from him to
their learners. Subsequently, university learners have already fossilized or have
transferred some language components from their L1 to their L2s. To confirm
the influence of the prior language educator or the environment, Mueller (2012)
quoted to (Mandler, 1999; Schumann, 1998) “Within the internal factors we
can differentiate between cognitive, neuro-biological and social-affective ones.
The cognitive factors- in line with current thinking- include those that pertain
to knowledge representation, knowledge processing and psychological processes
such as attention, avoidance and emotion and external factors: environmental”
(p,99). To conclude Mueller (2012) points out that the lack of access to Universal
Grammar (UG) is other important factor which contributes to fossilization because
learners´ acquisition cannot be completed. Then, the lack of understanding is a
potential cause of fossilization as well.
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A lack of L1 literacy level impacts on SLA
A second and huge limiting factor when acquiring a second language is the lack of
development in students’ macro and micro skills on their L1. (Mueller, 2012) who
conducted a study with low literate students, suggested that literacy levels reflect
the way how individuals approach a second language, based on their classroom
experiences. Students tend to be more organized when taking notes and classifying
information. Student who have already received a formal education have better
communicative and interaction skills. They make better cognitive and affective
connections in order to reach the L2 language structure and its components.
In the other hand, students with low literacy levels struggle to comprehend
grammatical patterns and tenses and pronounce words wrongly without paying
attention to pronunciation and the main differences among syntax, morphemes.
Having low literacy skills, learners reject to adjust to other cultures; especially,
when analyzing written production and cultural aspects from high text-based
society. For that reason, the ability to read and write in L1 have a tremendous
impact in someone´s ability when learning and acquiring a target language; mainly,
when no living in an (English) speaking community.
L1 influences on the L2 metacognitive process on the learner in order to get input
and provide output and scaffold his oral and written proficiency. Peterson & Siegal
(1995) who are cited in García (2003) claims that when a learner has not received
sufficient L1 input during his early ages. It will have a negative impact in his general
and cognitive effects later.
Mueller (2012) mentioned to Philp (2003), Tarone et al (2009) who had investigated
whether low level literacy learners notice teacher recasts in the same way as higher
level literacy students do, and whether such learners are more likely to focus on
linguistic structure (syntax) or on the semantics (meaning) of a phrase. They
believe that literacy L1 readiness affects ESL students’ ability to recognize and
reproduce correct responses to their teachers’ recasts of grammatically incorrect.
A lack of input disturbs to achieve an English level proficiency
A third predominant limiting factor for achieving a communicative competency
is: a lack of input which limits a proficiency level in the target language. Some
of the Kichwa-Spanish students have not been taught English language into a
natural social interaction environment. For instance, their instructors do not use
English in a high percent during their teaching practices. Then, students do not
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feel the need to make a little effort to comprehend teacher’s message, because it
is performed in Spanish mostly. “Easy comes, easy goes”. As a result, students are
used to learn English by hearing Spanish utterances.
Other particular point, it is that some learners do not know any or have very little
understanding of reading and listening strategies in order to get more input from
independent activities outside the classroom. Thus, there is a lack of interest in
developing self-learning through extensive reading and listening for pleasure by
indigenous students; which pose some special problems when teaching them. In
other words, no having experienced the reading and listening benefits, it limits a
Communicative competency achievement satisfactorily. It is confirmed by Brown
(2001).
One of the ongoing themes among researchers and teachers of foreign
languages is the extent to which learners will learn to read better in a laissezfaire atmosphere of enriched surroundings or in an instructed sequence of
direct attention to the strategies of efficient reading (p, 301).
Krashen’s (1993) and Day and Bamford (1998) who have been cited in Brown
(2001) says that:
Extensive reading (free voluntary reading as Krashen’s called it) is a key to
student gains in reading ability, linguistic competence, vocabulary, spelling,
and writing. John Green and Rebecca Oxford also named by Brown (2001)
found that ‘reading for pleasure’ and reading without looking up all the
unknown words were both highly correlated with overall language proficiency
(p,301).
To make it worse, university professors from other academic fields (mathematics,
law, accounting, management and so on) do not encourage their learners to read in
English; even though, they may benefit academically from scientific information,
including a variety of information written on this language.
In addition to what has been referred above, (Postman, 1971) in Gass & al (2008)
consider that:
Learning is a cumulative process. The more knowledge and skills an
individual acquires, the more likely it becomes that his new learning will be
shape by his past experience and activities. An adult rarely, if ever, learns
anything completely new; however unfamiliar the task that confronts him,
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the information and habits he has built up in the past will be his point of
departure. Thus transfer of training from old to new situations is part and
parcel of most, if not all, learning. In this sense the study of transfer is
coextensive with the investigation of learning (p, 93).
There are two salient researchers who contribute with theoretical positions about
input and its influence on second language acquisition. One of them is Krashen’s
Input Hypothesis referred by Ellis (1994). Krashen’s claims that “Learners progress
along the natural order by understanding input that contains structures a little bit
beyond their current level of competence” (p, 273). Therefore, speaking is the
result of how much interesting and comprehensible input the learner has gained
during their life.
On the other hand, García et al (2003) strongly believes that “input is not everything
when learning a target language, input becomes meaningful when interaction
and negotiation take part in communication. Besides interactive input promotes
acquisition in a L2” … Also she says “the longer the exposure to the language, the
more native-like performance becomes” (p, IX).
Regrettably, English is a foreign language; which is “not widely used in the learners’
immediate social context, it might be used for future travel or other cross-cultural
communication situations, or studied as a curricular requirement or elective in
school, but with no immediate or necessary practical application” (Saville 2006, p.
4). As a result, L2 students reduce language sensibility and intelligibility due to a
lack of language exposure.
Conclusions and further study
To conclude, linguistically speaking, there are some perspectives why KickwaSpanish university students do not get an English language proficiency. Firstly,
most of the university Kichwa-Spanish speakers have been communicating under
interlanguage conditions during their academic lives without receiving attention
to their language issues. They have used their first mother tongue sounds as a
positive transfer to scaffold their insights to Spanish and English languages. For
instance, some vowels /a/ /i/ /o/ and consonants /ñ/ /w/ /p/ /t/. In the other
hand, most kichwa-Spanish speakers come from pre-illiterate family environments,
where they have a low literacy level in their Kichwa language and Spanish language.
It produces a negative language interference.
Basically, they grew up acquiring Kichwa language through oral tradition.
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Spanish was learned without too much attention on reading skills and a limited
comprehensible, interesting and interactive input. Consequently, they are not able
to create literacy skills transfer successfully to English as a target language. In other
words, reading for pleasure is not one of their priorities in indigenous students.
Their Worldview is focused on agricultural business. It seems that getting a degree
is part of a social pressure rather than a tool to change their lives entirely.
Having not received sufficient English language comprehensible and interesting
input in their early ages (critical period) or during their prior academic schooling
years, indigenous students cannot overcome their current lack of L1 (Kichwa and
Spanish) literacy skills or vice versa.
As explored by Saville (2006), who discusses the idea that “Transfer of effective
language-specific writing process that have been acquired in L1 to L2 is not possible
until a threshold level of L2 structural knowledge has been reached” (p, 164).
Psychologically speaking, Kichwa- Spanish speaking university students display a
low social interacting level with English speakers, because they have not built their
target language into a meaningful and interaction settings and high (reading and
listening) input levels. Finally, all of those factors mentioned above contribute to a
notorious insufficient Communicative competency in English language.
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CHAPTER 9,

STRATEGIES FOR
EMPOWERING INDIGENOUS
STUDENTS IN THE ACADEMIC
FIELD
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The forbidden education, reflection
Before discussing what might be powerful strategies for empowering indigenous
students, I would like to refer to a movie: The forbidden education by: eternaluz.
org (2012). It suggests that our Latin American education system itself is in crisis.
Then, empowering strategies have to come out from imaginative and creative
global educators after being more mindful of their present and future social
accountability.
There are very well stated arguments by some academics from South America,
who truly believe that, current education system should not continue anymore.
For instance, one Chilean educator considers that education system is not designed
by teachers. It is the result of an administrative clerk. Consequently, teachers and
students are analyzed as an administrative issue. It is “purely a mechanical system”.
This system really cares about numbers, statistics and paper work in order to
define every student’s academic and social fate (Scores allow students to study
their majors at colleges). It means a “social exclusion”.
Furthermore, other brilliant educators mentioned that our education system is
based on “Enlightened despotism” (Eulam, 2012). It promotes rigid disciple,
obedience and an authoritarian regime. Then, our students will have become very
useful workers to labor system in order to be well-controlled by entrepreneurs,
who need only docile and obedient people to make much more money for
their owners. This evil educational system generates conflicts, an egocentrism
and competitiveness feeling at very early ages. Curriculum development is not
considered a relevant point by the system itself. Our learners got a little knowledge
about what surrounds (social context) them and how to change their realities into
a good standardized living.
Talking about “learning classes”, there is always a constant tiredness and difficulty
feeling about instructions process, since the system does not treat them as human
beings. We, as teachers, usually must work under a dehumanizing “assembly line”,
as someone said. There are from 30 to 43 students per class. As a result, we are
limited to know who our students are, what their social interactions and learning
needs are. Their creativeness, talents and curiosity are being frustrated or casted
aside in classrooms.
At the end of some years in schooling system, our students’ creativity and
curiosity are reduced to very low levels. Teachers become less passionate and more
dehumanized about their environment (a burnout syndrome). They are forced to
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focus on losers and winners, scores, paper work. They do not see the education
system or school as a place for their personal growth neither for their students.
Teaching and learning processes do not produce relevant moments of enjoyment
and pleasure. The instruction delivery does not produce a touching message
and peaceful feeling among the learning community members since that current
educational reforms widely used today have being applying wrong approaches.
That kind of knowledge does not endure nor prevail for very long.
Since this film documentary is a window to think over about our castrating
education system in South America, I invite all learning community to watch it.
Schooling should not be seen a compulsory system where dreams, expectations,
curiosity, joy, talents, cleverness, love, sincerity and life die day by day unawarely;
no because of the teachers, administrators, students and parents. It is because of
the education system itself. A system which determines a student’s intelligence rate
and success by a number or even by a fraction.
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Approaches for following, adapting and designing 21st century teachinglearning strategies to favor minorities
When referring to second or third language learning acquisition, the usage
of a correct methodology strongly influences it. It is highly recommended to
apply principles, strategies, techniques and tasks which must be covered under
Grammatical, Communicative and Cognitive approaches. As it has been stated
by (UNESCO, 2003) “the challenge is for education systems to adapt to these
complex realities and provide a quality education which takes into consideration
learners’ needs, whilst balancing these at the same time with social, cultural and
political demands” (p.12).
Approaches
Bilingual Education pedagogy and practices are not easy recipes to apply,
especially if there is not a well-cemented approach (es) for a better promotion of
translanguaging. Educators who deal with indigenous learners have to encourage
a multi or plurilingual education. Consequently, students must be immersed in
three languages practices and social development at least; it is what it should be.
As a matter of fact, indigenous students have a different linguistic profile and
social cultural context. Their home language is Kichwa, their social, national and
interaction language is Spanish (dominant language); and the compulsory language
is English. Thus, a plurilingual educational approach must be applied for students’
linguistic and social proficiency requirements rather teaching and learning English
as a Second or Foreign language. In other words, a plurilingual education supports
linguistic, social content development and cultural awareness through daily class
interaction. Snow, Met, and Genesee (1989) founded that bilingual development is
promoted when the language is used as medium of instruction because of three
reasons (cited in García 2009, p. 314).
•
•
•

Cognitive development and language development are inextricably
tied;
Such a link allows students to develop the kind of language that is
used in school;
School subjects are what children need to talk about in school,
so it provides the motivation and opportunity for meaningful
communication.

A general summary about Grammatical, communicative and Cognitive approaches
is presented in table 20.
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Table 20. Grammatical, Communicative and Cognitive approaches

Grammatical approach

Communicative approach

Cognitive approach

It focusses on rules and
structures of a target
language(s). A linguistic
level which is the language itself. Students receive explicit instruction
grammar. They practice
particular language structures through grammar
patterns, repetition, grammar inferences, and translation.

Students construct meaning from
their lives experiences and interpersonal interactions. It encloses
immersion instruction and integrated content-based instruction;
it emphasizes key vocabulary as
well. All of them support students’ comprehension, including
the use of questions for fostering
high order thinking.
This approach allows to activate students’ prior and fund of
knowledge by using students’
mother tongue. (What they already know about something).
Activating prior knowledge could
be done by displaying a visual aid
or any object

It focusses on students’ metacognitive processes and their introspection capacity. So they have to
interact and a given text and discourse structures in class. It differentiates three types of knowledge
(knows): declarative knowledge
(what we already know), procedural knowledge (knowledge
about how to do something), conditional knowledge (knowledge
to identify when, why, and where
to apply skills). All of those kind
of Knowledge are stored in our
long term memories (schemata).
It also combines content and
language. As a result, students
develop their content and academic language and literacy development.

Designed by: The authors

155

EMPOWERING Ecuadorian indigenous learners in their English performance

Bilingual Education Pedagogy Principles
A productive bilingual or plurilingual education owns two principals in order to
conduct pedagogical practices. The first one is social justice and social practice.
Both of them propose some dimensions. They encourage meaningful instruction
and empower students’ potentialities. (See table 21).
Table 21. Bilingual Education Pedagogy Principles

Social justice

Social practice

1

Equity

1

Interactions and involvement

2
3
4

Language of child/ language tolerance
Expectations and rigor
Assessment

2
3
4

Language
Collaboration and group work
Relevance

Source: (García 2009, p. 318)
Designed by: The authors

HOW ARE ALL OF THOSE DIMENSIONS CONDUCTED FOR
BILINGUAL STUDENTS’ BENEFITS?
Social justice
It provides a linguistic, social and cultural balance. In order for maintaining
students’ cultural and linguistic identities.
A. Equity
Students participate in class interactions equally. Educators have to assist
all learners of the group understand the advantages of finding solutions
that serve everyone equitably, rather than looking for individual benefits.
Then, educators put into practice group work, individual work, and whole
class instruction. Besides, students are encouraged to explode their linguistic
and conceptual abilities: drawing, writing, reading in students’ languages
preferences. At the end each member of the group will have received an
opportunity to acquire not only new knowledge, but also new experiences
and improved skills. “Equity of languages can be achieved by giving the
two languages respect and status within the curriculum despite uneven use”
(García 2009, p. 320).
B. Language of child (college)/ language tolerance
We should remember as global educators that linguistic and content
proficiency take time in order to be stored in our students’ long term
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memories. Sometimes students need some tautological language; that is
to say, the same message through different resources again: (visual, tactile
and so on). Accurate bilingualism and biliteracy are developed slowly and
cooperatively. Principally, Kichwa speakers do not have the same home
language proficiency level among themselves. There are few of them who
can read and write their native language. There are many cases on which they
can only speak and listen it. But, the most regrettable situation is to hear an
indigenous student to be ashamed of speaking it. Some of them deny to be
Kichwa speakers. Bilingual educators must be aware of social, political, and
economic struggles that involve social-linguistic conflicts.
C. Expectations and rigor
Even though global language educators create a mutual respect environment
for providing teaching deliveries, students must be well aware that to become
proficient language and content achievers demand to work as much as them
can; Constant autonomous learning and curiosity, and self-assess are key
components for mastering a language(s), knowledge and cultural awareness.
Actually, they will have become parts of long life skills in a very short future
time. One of those skills is critical thinking, which demands from students
to be able to synthesize, generalize, explain, hypothesize, conclude and
interpret. Those sub cognitive skills are achieved through time and language
and social exposure. Bilingualism becomes more effective if the learner
achieves a great amount vocabulary for his own benefit. According to García
(2009) there are two types of vocabulary technical words and high-frequency
academic words.
Finally, during students’ stay in education community (classrooms), they must
get used to be corrected or do some self-correction, including a feedback as
part of the teaching learning process. No doubt, correcting students has to
be done in a subtle way (no interruption), especially if he is in a speaking
production.
D. Assessment
It is part of a complementary and necessary education process in bilingual
teaching-learning setting. “Assessment provides feedback on knowledge,
skills, attitudes, and work products for the purpose of elevating future
performances and learning outcomes (Abdelshefy, 1994). Significant
pedagogy is always carried out by using effective assessment which involves
three types. In other words, it nourishes an education system in order to reach
high and current 21st century social demands. (It does not judge according
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to students’ scores; it goes beyond that). The most useful and relevant type
of assessment is performance assessment or alternative assessment. That
is, assessing bilingual learners through imaginative, innovative and creative
tasks. However, it must be planned in advance in order to avoid possible
issues such as misunderstandings, segregation, and frustration, among others.
“Educators must be able to evaluate how and what students know and can
do in real-life performance situations” (Darling-Hammond, 1994:6), cited in
(García 2009, p. 322). The other type or assessment is known as formative
assessment which allows educators to observe and analyze how well students
have understood and achieved the delivered information from pedagogical
practices and the accomplishment of the curriculum. To verify, the tests
results have to be well aligned with the expectations of the curriculum. The
third type of assessment is known as summative assessment. Those tests
and exams are designed to “measure” what a learner can answer in a certain
period of time, even though learners might not be very familiar with the
content test. Most of the cases, summative tests are applied in standardized
tests for specific purposes like entering to an abroad university, job
applications abroad and many other academic situations. Besides, those tests
are not designed to assess students’ neither creativity, emotional intelligence
nor interpersonal intelligence. Even worse, those tests are not created for
assessing multilingual or plurilingual learners; they won´t provide relevant
information about how well they translanguage their proficiencies on a
paper based standardized test. Unfortunately, to avoid standardized tests is
inevitably. Students have to get used to them, even they like them or not.
“But in an era of high-stakes tests and increasing accountability measures
in most countries of the World, teachers must also prepare students to
take summative assessments that are increasingly standardized on a mostly
monolingual population” (García 2009, p. 323).
For a better understanding of evaluation and assessment
In the frame of having a better understanding of what evaluation and
assessment are, it is necessary to draw special attention to definitions and
examples of evaluation, assessment, principles of Language Assessment,
measurement, testing, scoring, grading, standardized tests, how to design a
listening test and the use of rubrics.
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Figure N° 10. Evaluation

Evaluation

Assessment/Teaching
Measurement

Tests

Designed by: The authors

It is important for the reader to keep in mind that Evaluation is the process
of collecting, analyzing and interpreting information (students’ scores,
feedback from teachers, feedback from school administrators, interviews and
questionnaires from principals and students), from all education community
members like educators, administration, students, parents, stakeholders. This
information is used for making informed decisions, including enhancing the
teaching and learning processes. Questions like why (purposes), how (plans),
what (practices) have to be answered by evaluators. Evaluation also focusses
on textbooks, instructional materials, students’ achievement and the whole
programs of instruction. Thus, the interpretation information contributes
to constant decision making improvement; the test results are used in order
to support final decisions. Therefore, evaluation does not mean recording
students’ numbers nor making check marks on a chart.
It is in this context of discussion that assessment is quite different than
evaluation. Assessment appraises or estimates the level of magnitude of
students’ attributes as persons. It assesses the knowledge empowerment for
appraising intellectual and emotional attributes. It helps students to discover
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and cultivate their potentiality, talents or gifts. It focusses on qualitative
grading and testing. It is required to be an ongoing process which includes
a range of methodological techniques. Example: It is well appreciated by
the educator to see students responding actively questions; especially if they
try out new lexicon or language structures after having done some reading,
listening or written exercises. Some authors suggest that good assessment
must be a fair and ethical professional judgment. The use of assessment
engages students’ motivations and learning by using multiple methods.
Classroom assessment has two modalities: Formative and summative
assessment.
The formative assessment informs about ongoing teaching and learning
students’ competences, and skills achievements or issues. This kind of
assessment provides constant feedback to learners. Since this kind of
evaluation promotes students’ improvement, informal assessment can be
provided during the teaching and learning processes. It is based on nonjudgmental and non-making ultimate decisions. Common and useful
examples are: detailed comments on students’ papers or performance during
the process (good job, nice job, neat, awesome, congrats, including a happy
smile), responding to a draft of an essay, offering some advices on how to
pronounce, and suggesting strategies.
In the other assessment perspective, summative assessment aims to assess
learning at the end of a certain course, session, unit, lesson, and yearly plan.
It aims is to measure or summarize what the learned has already grasped
from teaching instructions. It typically occurs by giving a formal test to the
learner. The test must be systematic and well planned. It is important to
remember that all tests are formal assessment, but not all formal assessment
is testing.
If a global educator gets interest in going deep in applying assessment
accurately, he must take into consideration the following principles Language
assessment. Basically, they are five:
1. Practicality
It is an effective test by being very practical. Additionally, it is not
excessively expensive. It stays within appropriate time constraints and
easy to administer. It owns a scoring procedure that is specific and
time-efficient.
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2. Reliability
A test becomes reliable when is consistent and dependable. That
is, if the evaluator gives the same test to the same students in two
different occasions, the test should produce similar results. StudentsRater reliability (human error, subjectivity, bias toward particular
“good” or “bad” student, unclear scoring criteria, carelessness). Test
administration reliability (Photocopying variations, light, temperature,
chairs and desks). Test reliability (open ended responses). It could be
said that test reliability avoids anxiety feeling against taking test.
3. Validity
A test is valid when it assesses the objectives and what content has
been taught during the process. There are criteria which do not have
to be underestimated when assessing bilingual or multilingual learners
a.

Content validity (the educator defines the achievement that he
is measuring)

b. Criterion validity (assessing students’ skills they must be aligned
with test objectives; the items must test the planned objectives)
c.

Construct validity (It is an explanation or theory that attempts
to explain observed phenomena, it means the linguistic
constructs: proficiency, communicative competence and
fluency; psychological constructs: self-esteem, motivation. For
instance, if the evaluator is testing vocabulary and the lexical
objective is to use the lexical items for communication, writing
the definitions of the test will not match with the construct of
communicative language use.

d. Consequential validity (it refers to the test impact on the test
taker socially and academically speaking).
e.

Face validity (Students think that the test is fair, relevant and
meaning for the life learning. The test measures the knowledge
or ability it claims to measure. Actually, it is well-constructed by
presented a familiar format and tasks (tasks which have been
used during the course). It is answered within a prudent time.
Its directions are crystal clear. It has a reasonable challenge
difficulty level.
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4. Authenticity
The quality of the language is natural as possible, according to students’
level. Items are contextualized, relevant, real-world and meaningful.
There is thematic organization among the provided items.
5. Washback
It can have positive or negative effects on instruction. For instance,
how students prepare for standardized tests. Those students will have
learned when working for a test or assessment.
Types and purposes of assessment
• Achievement tests. They are designed to measure learner´s ability with in
a classroom lesson, units or a total curriculum.
• Diagnostic Tests. They diagnose aspects on a language that students
should have developed previously.
• Placement tests. They place students into a particular academic level
• Proficiency tests. They test overall language abilities by using standardized
test. They are almost always summative and norm- referenced.
• Aptitude tests. They are designed to measure someone’s capacity or
general ability to learn a foreign language. Language – related tasks such as
number learning, distinguish speech sound, detecting grammatical functions.
• Fixed-choice test. This kind of assessment is used to measure knowledge
and skills. The typical instruments are Standard multiple choice test
• Complex- performance assessment. It measures the performance of
the learner in contexts and on problems valued in their own right. Hands-on
laboratory, experiment, projects, essays, oral presentations. (It is the same as
achievement test).
As it was mentioned before, it is necessary to express what measurement is in
the bilingual education context. It is a process which quantifies some observed
performance about learners. It is part of testing. It assigns scores or grades on
students’ performance. However, it does not measure students’ performance
while giving feedback to learners, common stimuli are excellent, pretty good.
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It has some advantages and disadvantages on the process. To mention a few
advantages: A number provides an “exact” description. It compares one student
to another. Conversely, measurement can work against the educator. Sometimes,
rubrics possess a vague perspective performance, as disadvantages. Examples
of measurement are IQ test (Intelligence Quotient test). For the measurement
processes different instruments can be applied: rulers, scales and rubrics.
The final element inside the evaluation relation is testing. It is a subset of
assessment techniques which are prepared by administrative procedures. They
occur at identifiable times in a curriculum. It has become a method of measuring
a learner’s ability, competence or performance through an objective in a specific
domain. Consequently, it must be explicit.
Few techniques for writing tests
•
•
•
•
•
•
•

Multiple choice: It is a set of answers for each question. Students
choose correct answers.
True/False question: Students choose some appropriate answers.
One best answer: Students choose only one correct answer.
Alternative response: A binary choice is given.
True: If the sentence is correct
False: If the sentence is incorrect
Matching type: Students match characteristics to the correct term.

Column A

Column B

1 Person who performs mysterious tasks no one understands
2 Person who provides schooling for children
3 Person who enables a group to
find solutions
4 Person who instructs adults in
a classroom

A

Facilitator

B

Trainer

C

Instructional Designer

Responses

Premises

Figure N° 11. Matching type

D Meeting Organizer
E

Teacher

(See figure 11).
• Completion type: Students fill in the blanks. (See figure 12).
- Easy test: All the words in the bank are used once.
- A little difficult test: Not all the options are used, some are twice.
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Figure N° 12. Very difficult test

Write words in the empty spaces to make the whole sentences sound sensible and
right
1
We like good boys…….girls
2

I like to go to……….

3

The sky ……….blue

4

Ice is cold, but fire is…….

5

The starts and the…..will shine tonight

6

The……plays….her dolls all day

7

Good boys…..kind…their sisters

8

During the……weather the boys played in the shade

9

Boys must…..be rude to……brothers

10

The will….his hand if….plays with fire.

11

Time….often more valuable……money

12

Hard……makes….tired

13

The …….rises…..the morning, and……at night.

Created by: M.R. Completion- Test Language Scales, Columbia University, Contributions to Education,
N°,77, 1916.
Designed by: The authors

-

Very difficult test: There is no word bank given.
- Essay: students write an essay about a given topic. Students can
demonstrate their writing skills as well as spelling and grammar.
However, if students do not have a prudent amount of time,
essays will be poorly written because of a lack ideas organization
- Performance type: Students have to demonstrate the domain
of knowledge (no a written test). Example: Making a hotel
reservation and accommodations.

Considering the fact that bilingual evaluation is a holistic and systematic process,
scoring component has to be very well planned. Scoring is defined as a number
of points somebody gets for correct answers in a test. Example: 7.0/10. Other
example might be: a listening question receives 2 points. An oral interview means
40%.
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The final component is grading. It means to place a student in a scale according
to his or her performance during the learning process. It could be seen in formal,
summative and in the final product. It is an oriented judgment about a student
performance or achievement in a particular education activity. (See table 22).
Example:
Table 22. Grading

Scoring

Grading

9-10

(s/he) masters the required learning

7-8

(s/he) achieves the required learning

<=7

(s/he) is close to achieve the required learning

Source:
Designed by: The authors

Relevant points to consider:
•
•
•
•
•
•
•
•
•
•
•

The importance of a well-designed test, it tells us how well
we (teachers and students) do things. It allows to understand
progress.
Consider how it reflects the relative weight the teacher places in
each section and the items in each section
Consider the country, culture and context of the classroom
Think about Institutional expectations
Take into account students’ expectations that have been
provoked in previous tests and quizzes in class.
When designing a classroom test, consider how the test will be
scored and graded.
Through a test, we can check learning of a unit or at the end of
school, to diagnose, to place into groups based on their ability or
to provide a proficiency certificate
The purpose of a test is to determine the type of test that a
teacher is going to produce, items, length and kinds of tests.
It does not focus mainly on a score
As test givers, we, must take into account to who the test is
addressed for (children, teenagers, adults and doctors).
A good test provides value through a high quality, test- assess
learning, development and evaluation
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•
•

All task types have their strengths and weaknesses
Do not always use multiple choices (Advantages: easy to mark,
questions can tap into different levels of cognitive process and
Limitations: high chance of getting a correct answer through
guessing, tasks are not authentic). Consequently, use a range of
task types to minimize limitations of tasks.

When applying a speaking task (advantages: high authenticity, interactional
skills Limitations: role of personality, age, gender, language ability, scoring
reliability, practicality). Speaking questions must have a boarder production.
•

•
•
•

In a writing task, we must contextualize the issue. The task must
give more information and ask for specific expectations. There
must be authenticity to know exactly what the learner must do.
It means clear instructions. Do not use too open questions.
The learning value (test impact). I must myself know, how is
my test benefiting learners? Then, supporting learning through
using AUTHENTIC tasks is mandatory.
A test must include all four skills, including grammatical
knowledge and the use of grammatical knowledge and
vocabulary into an integrated way.
It must provide formative feedback to the learners on their
performance.

Suggestions:
• Students must get familiar with rubrics what the test taker
expects from them
• Range different questions (avoid limitations)
• Make a test authentic as possible
• Integrate grammar and vocabulary into other tasks
• Apply continuous assessment and give feedback.
Summary: Good tests
• Have a construct validity (Impact)
• Have reliability
• Have positive impact
• Are practical to development and deliver (authenticity)
Useful tools for further readings:
• English Profile (The CEFR for English)
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•
•
•

ALTE (Association of language teaching in Europe)
Manual for language test Development and examining
Cambridge English (Writing and Improving)

Designing a test for listening skill as an example when theory meets practice.
I encourage global and bilingual educators to do more research about how to
evaluate reading, writing and speaking skills, for getting a clear picture of them see
chapter Language skills and sub skills.
How to evaluate listening skill?
To some extent, it should be said that listening is an art. This kind of art is
developed through many years of language exposure. That is, people listen to get
information, critique, analyze, evaluate and appreciate. They turn into analytical
listening, critical listening, and appreciative listening.
Types of listening tests
According what researchers suggests, there are two types of listening test.
1.

Auditory discrimination or discriminative listening. It refers to
phoneme discrimination and sensitivity to stress and intonation.

2. Auditory comprehension or comprehension listening. It refers
to the ability to comprehend, analyze, interpret and synthesize the
messages conveyed in texts. It includes the comprehension of nonverbal message which is not explicit of the speaker.
3. Evaluative listening. It involves the analysis and judgment of received
messages. The acceptability or rejection would depend on everyone’s
logic.
Why to use auditory discrimination and auditory comprehension tests?
They are referred to bottom–up skills in order to achieve language proficiency. They
are easy to prepare and to administer. In general sense, they ask for recognition of
similarities or differences in words, phrases or sentences. Test takers are assessed
on: Accuracy (fill-in spaces in a song or poem), Sounds, stress, intonation, spelling,
meanings, grammatical relationships and etc. If a learner is not trained into an
auditory discrimination, he will not be able to achieve top-down skills. They are
used to emphasize background knowledge to predict some information. By the
same token, bottom-up and top-down skills are closely intertwined for developing
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auditory comprehension. All of them together scaffold high order thinking skills
as could be seen in figure 13 (Blooms Taxonomy).
Figure N° 13. Bloom’s taxonomy

Source: https://get.quickkeyapp.com/blooms-taxonomy-question-stems/

When designing a listening test, the test designer has to follow five basic
steps:
1.
2.
3.
4.
5.

Planning
Constructing
Administering
Scoring
Interpreting the test results

Factors to consider at the moment of designing the listening test
They are the text, task, channel, response mode, item type. Students may answer
in different ways based on the oral stimulus such as oral, written or non-verbal
responses.
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Figure N° 14. Factors to consider at the moment of designing the listening test

Pre-listening skills
Students have to practice some listening skill during many lessons since it has
a sequence. The teacher must know what a listener (student) needs to know
before listening test. Thus, their schemata must be activated for predicting some
information. The listener has to be informed what the reasons are for listening test.
Educator has to generate questions, pre teaching vocabulary. In short, teacher and
learners will be under some pre- listening tasks like (setting the context, activating
previous Knowledge, acquiring Knowledge, activating Vocabulary, predicting
Content).
In regard to the second stage, while-listening skills encourages the learner to
develop listening for gist (essence), listening for details, what could be inferred
from the listened information? Participating actively, note-taking, dictation, listen
and do. The listening activities may be doing some grammar review, paraphrasing
Interpretation, Problem Solving, fill in gaps, matching, text completion, gap – fill,
short questions and long answers.
In doing the post-listening skills, the test must encourage reflection. The listening
tasks are: checking and summarizing, discussion, dialogue in groups, creative and
critical responses, information exchanges, problem-solving, deconstructing the
listening text, reconstructing the listening test.
The listening tests could take shape by applying: placement test, progress test,
achievement test, proficiency test, all of them during the formative assessment,
summative assessment.
What types of questions should be created for assessing listening skill?
It is important for the educator to keep in mind that a test determines the type of
questions or item type to be used in testing listening comprehension. Examples:
multiple-choice items, open-ended questions, completing tables or visuals.
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Before students are given the answer sheet for a test. The script has to contain all
the preliminary remarks, the test itself and the concluding remarks. The answer
also sheet should be prepared beforehand including the directions, some examples
and the options.
When delivering the test, the educators have to keep the normal delivery rate.
They have to increase the length of pauses rather than talk slowly. However, there
is such a difference between beginners and advanced learners. For beginners: the
educator needs to present the text twice or three times. On the other hand, for
advanced learners: one presentation of the text is more realistic. They must be sure
that the testing techniques, they use are familiar to their students. Do not present
new techniques at the testing time!
What about scoring?
Studies of bilingual education for assessing listening skill has identified two types
of items: item type and item response techniques. Moreover, objective scoring has
to be used for multiple choice or short answer items; meanwhile subjective scoring
is applied when evaluating comprehension through summaries, reports and so on.
Nonetheless, it is difficult to determine what oral records being assessed: maybe
the listening comprehension or writing skills or speaking skills. Thus, it is better to
construct listening tests based on objective scoring!!!
Bilingual or plurilingual learners must be instructed for real life. Their linguistic
and content proficiencies will make the difference in their professional and
personal lives; that is the main reason why real - authentic texts (Use real lifeconversations) must be used mostly. Learners have to be taught that they do
not need to understand every single word. They must be trained in order to listen
to only for the information we need. Therefore, educators should either make
a recording of broadcasts or use only a portion of the broadcast as a stimulus.
Remember to check the questions with students. So, they will be prepared to be
selective about the information to focus on. In addition to this, learners know in
advance the vocabulary. Educators should make associations between pictures and
descriptions or processes as well.
Things to remember when developing and administering listening tests:
•
•

Authentic Texts (authentic texts can be taped from news reports,
songs, play excerpts, advertisements, lectures, etc.)
Test takers should be given information about what to listen to;
that is, select a listening purpose
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•
•
•
•
•
•

Choose the type of test
Identify if the scoring is objective (there is only one correct
answer) or subjective (summaries, reports, etc.)
Text should be presented at a normal pace with natural intonation
and stress patterns
Questions which require many details should be avoided
Record the audio three times, or verify it in advance
The texting techniques have to be known by the test takers.

What should bilingual educators take into account about listening tests?
Educators will success on their test designs if they take into account the following
suggestions which come from Brown (2010).
They need to be sure that the students know exactly what is in the test
(The number of passages they will listen to and the approximate length,
questions and answer type, how many times the recording will be played).
Where students will write their answers and how long the whole test will last.
Students have to do some practice tests, in the same rooms. Educators need
to include an easy initial question to rise confidence and allow the students
to ‘tune in’ or get used to the speakers. Go over the answers in the practice
test in order to demystify the exam. Get students to justify their answers,
including their correct ones (p.165-166).
An example has been designed so that an educator may get familiar with the
described information. (See tables from 23 to 30).
Table 23. Listening task types

Type:
True/false statements are a relatively straightforward task format for teachers to produce.
Ask students to listen and circle True or False after each statement:
N°
Statements
True
False
1
Sue prefers living in New York to living in London.
2
She finds New York people very polite and helpful.
3
The cost of living is very high in New York.
4
She never goes out in the evening.
Note: Task formats like true/false statements work well because they require a maximum of
listening and a minimum of writing.
Designed by: The authors
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Table 24. Type: Open-ended questions

Type: Open-ended questions
Select details from the written text or tape. Form questions about the details, then tell students to
use short answers such as “yes, she did” or “four weeks.” Here are some sample questions from
An Englishwoman in New York:
N°

Statements

True

1

Did Sue like New York immediately?

2

Where did she live when she first arrived?

3

How long was it before she got her first job?

False

Designed by: The authors
Table 25. Type: Multiple-choice questions

Type: Multiple-choice questions
As multiple-choice questions restrict the options and therefore make the task of finding an answer easier, this task type is suitable for the beginning levels. You could use the same open-ended
questions above to create the following:
1.

Did Sue like New York immediately?

A

Yes

C

She has mixed feelings.

B

No

D

She doesn't say.

2.

Where did she live when she first arrived?

A

Manhattan

C

Queens

B

Brooklyn

D

The Bronx

Table 26. Type: Note-taking

Type: Note-taking Focus students' listening by introducing several topics. Give the following
directions (this type of task could also be given to the students in the form of a grid that they
complete).
A variation is authentic listening. It is another example of task that requires listening for specific information, but this one is more authentic. It is based on a situation in which students
might find themselves. After listening twice to a recorded text.
(Look at the second example below).
Example: As you listen, take notes on what Sue says about the following topics:
Food, transportation, weather, entertainment the people.
Designed by: The authors

172

Armijos Jacqueline | Carolina Campaña | Marcela González | Jazmina Mena | Noemi Remache | Hugo Romero

Table 27. At the Airport

At the Airport
PAN.USA announces the departure of Flight 301 to Hong Kong. Boarding now at Gate 17.
This is the final call for Pacific Airways, Flight 702 to Manila.
Boarding now at Gate 25.
Urgent call for passenger Jonathan Berg.
Would Mr. Jonathan Berg please go to the Information Desk?
Airline

Destination

Flight Numberw

Gate Number

PAN.USA
Pacific Airways
Designed by: The authors

Answer the following questions:
- Who was the urgent call for?
_______________________________________________________________
_______________________________________________________________
- What was the passenger asked to do
_______________________________________________________________
______________________________________________________________
_______________________________________________________________
Table 28. Type: Putting events items in the right order

At the Airport
Type: Putting events items in the right order.
Give students the following list of items or events mentioned on the tape. Ask them to read the
list, listen to the dialogue, and number the events in the order that they hear them.
Instructions:
Write the number in order to show the chronological event:
1 means very old time
2 means old time
Event

Order

- The day Sue missed a business appointment
- A picnic she had in Central Park
- Her first birthday in the USA
Designed by: The authors
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HANDS ON ACTIVITY
Tasks for improving listening comprehension skills (Pre intermediate level)
1.
2.
3.
4.
5.

Choose any task (s) style from the mentioned above
Design 3 questions by using a given script.
Before doing that, you will have heard an audio about the script.
Finally, ask for any classmate’s opinion about your task designs.
Write her/his comment down.

Table 29. Description of the audio script

Description of the audio script: It is a documentary about a man who performed an
experiment to have no impact on the environment for a year.

Designed by: The authors

Book: ID. Level # 3. Unit. 2, pag: 16

Source: Seligson P., B. L. (2014)
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Three task questions designs
Table 30. Task questions designs

Question 1

Question 2

Question 3

4.- Ask for any classmate’s opinion about your task designs.

5.- Finally, write her/his comment down.

Designed by: The authors

What is a rubric?
It is a teaching measurement instrument for providing a score and a grade. It
consists of four parts.
1. Task description (assignment)
2. Scale (achievement levels/grades)
3. Assignment dimension (criteria: skills-knowledge, less to
maximum)
4. Descriptions of each dimensions (specific feedback)
Task description: ___________________________________________
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Figure N° 15. Achievement levels

Achievement levels
Scale 1 (less )

Scale
Sc
cal
a e (average)

Scale (maxim
(maximum)

Dimension 1
Dimension 2
Dimension
imension 3

Feedback

Dimension
ime
mension 4
me

Criteria

Source: Designed by: The authors

A great deal of examples can be seen on different websites; however, they deserve
special attention before being applied in an assessment moment, (See figure 16).
Figure N° 16. Reflective Writing Rubric.

Source: http://www.readwritethink.org/files/resources/lesson_images/lesson963/Rubric.pdf
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Standardized tests
Standardized tests have been used over 100 years ago in order to “answer” a
particular society. Then, some people could have been killed intellectually through
years, since governments did not know how to satisfy society’s academic demands
of the time. It seems to be that governments used to make believe their nations
that they really care for human development. Traditionally, educative systems used
to rank student’s capacities according to standardized test results (Outstanding,
average, poor etc.). Standardized tests had never allowed to determine what kind of
human beings a society may need, because they were and are written to trick their
test takers. Testing to check knowledge is different from standardized testing to see,
if someone can be tricked. “What can of human being are standardized tests going
to create?” (Chomsky, 2015). “Standardized tests exist for administrative, political,
and financial purposes, not for educational ones” (Armstrong, 2013). “Politicians
get elected by promising better test results. Administrators get funding and avoid
harsh penalties by boosting test scores” (Mulholland, 2015). Unfortunately, we
are still repeating the same standardized testing story yet. I truly believe that
standardized testing conducts to negative consequences such as: No being really
prepare for life, millionaire standardized test industry, human breaking-up increase,
feeling, emotions and states are not considered, and meaningful education is at
danger to disappear.
Nowadays, it is pretty common to see teachers and students rushing arrive to their
educational institutions in order to keep on working on their standardized testing
preparation daily. Students, teachers and administrators are worried about their
future. Students will not be allowed entering to any good-qualified university, nor
study in a regular university, if they get low scores. Teachers and administrators
won’t get any promotion; especially, if they belong to public educational systems.
It seems to be that students should have begun their exam preparation, since they
were infants for achieving high test results (Getting ready for the big test is what
matter most). However, to be a high-test achiever does not mean that a person is
ready for real life. Actually, he needs some modern and diverse capacities (personal
goals, self-learning, perseverance for overcoming difficulties, finding passion and
purpose in life, making world a better place) and skills (inventive, solving problems,
communication, persuasion, analysis and praxis, flexibility to be adaptive, team
work, determination, perseverance, being able to stand up from failure, nature
appreciation and human achievement). Some author like Marzano & Costa (1988)
claim that:
A well-standardized test should have cognitive operations: comparing
and contrasting, inferring, ordering, reference, retrieving, representing,
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summarizing, transposing, visual matching”. However, most standardized
tests in their present form are primarily measures of factual or declarative
information. The nine general cognitive operations can be performed at
levels ranging from very simple to quite complex.
For having an excellent test application “Test items can be constructed to emphasize
underlying cognitive operations rather than declarative content” (Armstrong,
2013). If there is not a feedback how a person may improve his test scores. “The
student may have simply memorized the fact or formula or trick necessary to do
well on the test (some students are naturally gifted in taking standardized tests,
others are not)” (ibid). In other words, “Performing well on standardized tests has
little to do with students’ thinking abilities and a great deal to do with how well
they have learned factual knowledge represented in test items” (ibid).
According to Kohn (2000), he states that standardized-test scores often measures
superficial thinking. He mentioned a study carried out by Educational psychology
area on which students were considered “superficially” engaged in learning if they
just copied down answers, guessed a lot, and skipped the hard part of a test.
“Superficial approach to learning”.
Another creepy consequence from standardized test is the gross profit of the testing
industry. Test designers work under a doctrine to hurt test takers’ expectations. For
concealing their economic interest, they publish different materials to those who
desire more and more “academic training”. In addition to this, some governments
like the American one spend $1.7 billion per year on testing. Private companies like
Pearson racks up billions in sales. “Standardized tests favor those who have socioeconomic advantages. Test companies (a multi-billion dollar a year industry) not
only manufacture the tests, they also manufacture the courses and programs that
can be taken to “prepare for the test” (Armstrong, 2013).
Standardized test promotes a human breaking-up increase. There are many cases
on which we see students to be disappointed of the educational system (Kohn,
2000). Test scores are more important than students. If there are some students
who struggle, they better push themselves out of school. In addition to the negative
impact of standardized test, we can see how some minorities are directly affected.
As it was mentioned by Mulholland (2015) “We know that if we don’t have ways
to measure students’ progress, and if we don’t hold our states accountable, the
victims will invariably be the kids from poor neighborhoods, children of color,
and students with disabilities.”
Standardized tests increase divisions among socioeconomic status, but also they
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guarantee better test result to those who own a higher economic positions. Thus,
wealthy families can afford to spend more money and time on test preparation
programs. Also, these people generally have better health, housing facilities over
low-income students (Armstrong, 2013).
Some authors evidence a real case from United States by saying that “More
specifically, poor children of black color and latinos are the targets. Ironically,
many of the communities with the highest opt-out prevalence, including several
suburban Long Island districts, were mostly white and relatively affluent. So if
funding consequences were imposed, wealthier high opt-out communities might
suffer little in any case, while communities of black people and latinos would have
more to lose for opting out (Chen, 2015).
Generally speaking, standardized tests do value cultural and linguistic diversities.
They do not take into account the power or the weakness of cultural backgrounds,
different level of English language proficiency, learning and thinking styles, past
life experiences, learning disabilities, yet lack any connection to their deeper selves,
to ethical principles, to aesthetic feelings, to spiritual aspirations, to compassion,
creativity, and/or commitment to life. Then, those exams get more losers than
winners (Armstrong, 2013).
Other relevant axis about standardized testing failure are feeling, states and
emotions of the academic community. They are not considered before and after
taking a standardized test. Even though students receive some test preparation,
most of the test takers do not learn how to avoid test anxiety and overwhelming
stress. “When stress becomes overwhelming, the brain shifts into a “fight or flight”
response, where it is impossible to engage in the higher-order thinking processes
that are necessary to respond correctly to the standardized test questions”
(Armstrong, 2013). Mulholland (2015) cited an example by a teacher. “Most kids
I know are so anxious about the high-stakes consequences of these tests right
now that they hate school, but yet they can be really engaged if we engage them
through music or through art or projects”. On the other hand, educators are
taking part of an insanity reality which conducts them to give up their teaching
professions. Other negative impact is how much sleep and exercise get members
through test preparation days, room accommodations, and personal motivations,
including, the quality of the designed test and administration of it. (Poorly-worded
questions, not enough sheets, pencils, etc.). To make it worse, “standardized tests
occur in an artificial learning environment: they’re timed, you can’t talk to a fellow
student, you can’t ask questions, you can’t use references or learning devices, you
can’t get up and move around” (Mulholland, 2015).
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Meaningful education is at danger. It is very notorious that some governmental
systems do not know what education means (Chomsky, 2015). “Education is to
develop your own potential and creativity” (Ibid), which is against to close down
schools and punish their teachers because of their failure on standardized testing.
Sadly, “according to the Center on Education Policy, almost half of schools
nationwide were labeled as “failing” because they could not make adequate yearly
progress” (Mulholland, 2015). Also, in this articles mentioned what an expert said
“The demand for comparability … will inevitably lead to predictability, and once
you have predictability, then the teachers are going to be tempted to coach, and not
teach” (Idem). Unfortunately, governments value educators’ efficiency through
tests, in other words “the real political calculation behind the tests. They don’t
assess skills or teacher “effectiveness” so much as they measure conformity and
the establishment’s power.
Some experts consider that “the focus on test prep eats up time that could be spent
doing hands-on projects and collaborative, interactive activities”. Therefore, we, as
educators, would have better literate students with a high fluency and accuracy in
reading and writing skills. Also, (Mulholland, 2015) cited “A 2006 study 71 percent
of school districts cut back on subjects like history and music so students and
educators could spend more time on the tested subjects.
The educational system is so focused on test results that both students and
teachers cheat because of being scared of losing opportunities, including drug
consumption. Kohn (2000) states that “many educators are leaving the teaching
field because of what is being done to schools in the name of “accountability”
and “tougher standards” … It also seems clear that most of the people who are
quitting, or seriously thinking about doing so, are not (Columbia University, 2013)
mediocre performers who are afraid of being held accountable. Rather, they
are among the very best educators, frustrated by difficult of doing high-quality
teaching in the current climate.
The more teachers spend their time on training for test preparation, the less
possibilities to learn new teaching trends. Besides, if the students were able to
draw a picture, lead a group discussion, or create a hands-on project, he/she
could show that knowledge. In fact, students perform pretty well on tests, if they
know previously the information to be evaluated. If they have learned concepts,
principles and schema by learning stages (activation, connection and affirmation)
rather than applying generic thinking skills (Kohn, 2000).
As a conclusion, the preparation and application of standardized tests are
killing education community members such as: teachers, students and school
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administrators daily, at any educational level. It is very notorious in the lack of
capacities and skills for real life, to get an international gross profit is what really
matters for test taking companies, standardized testing promotes a dehumanized
schooling system, students are not seem as emotional, potential and creative
creatures; consequently, education trains people to be prepared for a world which
does not exist.
Bilingual Education Pedagogy Principles
As, you have already read, the second principle is social practice. (See table 31).
Table 31. Social Practice

Social practice
1

Interactions and involvement

2

Language

3

Collaboration and group work

4

Relevance

Source: (García 2009, p. 318)
Designed by: The authors

Social practice
It involves a link between human development context and social knowledge
production. “Bilingual pedagogy places learning through an additional language
as a result of collaborative social practices in which students try out ideas and
actions” (García 2009, p. 323). It is highly recommended to deliver instruction
under tasks- based pedagogy. Indeed, social practice promotes positive actions
for having a peaceful human relationship environment. People must find creative
solutions for solving their (local) issues (intercultural diversity, injustice, social
interactions). Hence, individualism, as a human behavior, does not survive in
social practice context.
How are all social practice dimensions conducted for bilingual students’
benefits?
Social practice in bilingual or multilingual education is underpinned by four
dimensions such as: Interactions and involvement, Language, Collaboration and
Group work, and Relevance. Some researchers believe that those dimension
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practices will allow humanity outlast in 21st century and much more time. By
a way of example, this current generation will be more equipped when dealing
with globalization and its manifestations like intercultural communication, nature
awareness and human promotion.
A. Interaction and involvement as the first dimensions
Bilingual instruction addresses significant dialogues among all education
members in order to promote understandings and problem solutions. “The
dialogue is highly focused on the subject matter and generative to support
development of understanding” (García 2009, p. 323).
A remarkable interaction must be constructed day by day in classes and in
outside settings; but before doing so, educators may start formatting students’
minds with conceptions of a peace culture. Hence, their attitudes will be
focused on a culture of caring, social commitment, cooperation, mutualism
and peace. As Newton (2014) explains, “the root that causes aggression
and violence, selfishness and greed, conflict and competition, strife and
war, are more cultural than biological” (p.2). If those harmful mental
structures are not get rid of from bilingual students’ minds. A constructive
conversation will not be possible at all. Students would act as passive
listeners without having any interest to change what seems to be an issue for
them. Unfortunately, there are several misconceptions about human nature
behavior. Unknowledgeable people usually repeat an erroneous conception
about Mankind; they convince themselves that violence is part of human
nature. That is, violence is in our genes. Consequently, violence controls
our social behavior. Wars will never disappear from human history. Humans
want their own benefit against moral and ethical values. Conversely, the
violent gene conception does not have a scientific argument. As a matter of
fact, there are many serious scientific studies which proved that violent gene
does not exist in Mankind’s biology. American Psychological Association
(1990) demostrated that:
•
•
•
•

It is scientifically incorrect to say that we have inherited a
tendency to make war from our animal ancestors.
It is scientifically incorrect to say that war or any other violent
behavior is generally programmed into our human nature
It is scientifically incorrect to say that in the course of human
evolution there has been a selection for aggressive behavior
more than for other kind of behavior.
It is scientifically incorrect to say that humans have a “violent
brain”
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•

It is scientifically incorrect to say that war is caused by “instinct”
or any single motivation (p. 1167-1168).

As a reminder, all learners must be encouraged to support class conversations;
nonetheless, their arguments will not be allowed them to promote, competition,
pent-up aggressive impulses and greed against anybody. Some students are
tempted to justify their attitudes under some Darwinism’s theory, which are human
behavior misconceptions. “Even in humanity, Darwin recognized the importance
of cooperation for survival and linked it to natural selection” (Newton 2014, p. 4).
I draw special attetion on competion, as the most harmful killing attitude against
society. “In a competitive culture, we come to look at each other other narrowed
eyes” (Kohn 1992, p.142). Competion is the father of antipathy, enviness, isolation,
lack of trust and unsatisfied communication among all community learners. As a
result, not only global educators, but also all learners will experience the desire to
give up productive social change.
Understandings of the world and what surrounds us are constructed through
conversations and relevant feedback. Thus, stereotypes, such as mestizos are
better English speakers than indigenous. Mestizos are smarter than indigenous,
Indigenous do not like to think and contribute to the class, etc, do not have place
when promoting cross culture conversations. As a sine qua non condition, global
educators “need to better understand the conditions under which our learners
speak, read, or write the language we teach, and to respond professionally to the
needs of students who have been marginalized and silence in their communities”
(Tesolpress 2016, p.VII). Global educators also need to booster golden conversation
habits on their learners so that they can hold fruitful class conversations. Subjective
viewpoints must be listened to without condemning speaker (s). If the expressed
viewpoint is against social justice and social practice, it has to be analyzed critically
among all class members. “To encourage conversations, teachers often ask students
“turn and talk,” as student pairs talk about and try out what they are learning and
thinking, in the language of their choice” (Garcia 2009, p. 324). For Gibbons
(cited in García 2009) posits three class conversation steps:
1. Start with an open question
2. Slow down the dialogue by incresing wait time and allowing
more turns before evaluating or recasting what the learner has
said by asking them to explain or expand more
3. Respond to the meaning of what is being said: listen carefully (p.
324).
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Learning from some international experiences as interaction and
involvement practices outside classroom
Nunga project in Australia
Going deeper to the social-academic concern of this research, it was necessary
to do some reading analysis about some indigenous people around the World.
Aboriginals seem to have experienced the same issues as Ecuadorian indigenous
have. Specifically, there is a case study in Australia, where aboriginal learners
had been academically approached differently. The researchers found that nonaboriginal teachers did not have the right knowledge to manage aboriginal ethics
and a care paradigm. In order to understand and solve the problem, a Nunga
(aboriginal word to mention a “safe-house”) was created. It is a physical structure
on, which Australian aboriginals have their own social and intellectual space. They
experience a high degree of trust, shared meanings, true listening, and a sense
of belonging, free from judgment, understandings, support, and protection from
oppressors. Consequently, non-aboriginal teachers were invited to understand
the complexity of care. If that Nunga space would not have been created, they
probably believed that indigenous were not capable to achieve academic national
measurable standards (Macgill & Blanch, 2013).
While taking part of the Nunga project, non-aboriginal teachers successfully
navigated inter-relationships and identified about ethics, care and modes of the
aboriginals. They knew who they are and what their needs, knowledge, body
language messages, and experiences are. Non-aboriginal educators “mobilized”
pedagogy to include aboriginal learners to national standards schooling demand
from them. “It is under these conditions that Indigenous students are able to
reflect and understand the value and need for border crossing” (Macgill & Blanch
2013, p.146).
Interestingly, the Nunga room was used to practice alternative teaching and learning
models like talking in circles, story-telling and imaginative learning activities. The
Nunga room or meetings not only allow students to be more aware of verbal
acknowledge of being cared for and physical fulfilment care performance (sharing
food), but also non-aboriginal teachers scaffold their critical understanding on
social, historical and political postures of their aboriginal students to reach a
successful schooling education standards (Macgill & Blanch, 2013).
Another experience from Australian research
Teaching means transforming content and life skills of its participants. A holistic
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approach allows to analyze literacy gaps from needs, issues and how the community
and their aboriginal students may solve their own problems. Above all, aboriginal
students must be taught into a relevant and meaningful way. In order for this to
occur, three quality teaching dimensions (cultural knowledge and understandings,
intellectual quality and learning environment) and pedagogical practice reflection
must be taken into account. Unfortunately, Australian educators sometimes do
not want to take risks when teaching and dealing with aboriginal students (even
though they respect them because of who they are). That is one reason, why
aboriginal Australian groups perform pretty low in education. They show a little
literacy competency. A possible strategy to carry out into classes would be to tell
stories including the use of pictures. Parents may tell the stories to their children
focusing on top down skills. If pretty young learners gain a linguistic skill in their
home, they will transfer it positively linguistic skills to a second language learning
(Hanlen, n/d).
Other searching point to consider when teaching aboriginal students is to pay
attention to their regular human body functions. Principally, to hearing impairments
like Otitis Media. It is a sad disadvantage in some aboriginal Australian learners,
whose first language acquisition has been interrupted or limited because of some
overlap sounds. The deficiency of misunderstanding native language sounds
(consonant clusters) really impacts on second language acquisition and literacy
competence (Hanlen, n/d).
What makes the difference when teaching to aboriginal Australian learners
and other students? When referring to teaching and learning, teacher must touch
students’ hearts and brains. It means to provide a content delivery coherently. One
of the crowning component is Cultural World views. Aboriginal culture perception
considers that people may have truly understanding about who they are, if they
interact with others. Additionally, social interaction and care allow human survival.
They ensure the objectives of their community rather than their personal ones.
Psychologically speaking, aboriginal peoples interpret knowledge in a circular way
both linguistically and conceptually. Worldviews are probably the most relevant
teaching content component when addressing a good bilingual program (Hanlen,
n/d).
It seems that all aboriginal groups have agonized under European and American
Cultural oppression everywhere in the World. Oppressing cultures have never
educated aboriginals as white men have. There have never been explicit intentions
to empower them to be part of a fair society (social justice). Oppressors have taught
some particular forms of their languages to keep aboriginals under their rules.
Most of their dominated language had been transmitted orally to the oppressed
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aboriginals. Therefore, there is a strong linguistic deviation in phonology, morphosyntax, lexico-sematics and pragmatics in their speech productions (Hanlen, n/d).
Current aboriginal generations show some notorious language deviations which
have been influenced by the language of their ancestors and their oral L2.
B. Language is the second dimension
This particular dimension focusses on the importance of constructing
bilingual or multilingual students’ cognitive and social understandings by
using the target language(s). A language itself is a very complex system,
which involves two levels, the linguistic and social one. For becoming good
bilingual achievers, global educators have to “provide discourse practice on
language(s), texts and genres” (Garcia 2009, p. 324).
Meaningful pedagogy for bilingual students also focuses on the practice
of disciplinary and academic language. It promotes the ways in which the
discipline uses language to express key concepts and processes. Lessons
engage students in sustained discussions of how specific written and spoken
texts are structured and how they work. Students practice how oral and
written production of text begin, unfold, and end (ibid).
For having a crystal picture of what the mentioned researcher means, a
Language objective and language functions table has been inserted on this
book (See table 32).
Table 32. Language Objectives for the Bilingual Classroom

Language Objectives

Examples of Language Functions

•
•

Differs by discipline)
• Requesting information
• Justifying opinions
• Summarizing information
• Making comparisons
• Defending an argument
• Persuading others
• Asking for clarification
• Classifying
• Comparing
• Giving instructions
• Planning and predicting
• Synthesizing information from two texts

Vocabulary of disciple
Discourse structure of discipline
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•

Reading abilities of discipline

•
•
•
•
•
•
•
•
•
•
•
•
•
•

Reading comprehension skills
Predicting
Inquiring/questioning
Evaluating
Inferring
Drawing conclusions
Finding main idea
Remembering facts and details
Understanding sequence
Describing how a character is feeling
Comparing and contrasting plots
Analyzing author’s intent
Criticizing
Negotiating meaning and questioning one’s
own meaning of text
• Summarizing the plot

•

Writing abilities of discipline

• The writing process:
- Outlining;
- Drafting;
- Revising
- Editing and completing a text.
• Writing mechanics (e.g. capitalization)
• Writing functions:
- Justifying opinions
- Providing detailed explanations;
- Stating conclusions;
- Summarizing information;
- Making comparisons;
- Supporting one’s own opinions;
- Hypothesizing;
- Identifying;
- Persuading others;
- Agreeing and disagreeing;
- Denying;
- Describing;
- Reporting;
- Sequence
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•

Research abilities of disciple

•
•
•
•
•
•
•
•

Expressing process or research
Expressing results of research
Justifying opinions
Stating theories
Providing detailed explanations
Articulating predictions or hypotheses
Stating conclusions
Summarizing information

Source: (García 2009, p. 324-325)
Designed by: The authors

C. The third dimension is collaboration and group work
All human beings are innately social entities. No one would be able to
survive without having someone’s help and support since he is born until
his last days. Being in small or large groups, people learn from one another.
We, learn and understand our cultural environment (knowledge, experience,
beliefs, values, customs, attitudes, meanings, hierarchies, religion, notions
of time, roles, spatial relations, universe concepts, objects) through social
interactions; some of them become more meaning or useless than others.
External input or cognition is also captured by our senses and translated it
into comprehension and learning experiences. Critical knowledge may turn
many cyclical and spiral mental shapes. The more we interact with others
directly (speech acts) or indirectly (arbitrary symbols, written codes), the
better we communicate information and knowledge, and reach spiritual
growth. By the same token, learning any language without social interaction
is a sterile learning.
Mankind has divided themselves into peoples who are identified by their
dialects and even idiolects as cultural manifestations. Thus, the acquisition
and learning of a language involves essentially cultural interactions. In other
words, human language is a social construction. It is in that sense; people
understand culture(s) by learning their language (target language). Language
is a door to access a culture, including knowledge of oneself and others
(Cultural awareness).
In the bilingual education field, language learning is nurtured by co-operative
learning since it is a system of participation, notion of culture, connects
students to other human beings, and cognitive component. In this respect,
bilingual students learn to know, learn to do, learn to live together and learn
to be. As can be seen, they have the ability to acquire any culture or to get
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adapted to other culture (s); they are not born with cultural genes (They do
not even exist).
“Co-operative learning is a highly effective component of bilingual pedagogy,
as stated by Slavin (1990), in (García 2009, p. 326). Grouping, from 3 to 4
students, can be used for reading practices such as book discussions (Jigsaw),
sharing books, aloud readings, encouraging more social interactions and
class participations. Additionally, Faust (2016) poses “mixing students into
groups across social boundaries… Creating new in-groups can occur with
team building, establishing new norms that the class creates together around
common goals” (p.158). There are some students who feel more comfortable
(lower affective filter) when sharing their ideas and listening to others’ ideas
in small groups. That confidence feeling constrution can be projected later,
when those less talkative students get a talk turn in front of the whole class
or in a larger group. It seems that those students deserve some kind of
social support and recognition from his small group first in order to starting
believing in their own strengths. As a result, students better their vocabulary
thanks to comprehensible input and contextualized contexts, many questions
come out (jointly talks) in the group.
In conclusion, everyone one of us learns from social environments, even
though, we would not take a direct participation in a group, we observe in a
prudent or in an explict way, how others construct their world understandings,
and unfortunately their bias too, (See figure 17 and 18). It is quite impossible
to discuss and reach learning experiences and knowledge, if there is not
social contact in a direct or indirect way (Reading someone’s literature and
many others is part of social interaction too).
Culture and language

Nature
(All human
beings have a
natural capacity
to acquire and
learn
a
language
through
observation

Environment
(learned,
shared
behaviour
from family
members,
community,
mass
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Figure N° 18. Culture and language

Source: http://www.unimedliving.com/

Dornyei & Thurrell (2016) mention to Nunan (1987:137) “While a great deal has
been written on the theory and practice of communicative language teaching, there
have been comparatively few studies of actual communicative language practices”
(p. 1); actually, there are some facts which are inevitable in a second learning language
acquisition. For instance, having a respectable understanding of a mother tongue,
it will become a bridge for the acquisition and learning of a second or foreign
language. “If we have good knowledge of mother tongue, then we will be better
in the process of foreign language learning” (Slovaček et al 2015, p. 79). A second
fact is the kind of methodological approach (principals, techniques, and strategies)
which are really applied during the teaching delivery. Some English language
teachers state that their classes are covered by Communicative language approach;
but their teaching performance do not look like that (A random observation by
the researchers of this book). Their teaching practices are mostly accomplished by
other methods: grammar-translation, audio-lingual, and sometimes total physical
response ones.
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It is in the context of collaboration and group work discussion that global
educators must be aware of principles, strategies and techniques about each
method10 for reflecting on their daily teaching practices and be more professional;
especially, if their aim is to get high language and content achievers. There are some
methods like Desuggestopedia, Community Language learning, Total Physical
response, Communicative language teaching, Content-based, task-based, and
Participatory approaches, including Learning strategy training, Multiple
intelligences and the use of technology which underpin Social and communicative
competences. In fact, all of the mention methods promote cooperative learning
approach, thanks to their teaching characteristics. All teaching delivery must
have clear academic content and learning objectives in order to be performed in
group work. An illustration about blending approach has been designed so that
cooperative learning can be understood in a better way (See figure 19).
Figure N° 19. Cooperative teaching/learning, as a Blending approach

Communicative
language
teaching
learning styles

task-based
instruction

Total Physica
response

participatory
approach

Cooperative
teaching/learning,
as a Blending
approach

Community
Language
learning

Content-based
instruction

Technology

Desuggestopedia
multiple
intelligences

Source:
Designed by: The authors
10 It is important to highlight that choosing an appropriate method does not mean to encourage educators to focus on a
particular textbook. As Larsen (2008) discusses the idea that a method is an abstract concept (principles) and practices (techniques). “Their study can encourage continuing education in the lifelong process of learning to teach” (Larsen 2008, p. xi)
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Desuggestopedia foccusses on eliminating psychological barriers for learning. It
means to be ‘desuggested’. When a learner is afraid of understanding new things,
he will be unable to comprend, learn, and perform on a second language or on a
target language. It is claimed that most of human beings do not use their full mental
powers that they possess. Thereby, suggestion encourage to develop a confidence
feeling toward learning and acquiring a (second) language. Fine arts are the main
techniques to integrate indirect positive suggestions on learners. Linguistic, social
and academic contents are learned mostly subconsciously. Holding posters on
walls is a good start.
Other method to consider when teaching a language is Community language
learning. It is based on learning a language without feeling unsecure in class by
using free talking (A global educator has to increase his students’ level of confidence
by getting to know one another through class interaction). Students contribute to
create their own learning materials by interacting in their class, including their
teacher’s professional help. They receive language equivalents to create a link
between their L1 to their L2. “The teacher helps them express what they want
to say by giving them the target language translation in chunks” (Larsen 2008,
p.99). Those language equivalents are transcripted by them. Students do not feel
a competition feeling rather a contribution one (community sense). Furthermore,
students take more responsibility when they do not feel to work under pressure
to perform their tasks. They feel in control about their learning responsibility.
At the end of the class, students reflect about their learning experience. In other
words “Learning is persons which means that whole –person learning of another
language takes place best in a relationship of trust, support, and cooperation
between teacher and students and among students…Learning is dynamic and
creative which means that learning is a living and developmental process” (Larsen
2008, p.105).
Along this teaching journey, it is quite necessary to mention a third method which
is Total Physical Response. It is constructed by performing actions (moving
bodies) on the target language. Students must understand the target language
before they develop speaking skill. In other words, teachers use imperative modes
to direct students’ behavior. Accordingly, students learn through observing action
performance by their classmates or by themselves. Also, students have shown
to have fun when performing body flexibility and making errors; especially in
beginning level of proficiency.
Vocabulary and grammatical structures are emphasized over language areas. These
are embedded within imperatives. The imperatives are single words and multi-word
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chunks. One reason for the use of imperatives is their frequency of occurrence in
the speech directed at young children learning their native language” (Larsen 2008,
p.115).
So far all, the mentioned methods focus on guiding learners to reach a communicative
competence; that is what, when, how and to whom to say something by using an
L2. (Making students understand and be understood by others). Communicative
language teaching is other method which follows a communicative purpose. One
of its principles is the usage of authentic language (real context). In addition to
this, a variety of linguistic forms, meanings and functions are presented during
the teaching process of communication. Global educators must provide constant
feedback (errors are natural outcomes) to their students in order to negotiate
meanings and work in small groups for further practices, while they express their
ideas and opinions about different social situations. Also, authentic language
exposure encourages comprehension input improvement. The teacher’s role is
to be a facilitator during communicative tasks and an advisor during scaffolding
activities (monitoring students’ performance). Those cited aspects promote
real communication by applying negotiation meanings, interaction, cooperative
relationships among students into a social context (Larsen, 2008).
Content-based instruction is an approach to learn a L2 by integrating academic
subject matters or content. It incorporates reading, dicussion and writing about
content from other subject areas. Content learning and language objectives must
be clear. There is a great necesity of professional assistance to support and satisfy
students’ needs. Actually, learners work with authentic subject matters (meaningful,
cognitevely demanding contexts by analyzing authentic materials and tasks). As a
result, vocabulary is acquired through contextual clues to convey reflective output.
Linguistic content to complete utterances. It is claimed that, non native students
feel motivated since achieving a linguistic competence is not the main point, it is to
think about academic content in a relevant way. Content-based learning promotes
enjoyment and ownership because it is a collaboration process between teacher
and students and students among students (Larsen, 2008).
Task-based instruction is based on natural context for language use. Basically,
Learners must complete tasks which provide them with interaction opportunities
towards language acquisition. Problem-solving is the technique for seeing students
to think and express their own understandings. As content-based instruction,
tasks based instruction demands clear content and learning objectives for high
outcomes. Thus, students select a project to work on, then natural communication
flows (planning, collaboration assigning specific roles to fulfill). Particularly, there
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are three types of task-based approaches. The first one is procedural or pre task.
The second is communicative interaction process, which is based on teacher’s and
students’ decisions. The third one is own task-based language teaching. Finally,
there is a similar approach, which is called Project Work. It has three stages. On
the first stage, students plan, collaborate and consult about the project to their
facilitator in class. On the second stage, students gather information outside the
classroom. The final third stage is to polish their final work by receiving some
feedback from their facilitator when they perform it (Larsen, 2008).
A final and relevant participatory approach is it pretty similar to content-based
approach. However, the instruction content is based on issues that concern to
students. It was developed by Paulo Freire (1960s). This approach engages learners
into dialogues related to problems in their lives. These dialogues become part
of students’ literacy development. Also, they encourage students to reflect about
their environment (World) for changing their lives. This approach helps students
to comprehend social, historical and cultural powers that disturb their lives, and
how they can take control of those negative situations (experience-centered). The
analysis becomes relevant in students’ lives. “The curriculum is not a predetermined
product, but the result of an ongoing context-specific problem-posing process”
(Larsen 2008, p.153). The linguistic competence and language skills are taught
by content. Students construct their own learning material, which may become
reading texts for other students working with the same approach. To evaluate their
own learning and direct it themselves is the goal of this approach.
Helping students to become high language achievers in a foreing language like
English, it is essential to pay deep attention to minority students like conginitive,
behavioural, language, and cultural diversity. Kichwa-Spanish learners are part of
minority students in mainstream classrooms. They frequently show a low language
and content proficiency in English. Those learners need special attention, suitable
assessment, a proper language environment, an integrating curriculum, stimulating
and understandable teaching delivery and a relevant content (Carrasquillo &
Rodriguez, 2002).
Learning styles
When discussing to learning styles, Nunan (2015) defines it, as a natural, typical
way to study something. There is a range of learning styles which are classified into
three ways: cognitive styles (dependence and independence field), sensory styles
(visual, hearing, and kinesthetic learners), and personality styles.
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Technology
The good use of technology. It increases the interaction and inclusion among of
nations in the World. Then, it has to be used for promoting (online) face to face
interactions among speakers of target languages, including how to the reliable
information from websites.
D. Relevance is the last dimension
Bilingual education promotes to interconnect students’ world (personal
experiences, expectations, culture, language and identity) with real world
practices. The use of the “two worlds “enable students to relate curriculum
content to their individual and collective experience and to analyze broader
social issues relevant to their lives” in Cummins (2000) cited in (García
2009, p. 327). Some researchers have named this fusion as authentic situated
practice for having a transformative practice.
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What and how to scaffold bilingual education strategies for minorities in
today’s century?
Outstanding teaching definetly reduces social inequity between dominant and
dominated peoples. Global educators face a challenge and great opportunity in
their bilingual classrooms. In this respect, theoretical awareness and social practices
must be well planned and carried out for the whole community benefits and future
generations. English as a social and linguistic phenomenon is a powerful instrument
in order to achieve the stated proposal. Hall (2017) posits “Using English in some
manner is no longer a luxury; it must be part of that basic universal education
we wish for all. Keeeping English from anyone, whether actively or indirectly,
must now be seen as a social injustice” (p.3). Thereupon, the basic proposal of
the following strategies and teaching techiques is to empower English language
educators and kichwa speaking learners to construct and live under a moral mental
model, nature awareness, and the use of English language as an inclusive language.
First of all, I need to introduce some relevant information about Ecuadorian
indigenous students in general sense, and bilingual education dimensions for
indigenous, that are relevant to this discussion.
Who are indigenous in South America and Ecuador?
Physical features of indigenous people
It is essential to establish some general similarities among indigenous nationally
and internationally. Physically speaking indigenous have dark-brown complexion,
high cheekbones, shaped almost oriental looking eyes, fat eyelids and large heavy
earlobes. They do not seem to have a tendency to become overweight. Indigenous
populations are very tall ethnic group; however, contemporary indigenous men
from some countries in South America (Peru, Bolivia and Ecuador) are medium
height and women are short height in an average.
Lack opportunities for indigenous people in Latin America
It is important to refer to a study from World Bank when analyzing oppressed
cases related to indigenous people in Latin America. It highlights many reasons
why South America faces a high level of social disparity. One reason is the low
educational quality level; bilingual schools are worse. If their academic instruction is
low, indigenous do not have opportunities to get better incomes (salaries or higher
paying jobs). Therefore, peoples have very limited credit access to agricultural
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projects, no access to basic services, partial financial markets and poor housing.
Moreover, if they get better employment opportunities, those are tied to either
agriculture or self-employment (Patrinos & Skoufias, 2016).
Why do Latin America education programs have a very low international education
quality level? Mainly, they are not properly designed, especially bilingual programs.
To teach, learn and educate bilingual (aboriginal) students, it is essential to refer to
their own cultural views. (Be sensitive to cultural backgrounds). Young children start
observing customs and norms from their elders. Cultural heritage is transmitted
by myths, legends and social interactions (Nunan, 1999). Secondly, there is a lack
of native (indigenous) facilitators. Textbooks are decontextualized. The content
is not written in their mother tongues. Education programs do not encourage
reading comprehension and math skills, as strong, joyful and life learning habits
among learners (Patrinos & Skoufias, 2016). Education in South America does not
respond to its regular and bilingual populations as it should be.
The worldview of indigenous people
The analysis carried out by Patrinos and others in terms of Development and
poverty about indigenous population diverges from indigenous perspective. On
the authority of indigenous worldview, poverty means a circumstantial moment,
meanwhile to Western Philosophy is a financial lagged development. The
European economic development concept (Neoliberalism) has excluded poor
minorities (indigenous), since they do not get used to their standards. Indigenous
culture becomes a barrier against Neoliberalism development. The contemporary
development concept has increased the number of poor habitants, social injustice
and politicking. For overcoming a circumstantial poverty, indigenous believe that
solidarity and reciprocity must be applied in their economic development (Sociedad
Alemana de Cooperación Técnica, GTZ PROEDUCA, GTZ, 2005).
There is an outstanding remark about economic development conceptualization in
indigenous culture. In fact, there is not a real concept of economic development
neither wealth nor poverty; there is a holistic vision instead. It consists on seek
and create spiritual and material conditions towards a Good living (Súmac káusai).
Indigenous mostly concern to Pachamama (Mother Earth) the use and management
of natural resources, harvest rituals, a continuous dialogue with nature, agricultural
biodiversity, forest, and environmental pollution. Pachamma must be respect and
protected in many ways since it provides life.
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Other concerning point is time, to them, future time represents a reproduction
of past time. Also, their Worldview worries about spiritual knowledge and ethic
codes. Consequently, all of those elements allow them to develop a sustainability
concept and solve their needs through commitment and community work (minga)
(Sociedad Alemana de Cooperación Técnica, GTZ PROEDUCA, GTZ, 2005).
What is the Worldview of indigenous people in Ecuador?
For having a general concept about indigenous philosophy, Tanguilla, Tanguilla, &
Grefa, (1992) state that Mother Earth (Nature) gives birth to humanity. Spiritual
and material life is originated in Mother Earth. It has her own dynamic rules. They
govern the daily life of man; hence, there is not detachment neither among men
nor nature. All of them are closely tied. Her sacred children have to respect their
sacred Mother Earth. They are forbidden to divide, sell, and destroy it. Everything
that Mother Earth produces (nourishment, medicine, minerals, rivers, animals,
waterfalls, gold, stones, hills, natural powers, and so on) is offered to humanity to
its benefit; if not, life will not be guaranteed. This is the main reason, why their
sacred children are in charge of taking care for their Mother Earth.
The indigenous worldview is evidenced since Paleolithic age or in many native
tribes over the planet. They used to believe that Mother gives birth in many
forms (plants, animal, and humans). Thus, it had to be profoundly worshiped and
respected. Terribly, there has been an amnesia since modern societies came out.
They forgot the importance of worshiping or respecting Gaia (Mother Earth), a
female goddess. Today many nations and regions must deal with natural catastrophes
frequently. There are not many promises to life expectancies, especially for coming
human generations. Devereux (1991) confirms this by stating:
La cultura moderna se parece un poco a una persona que sufre de amnesia.
Algo ocurrió que produjo una pérdida de memoria, una pérdida significativa,
pero no total… En Europa estos cambios de perspectiva mental alcanzaron
su apogeo hacia el siglo XVII, cuando la dominación de la naturaleza
sustituyó a la veneración de la misma. La relación íntima, sin aristas, con
la Tierra fue sustituida finalmente por la perspectiva abstracta, más alejada.
Esto condujo a la era de la razón, la evolución de la ciencia hasta alcanzar
el nivel que conocemos, y la fundación de la cultura del siglo XX, con el
predominio de la tecnología (p. 16-17).
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In the frame of nature awareness, there are two meaningful reflections for
modern generations.
The first environmental reflection is known as “The skin encapsulated ego” by
(Watts, 2017). There are two remarkable points to think over when dealing with
humanity. Nowadays people are not seen as citizens of a country, they are planetary
citizens instead. There are no races anymore, no boundaries anymore, except the
mental ones. Human beings are called to wake their minds up. It means to increase
their inner wisdom in order to stop living as “parasites” of other human beings.
Basically, he makes two distinctions of beings: Inner being (the skin encapsulated
ego) and the outer being.
A person living under the skin encapsulated ego worries about his own benefit.
He has a deeper sense of I (myself). So, having an inner encapsulated ego, he
tends to describe himself based on what surrounds him, what his possessions are,
what his social status, beliefs, religion, and social roles are. He does not consider
that environment issues have been caused by his mistreatment and abuses too. He
separates the outside world problems as something far away from him. As a matter
of fact, he only concerns about what inside of his own skin is.
Conversely, a global consciousness promotes the care of our outer world by
taking care of what the outside of our skin is, our planet, and surroundings. “The
great of oneness with the World outside”. Watts believes that thinking has to be
restructured in a new way in order to be more conscious about planet “Earth is
alive”. This approach is not new. It comes from since humanity exists on Earth.
The aim of global wisdom is to reinforce and integrate society into oneness in
order to deal with environmental and existential problems. If so, humanity will be
able to discover their soul potentiality and oneness.
Humanity has already experienced some stages on its evolution such as: energy
which had led to matter, matter that led to life, life which led to consciousness
or mental evolution. Those influence our thinking shift, our life perceptions
and attitudes. In short, they conduct inner development or global consciousness
through internalized evolution. Today, mental evolution is becoming widespread
in society. There are some ages which allow us to think that society has developed
its global consciousness through time. First, people focused their attention to
agriculture; then, industry age, information and processing age in order to reach
human mind evolution age. The last one aims to shift values into a deep sense of
planet unity as a whole. However, humanity must learn to overcome their current
environmental crisis by seeing it as an opportunity to emerge into an inner peace,
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thinking in new ways of appreciating and solving things, “Green awareness”.
If humanity loses his wisdom, humanity disappearance is inevitable because of
toxicity, technology, products, overpopulation and hate. Problems can be solved if
humanity thinks far away from their selfless.
The second reflection about global awareness is “Rewilding” by Monbiot
(2016)
According to Monbiot G. (2016), humanity must be rewilded in order to love
and defend their natural World. “Be born ecologically” that should be their
hope. Unfortunately, humanity has been encapsulated into comfortable, safe
and crowded lands. Their “comfortable zone” has limited them to admire the
complexity of nature. That is to say that, industrialized societies bumps up against
planet awareness.
Humanity seems to be not aware of Gaia hypothesis. It means that Earth or World
functions as coherent-self-regulating organism. When ecosystems are restored,
animals, vegetation and physical geographic places get benefit; the regenerating
process is named “Trophic cascades” Monbiot G. (2016). It states that killing and
eating animals by other animals is part of an ecological process. The food chain
tumbles all the way down to the bottom. A big example has been given from the
speaker, wolves gave life to many other animals by reducing the number of deers
in eroding lands. Consequently, the remaining deers change their living behavior
by moving to other territories. Those left lands by deers increase their vegetation
and forest. The same example is carried out by whales, their large fecal plumes are
transformed into phytoplankton. It feeds plant plankton, which absorbs carbon
from the polluted atmosphere. Thus, whales change the composition of the
atmosphere.
As it has been noted, rewilding allows nature to think and act wisely. Therefore,
humanity should be more connected with their cosmos.
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Antecedents about bilingual education for indigenous learners in South
America
In education field nobody could deny that indigenous students have received a poor
education, especially in Latin American public institutions. Most of the teaching
instruction is based on teacher-centered, a non-significant memorization, taught
contents are repeated without a critical reflection about them, academic contents
are far away from indigenous life experiences and realities. Most bilingual learners
are taught in Spanish language in a high percent (Castellano-Andean Spanish
version). The number of bilingual teachers is not enough to cover bilingual school
demands. In Latin America exists 50 million indigenous people and around from
400 to 500 Ameridian languages; Kichwa is one of those native languages which
comes from Quechua, an Inca language.
Sociolinguistic speaking, indigenous students come from dominated or oppressed
groups everywhere around the globe (United Nations Department of Public
Information, 2010), as it has been shown previously. In Ecuador, they become
invisible regarding their ethnicity; especially, when they take part of Spanish-speaking
communities or regular social interaction. Most of them deny being indigenous,
if they deal with mestizo populations. Why? Since to be an ingenious is not wellseeing in a mestizo society (Dominant and oppressor community members). If
they were identified as indigenous, they would be seen as inferior persons (poor,
ugly, ignorant and losers). Besides, indigenous populations show a very timid and
quiet behaviors and sometimes careless of their mestizo social environment. For
such a long time, they have been oppressed by powerful dominated mestizos or by
European groups. As a result, they display a lack of confidence and low interest to
set up personal future expectations.
In Ecuador, the use of Kichwa language is put into practice in domestic
environments mostly (home language). Diglossia is still practiced in educative
public centers; even though, there have been some attempts by governmental plans
and executions to valorize Kichwa language and aboriginal culture in bilingual
curriculums and classroom performance. The main goal is to renew indigenous’
self-esteem and their socio-affective wellness; all of them will allow to make
progress in their cultural identity and ongoing cognitive process. It involves more
sophisticated oral and written forms with pedagogical purposes. Unfortunately,
those governmental efforts are not enough to solve long time socio-linguistic
conflicts. It demands a status11 and corpus12 Kichwa language planning (Sociedad
11 Status refers to a political and social recognition inside an international, national and regional territory.
12 Corpus is a language standardization through linguistic actions (writing, dictionary, formal and informal forms, orthogra-
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Alemana de Cooperación Técnica, GTZ PROEDUCA, GTZ, 2005).
Even though Richard E. Littlebear (A Cheyenne native American), who was cited
by (Sociedad Alemana de Cooperación Técnica, GTZ PROEDUCA, GTZ, 2005),
claims that schools should teach children by using an oral tradition or oral language.
It is not enough to value native language. Pedagogically speaking, it is necessary
to establish the power of writing as a way to think differently. Using the oral and
written forms facilitates a cross-linguistic and contextualized curriculum inclusion.
For this reason, native language may be expanded into different scenarios in an
oral and written form (Family, school, public administration, and so on). In other
words, it contributes to multicultural and cultural diversity richness (Sociedad
Alemana de Cooperación Técnica, GTZ PROEDUCA, GTZ, 2005).
Antecedents about bilingual education for indigenous learners in
Chimborazo province
The Ecuadorian bilingual education experience in Chimborazo province is
characterized by being holistic, experiential, wisdom from the community,
bilingual, and intercultural. Arellano, Tenesaca Inga, & Yuquilema (1992) believe
that it is holistic because indigenous society rules their lives under ALLPAMAMA
(Mother Earth). It allows getting social organization, wisdom, laws, religion,
and arts. The mention writers also define experiential education by saying that
indigenous education construct their knowledge from lived experiences. Thus,
education becomes concrete, practical, constant, and permanent so as to answer
the needs of students. Other characteristic of bilingual education is to appreciate
the wisdom of the community. If one member of the community is knowledgeable
of something, it comes a well-appreciated good, not only to him but also to his
whole community. The next term is bilingual education. It indicates that Kichwa
language and Castellano (Spanish from Andean Ecuadorian region) are used
equally. There is no preference for any one of them during all formal and informal
educative process. Bilingual learners do not focus on translating from one language
to another; they concentrate on expressing their thoughts and philosophy instead.
A final characteristic is multicultural. The indigenous model considers both
cultures (Aboriginal and Hispanic) under equal conditions, so that they can keep
a multicultural and multilingual nation. All those features in bilingual education
makes indigenous to develop a different way of thinking and doing things.

phy, and grammar rules)
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What kind of bilingual education pedagogy is applied for teaching
indigenous in the region?
Pedagogy13 promotes knowledge through a transformative perspective. In fact,
a well- organized community (parents, children, family, leaders, and education
officials) is responsible for carrying through the educative process. Contents,
methods, techniques, objectives and evaluation are applied according to indigenous
education mission and vision. This kind of education has a high percentage of
praxis since there is a close relationship between intellectual work and manual
work and a continue reflection. Besides, all knowledge comes from worldview;
this knowledge is provided to indigenous, so that they can serve their community
and nation. It has three phases: the first one is oral and written theory, the second
phase is direct and indirect observation and the third one is to put into practice
(knowledge, observation and learning). Finally, all the mention above such as
community, curriculum, worldview knowledge, applicability and phases contribute
to scaffold World (Tanguilla, Tanguilla, & Grefa, 1992).
What is evaluation for bilingual education in the region?
Evaluation is divided into two, theory and practice. The theoretical one relates to
cognitive, summative and formative. The cognitive aspect is evaluated through
performance. There are two forms of evaluation. Theoretical form (homework,
oral and written lessons, exams). Practical form (inside and outside exercises,
experiments and work. They can be in groups or individually) (Tanguilla, Tanguilla,
& Grefa, 1992).
What is the bilingual education methodology applied for teaching in the
region?
As reported by Arellano et al (1992) bilingual education methodology follows
three steps.
1. To see. To know a particular and clear problem which affects to
their community, organization and country.
2. To judge. To analyze some positive and negative aspects about
events and problems to their community, organization and
country. Every issue and need is analyzed to determine its causes
and consequences.
3. To take action. After having analyzed some specific and clear
issues, participants propose possible solutions for changing the
13 In Ecuador there has been applied some bilingual education programs, one of them is Mondayacu Causai Yachana. They
define pedagogy according to their perspective and social needs.
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current situation. It is indispensable that every participant plays
a specific task to reach a significant solution. Finally, participants
pledge to perform differently here and after.
If all of the mentioned steps are completed successfully, participants strengthen
their critical thinking awareness which allows them to be integrated and organized.
When referring to bilingual education evaluation system, it demands monitoring,
feedback and correctness during the whole learning process. The evaluation system
does not apply too much formality, it concentrates on assessment procedure (to
learn well for future real life application) (Arellano et al, 1992).
On the other hand, to Tanguilla, Tanguilla, & Grefa (1992) present one method
for bilingual education. It is called Alternative method. Its central point is the
participation of children into groups; the child seeks for knowledge through
investigation, dialogue, pratice, object making. All of them scaffold reading and
writing skills. A text is built based on the knowledge of the children. They construct
it from their experience, mental age; they may include pictures as well.
For the most part, the method for teaching and learning languages has been
systematized as follows. During first years of childhood the practice of mother
tongue (Kichwa) is emphasized because that is the way to acquire the language;
listening, pronunciation and oral production are the main skill priorities. At the age
of six, the child starts with Spanish language acquisition as his or her L2 (Tanguilla
et al, 1992).
The application process for learning two languages:
Kichwa language acquisition and learning:
• Flash card visualization including pictures and words.
• Writing words
• Language and cultural awareness conversations
• Reading and writing short sentences
• The relevance of pictures as a communicative expression
• Parts of a sentence identification of Kichwa
• Word pronunciation practice
Spanish language acquisition and learning:
• The use of realia and body language so that learners can improve
listening understanding
• Pronunciation and Speaking stimuli to use Spanish
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•
•
•

Reading and writing development
Language structure explanation
Language and cultural awareness conversations

Bilingual education techniques:
•
•
•
•
•
•
•

Text design. It is built by children for children
Drawings. Children express their feelings, tendencies as well as
they improve their psycho-motor skills
Reading and writing help children to decode graphics for
understanding and expressing thoughts.
Games. They help children to scaffold their social skills
Field trips. To be in touch with other organizations
Testimony. Adults transfer their knowledge to young generations
for promoting cultural identity.
In bilingual education, learning schedule goes according to
theory and practice teaching and learning process.

What are the steps in a bilingual education lesson plan?
It maintains three clear steps: motivation, action-learning and evaluation-feedback.
A. Motivation. Games, guessing games, tales, jokes, role-plays,
summary, short conversations are the motivational actions for
starting a class topic discussion (Arellano et al, 1992) and (Paulo
Freire names it as a concrete experience).
B. Learning action. To develop the lesson some resources and
techniques are needed (Arellano et al, 1992).
•
•
•
•
•

Observation, reflection and dialogue about specific word(s)
related to the topic.
The word(s) of interest are written on the white board, so
then, a reading moment is carried out. The reading holds the
specific words to be analyzed into a reading context.
Later on, those words are broken down into either
morphemes or syllables.
After that, reading and written exercises are done by using
those words.
New expressions are formulated as learning process goes
further. They may be either in Kichwa or Spanish.
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C. Evaluation reinforcement. On this stage, there are some
bottom up or top down activities that could be done (Arellano
et al, 1992)
• Feedback
• Summary
• Written or oral conclusions
• Own creativity
• Reading, copying and dictation
• Filling in
• Matching
• Identifications
• Mathematical operations
• Self-evaluation and so on
For a visual understanding, Arellano et al (1992) suggest a graphic organizer about
the bilingual education system methodology (See figure 20). It clearly reflects that
the cited methodology is linked to contemporary teaching methods for fostering
critical thinking awareness.
BILINGUAL EDUCATION METHOD14
Figure N° 20. Bilingual education method

METHOD

To see

To
judge

Motivation

Learning
Action

To take
action

Evaluation
reinforcement

Source: (Arellano, Tenesaca Inga, & Yuquilema, 1992)
Designed by: The authors

14 The Bilingual education method came from a project which was implemented by CONAIE (Confederation of Indigenous Nationalities of Ecuador) and National bilingual education department. They designed some didactic materials and
resources and the methodology itself to instruct adults from May, 1989 to October 1991. As interesting results, the project
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Thinking about minorities in university classrooms
When indigenous students migrate from rural areas to take part of some
Ecuadorian universities in different colleges, they become minority learners in
mainstream classrooms. There are few indigenous students in mainstream classes,
seven indigenous out of thirty mestizos (monolingual Spanish speakers) in an
average, in Chimborazo province. Indigenous are usually characterized by having
a low English level. Limited15 English proficient learners or language minority
students usually struggle with content-information and how to answer it properly.
Strategies for teaching English as an inclusive language
Conceptualizing strategies
It is necessary to take a closer look at learning strategy definition and the use
of tasks, and learning independence. Nunan (1999) claims that “strategies are
mental and communicative procedures that learners use in order to learn and
use language. Underlying every learning task is at least one strategy” (p.171). All
language facilitators should be aware of learning strategies because they could
become motivational sources in teaching moments. Effective strategies encourage
learners to act more confidently at the moment of producing language outputs.
Rebecca Oxford, who was cited by Nunan (1999), stresses key features of learning
strategies, for example: they must underpin communicative competence. They
are problem oriented. Leaners are empowered to learn directly and indirectly. In
accordance with the prior information, she made two basic distinctions between
direct and indirect strategies. Direct strategies denote memorizing, analyzing,
reasoning, and guessing smartly. Thus, the learner can internalize information.
Meanwhile, indirect strategies are self-evaluating procedures.
How to teach to cultural and linguistic diverse students?
More than before, teachers grapple how to work more effectively with their
Culturally and Linguistically Diverse learners (CLD), as it was defined by Herrera,
Kavimandan, & Holmes (2011). CLD students usually struggle to comprehend,
process and produce thinking complexity and abstraction, because of their lack
of vocabulary and language skills. They are given a number of content concepts
which must be covered as it is compulsory by national curriculum standards.
Arguably, CDL students do not frequently achieve a significant literary and life
academic skills.
enabled students to be aware of their history, craftsmanship, music, literature, medicine, nourishment; so that they could have
an integrated education. More than that, didactic materials were designed by intellectual indigenous people. Those didactic
resources supported reading, writing and mathematics comprehension. Accordingly, adult participants not only got interested
in bilingual education, but also to learn among with their children.
15 As (Carrasquillo & Rodriguez, 2002) have already identified it.
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Herrera et al. (2011) recommend some efective academic vocabulary and language
instruction strategies. Those will advance not only academic vocabulary and content
understanding, but also academic literacy and language skills, as students interact
with their classmates throughout learning stages. As such, those academic strategies
can be applied across any content area and language learning. The stated authors
strongly believe that effective academic learning strategies must be underpinned
by connecting the funds of knowledge from students, their prior knowledge, and
their academic knowledge. If those strategies are applied efficiently, teachers and
learners will be able to discuss, interpret, analyze, critique, debate and create in
writing and oral forms. Hereafter, students will have participated and experienced
a fruitful social interaction, as Vygotsky conceptualized it, as Zone of proximal
development.
How to adress academic potential towards students’ benefit?
The students’ academic success must be scaffolded under the CLD student
Biography. For obtaining relevant information about each student, it is necessary
to gather information in four dimensions: Sociocultural, linguistic, cogitive, and
academic. Basically, sociocultural dimension encompasses idiosyncracy (being
and behaviour=personality) in and outside classroom, home. Affective influences
(self-esteem, anxiety, motivation), Social interactive phenomena (bias, prejudice,
stereotypes, suseptibility, and discrimiation).
The linguistic dimension allows educators to gain an academic progress
perception from the students. It is obtained through communication, expression,
and comprehension in both native and L2 (English). This dimension does not
prevent the use of native language since it encourages cross-linguistic transfer for
literacy skills. Yet, instructors must tailor instruction to make sure that learners are
being challenged a slight level above, as it suggested by (Krashen, 2002).
The cognitive dimension is strongly influenced by individual, academic and
effective prior knowledge that each student owns to link it to the new content
delivery. In other words, the more accumulated experiences students have and
bring to the class, the more effective will be for them in their understandings
and knowledge application in life. Lived experiences are classified into three
cathegories: funds of knowledge (skills, abilities, ideas, practices), prior knowledge
(accumulated knowledge through social interactions ) and academic knowledge
(school-bound skills and knowledge from formal instruction).
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Finally, the academic dimension is the “students’s access, engagement, and hope”
(Herrera et al. 2011, p.4). As such, the role of the educators is to be creative
when delivering content. Unfortunately, they tie themselves to accomplish their
instruction without any text adaptation. Rather, instruction means answering the
assests and needs of the CDL learners by means of improving educational settings
and perspective and expectations (Herrera et al, 2011).
At the beginning or during the teaching and learning process of each academic
period, a global educator should gather some information from the indigenous
audience so as to have a clear picture of who his or her bilingual learners are, their
academic progress and weak points. Herrera et al (2011) suggest the following
Biography Card as a valuable resource in bilingual classroom planing. Nonetheless,
I have made some adaptations based on UNACH’ realities and expectations (See
table 33).
Table 33. CLD Student Biography Card Adaptation: Template

Indigenous Student Biography Card: Template
Name:
Age:
Major:
College:
Time living in big cities from Ecuador or other country :
Additional information:
Sociocultural Dimension: (Student’s idiosyncracy)
Linguistic Dimension: (Valuing L1, L2, L3)
Kichwa native language proficiency

(Student’s picture)

L1:________________________________________________________________________
R:_________________________________________________________________________
W:________________________________________________________________________
S:_________________________________________________________________________
L:_________________________________________________________________________
Spanish language proficiency
L2:________________________________________________________________________
R:_________________________________________________________________________
W:________________________________________________________________________
S:_________________________________________________________________________
L:_________________________________________________________________________
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English language proficiency
L3:________________________________________________________________________
R:_________________________________________________________________________
W:________________________________________________________________________
S:_________________________________________________________________________
L:_________________________________________________________________________
Cognitive dimension
Implications for practice
(Linking accumulated experiences to new content delivery)

Funds of
knowledge:___________________________________________________________________
__________________________________________________________________________
Prior knowledge:______________________________________________________________
__________________________________________________________________________
Academic knowledge:__________________________________________________________
Academic dimension
State of Mind
Favorite subjects:______________________________________________________________
Struggling subjects:____________________________________________________________
__________________________________________________________________________
Learning style:________________________________________________________________
__________________________________________________________________________
Preferred grouping :___________________________________________________________
Accommodations during the teaching and learning process
General strengths: _______________________________
General weaknesses: (E. g) Social Emotional problems
Goal# 1: (E.g.) Improving social interaction
Objectives

Accommodation (how)

To improve social interactions in class.

Resolving conflicts, managing frustration, initiating a
conversation or play activities, demonstrating empathy, working in groups.

Source: (Herrera et al 2011, p. 64-65)
Adapted from Designed by: The authors
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Providing an effective teaching/learning delivery is essential to increase significantly
CLD students’ learning lesson phases. Herrera (2011) divides lesson plan into
three stages.
1.

Activation: A Canvas of opportunity. On this stage CLD
students register everything that comes to their minds related
to a question, vocabulary, idea, topic or any concept. They
draw or document what they already know from their funds,
prior and academic knowledge. Students may use linguistic and
nonlinguistic forms of communication.The role of the educator
is to observe and ask someone for a particular recorded idea
or drawing which attracts his or her attention; predominantly
students show a variety of knowledge perspective because of
their cultural diversity.

2. Connection: The Broad and Narrow strokes of learning.
On this second stage, the educator models a task, thinking
about a passage of text, or relating a vocabulary. Also, they
revoice what students say to make sure, if there is not any
interference in student’s i+1 comprehension input. During this
stage, students have a chance to talk among themselves about
the topic content. What is more, students’ understandings are
confirmed, disconfirm, acting and reacting to guide a successful
comprenhension and solve students’ needs.
3. Affirmation: A Gallery of understanding. Finally on this
stage, educator applies alternative or authentic assessment to
determine what was understood and what must be revisited.
Students’ individual contributions and perspectives are valued
and used for achieving vocabulary and new content concepts.
Consequently, new knowledge and skills are celebrated.
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For a better understanding a graphic organizer has been included from the
same Authors (See figure 21).
Figure N° 21. Phases of Teaching & Learning

Phases of Teaching & Learning

PHASES OF TEACHING & LEARNING
Strategy – Based Framework for
linguistic and academic
development
Activation
- Funds of knowledge

- Prior knowledge
- Academic knowledge

Students uncover
their background
knowledge

Connection

- Revoice
- Confirm/ Disconfirm
-Grouping Configurations

Students relate their
known to the
unknown

Teacher as
observer

Teacher as
facilitator

Affirmation
- Authentic Assessment
- Document progress

Students celebrate
their learning

Teacher as
affirmer

Figure N° 21. Phases of Teaching & Learning
Source: (Herrera, Kavimandan, & Holmes, 2011)
Designed by: The authors

Educators may orchestrate their teaching phases by the use of linguistic and
academic development strategies. Herrera et al (2011) present three categories of
strategies for several linguisitc, congnitive and academic porposes; each category
includes a specific strategy to reach an acquisition-learning goal.
1.

Images as Catalysts for predictions and connections. The
strategies from this category apply images or drawings to activate
students’ imagination and background knowledge. Also, these
strategies allow students to make content guesses. The name of
the strategies are:
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•
•
•
•
•
•

Linking language
It’s All on My Clipboard
Topic in Pictures and Words
Academic Literacy Mind Map
Tri-Fold
Listen Sketch Label

2. Words and more words. The aime of this category is to make
students think and reflect about indispensable concepts related
to a lesson. These are the strategies:
• DOTS Chart
• Foldables
• Pic-Tac-Tell
• Vocabulary Quilt
• Thumb Challenge
• Magic Book
• IDEA
3. From Word knowledge to comprehension. These kinds of
strategies permit to educators to have a better understanding
of the knowledge level of their students when dealing with
academic concepts and vocabulary. On the other hand, CLD
learners go deeper about content concepts and monitor their
own learning. These strategies include some introductory
elements like: Strategy artifact, Teacher testimonial, Where
theory meets practice, Materials lists, One clasroom’s perpestive,
i +tpsl= Biography-Driven Response Grouping, Templates,
Rubrics and checlists.
This category has the following strategies:
• U-C-ME
• Extension Wheel
• Relevance Scale
• Heart Activity
• It’s All in the Box
• Active Bookmarks
• Three Facts and an Opinion
To Carrasquillo et al (2002) point out that there should be some content and
presentation modifications during class teaching. These could be the general
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language principles: vocabulary and technical terms associated with a subject
matter content. Language functions need to be carefully integrated into the
curriculum for effective academic communication, the usage of different language
structures and discourse features must be according to each curriculum area. The
development of different language skills would depend on different academic
functions. Authors suggest that English language development through crosscurricular content increases a high language proficiency. It sounds logical since
the more a learner listens to a target language, the better they acquire and learn it.
Learning and teaching experiences grow into relevant and understandable scenarios
for whole academic community members in mainstream classrooms, when many
organizational components work coordinately. Thus, there are four components
to execute in class development:
1. One component should be to define who the language minority
learners are in our classrooms by developing an academic,
linguistic and cognitive biography, what their learning preferences
are, what their strengths and weaknesses are.
2. Another component would be to find new options and
alternatives to celebrate cultural and linguistic diversity in
mainstream classrooms.
3. A third component would be to integrate receptive and
productive skills into experience-based approach to language
acquisition.
4. The fourth component consists in examining instructional
strategies to scaffold reading comprehension and writing
development to language minority students. The last one would
be to integrate cross-curricular content. Mainstream educators
should benefit from the background of their students in
order to increase mutual learning experiences, understanding
and communication. Obviously, if there are other challenging
factors affecting language minority students, educators
should investigate them and contribute with better solutions
(Carrasquillo & Rodriguez, 2002).
There are many relevant ways for developing the cognitive and linguistic abilities
in class; Communicative competence strategies always must be applied integrately
during a lesson process. Learners would benefit from integrated strategies on their
acquisition-learning process. Nunan (1999) explores 1) introducing strategies to
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the classroom, 2) learning strategies and tasks, and 3) learning independence
for learners.
Strategies to the classroom allow to gather information on the learning
preferences and styles of the students. Another strategy is to create a level
of commitment and involvement from the students in the class. It is also a good
strategy to negotiate curriculum. Other strategies to the classroom are: The learning
process in general, it means to identify the best learning orientation from students.
It encourages learners to think about their best ways to learn, how and what.
A second strategy is the context and environment of learning. It is a group of
tasks to work on a reflexive attitude and skills. They are put into practice in wholeclass work, pair and group work, individualized learning, cooperative learning,
self-access learning and learning outside the classroom. A third strategy is dealing
with the macroskills. It is a selection of tasks to foster listening, speaking, reading
and writing skills. Those tasks may be skimming, scanninig, selective listening,
notetaking, and organizing information. The fourth strategy is linguisitic systems.
Learners study how to deal with pronunciation, vocabulary, grammar and discourse
into context. One suitable technique is dictogloss which encourages learners to
reflect on grammar into context (Nunan, 1999).
The following are learning strategies and tasks into a typology. Strategy
implementation will depend on the age of the students, their language proficiency,
language skill to work on, and the need of the learners. Classifying, predicting,
inducing, taking notes, concept mapping, inferencing, discriminating, diagramming,
interpersonal, cooperating, role-playing are cognitive strategies. On the contrary,
conversational patterns, practicing, using context, summarizing, selective listening,
skimming, affective personalizing, self-evaluation, reflecting, creative and
brainstorming are linguistic strategies (Nunan, 1999).
The third typology of strategies raises learner independence. They are
classified into three sub categories. The first one is goal setting. It is proven that
clear and achievable goals enhance motivation and high performance when L2
students know where they are going academically speaking. The second category is
self-assessment and evaluation. They intensify the importance of asking students
to rate themselves, according to their effort in each task. Students are not only
stimulated to do a self-criticism, but also to concentrate on learning goals. The
final sub category is the learner choice. It is a way, how a learner makes himself
an independence one. He identifies which one are the best learning tasks and
strategies for him or her to take control of his or her own learning responsibility
(Nunan, 1999).
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To remember! learning strategies hold three dimensions language content, language
in the classroom and the role of the student (Nunan, 1999).
Other strategies are suggested by García (2009), For instance:
•
•
•

Double entry journals (students write their own stories, texts in
their native languages)
Students share daily news and teacher takes notes on board.
Parents and communities have to be included; they should
increase of the use kichwa language in many settings not only in
their homes.

Personally, I believe that Kichwa speakers should encourage monolingual speakers
(Spanish speakers) to learn Kichwa in the ways they know (oral and written). They
should keep on using Kichwa in public scenarios while discussing their concerns
or any social interaction topic. Additionally, their parents should be invited to
visite their children so that they could talk about their culture and how the feel
living in a society where Spanish is the dominant language. What should we do?.
In essence, we need to encourage bilingual students and parents to talk about their
local concerns, expectations and achievements.
Some examples of bilingual classroom practices and training activities
Bilingual educators must reduce barriers towards more social practices in their daily
teaching classes. We need to create more opportunities for meaningful dialogues,
respect and participation of the marginalized indigenous. Sometimes, indigenous
tones or accents are underestimated because the way they pronounce English,
since many of them have not had the “privileged” of living in an English speaking
community. Students’ class interactions must be carried out by some universal
ground rules. Faust ( 2016) suggests some ground rules to be included every single
minute in class “Be an active listener. Welcome diverse perspectives. Speak from
your own experience. Everyone deserves to feel safe and understood “ (p.155).
In her endeavour to promote self-reflection, she created an “Identity circle”.
It considers various identity aspects like: religion, language, race, gender, socioeconomic status (class), national origin, documentation status, sexual orientation.
Students must think of times when they felt part of a privileged group (insider),
and times when they felt as non-privileged ones (outsider). They have to think on
benefits just because they were part of the insider group. Then, they will think
about barriers they faced when they were in outsider group. Students will be
provided a reasonable limit of time to write down their thoughts. Examples: If
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a Spanish speaker (mestizo) interacts in Kichwa language with a group of native
Kichwa speakers. They will sound simple in Kichwa, their intelligence will be
underestimated. Conversely, the same emotions will be felt by some indigenous
when dealing with native Spanish speakers, in their dominant settings. After
students will have written their reflections down, they are debriefed with the whole
class. That activity encourages self-reflection (See figure 22).
Figure N° 22. Identity Circle

Identity Circle

Religion
Language

National origin

Documentation
status

Identity

Sexual
Orientation

Race

Gender

Socio-economic
status
Source: (Faust 2016, p.156)
Designed by: The authors

Another activity is proposed by Faust (2016). It is named “Overcoming barriers
chart”. The main propose of this activity is to identify in what way each aspect
(religion, economics, language, race, gender, sexual orientation, and ability) has
created opportunities or barriers in education, job and many other areas. Bilingual
or not bilingual students need to think about: “Which groups are afforded
opportunities in the current system and which ones are not? Where are these issues
that affect student learning and opportunity? Through this process, how might
you, as a global educator, reduce barriers?” Create opportunities? (Faust 2016,
p.157). When students reflect on those aspects, they think about what possible
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solutions are at handy. No more privilege in bilingual classrooms. (She proposes a
chart to be applied as brainstorming activity or as a discussion starter, see table 34.

Table 34. Overcoming barriers chart

Identity group

Opportunities

Barriers

Consequence(s)

Solutions

Religion
Economics
Language
Race
Gender
Sexual orientation
Ability
Source: (Faust 2016, p.157)
Designed by: The authors

A third activity is named “Courageous conversations”. According to Faust
(2016), some statements encourage conversations related to belonging, provilege
and various identity topics. Those statements are:
“I feel like part of the class (school, community…)when…
I don’t feel like part of the class (school, community…) when…
I feel (safe, valued, validated, understood, accepted, included, etc)
when…
I don’t feel (safe, valued, validated, understood, accepted, included,
etc.) when…
A time someone presumed I was (competent) based on my (race/
class/ability/etc.) was…
Source: (Faust 2016, p.159)
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The mechanism of this activity consists on giving students some sticky notes and
ask them to write their answers about the mentioned statements. Their answers are
anonyms. Later on, students have to post their answers on class board. Emotionally,
students may feel safer and honest when writing their anonyms answers. Finally,
the facilitator removes sticky notes one by one to analyze them and find possible
solutions identity hurdles.
A fourth activity is suggested by the same researcher. The name of this activity is
“ The bathtub” (See figure 23). It constructs a belonging sense. That is, students
write down on a bathtub picture what things make them feel like they belong
to, and what things they do not feel to belong too. The main porpose of this
activity is to reduce negative factors about belonging sense. After analyzing those
points, students and the facilitator create class norms. Students build awareness of
inequalities they face in their daily social interactions.

Figure N° 23. Class dialogue: What fills or drains your bathtub

Class dialogue: What fills or drains your bathtub?
The teacher
values my
experience
Friends stick
up for me

People
laugh at me
What
makes
meto
feelleft
out

What
makes me
feel like
I belong

Friends try to
learn my
language

Belonging sense

How do we increase this?

No one sits
with me

No one looks
like me in the
textbook

How do we reduce this?

Source: (Faust 2016, p. 160)
Adapted by: The authors
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Class norm example: Reaching out to a person who is alone.
Transforming education practices mean to address cultural empowerment from
dominant groups and language loss; in this manner, Double consciousness is
a tremendous tool for introducing critical discourse. Du Bois in Wong & Grant
(2016) defines “Double consciousness” as a:
tool for racial, linguistic and cultural outsiders- for anyone who has been
identified as the “problem” or has been demonized or treated as less than
human. First, it helps us address the problem of cultural capital and language
loss, problem for indigenous students, students from former colonies, and
speakers of “less prestigious” languages (p.173).
Bilingual learners must reach a collective memory by reading critically about their
history, culture an ideology; an amnesia which has been mostly suppressed by
dominant groups. Double consciousness allows the appreciation of their elders,
ancestors, their slavery situations, what the discourse of a dominant group is, giving
up self-hatred, ethnic shame, working for the most vulnerable and oppresed ones.
Du Bois’ in (Wong et al, 2016) addresses two questions “knowledge for whom?
Whom does knowledge serve?. Double consciousness promotes knowledge
democracy for everybody’s benefit.
Additionally, Wong et al (2016) stress the importance of being proactive educators
by incorporating the indigenous wealth of knowledge, funds of knowledge into
curriculum. Working with parents or Kichwa language educators by organizing
several workshops.
Teaching and learning a foreign language in 21st centuty is not only a matter of
linguistic level and cultural awareness, but also it includes environmental content
and practical awareness too. Royal (2016) shows how enviromental content
empowers students to take enviromental accountability through positive actions.
Enviromental practices include student- centered approach and enviromental
content. Therefore, students will choose and organize some interesting and
relevant projects for finding out some local enviromental solutions. Students
“co-construct meaning and engage in independent research… Being a lifelong
learner and a responsible global citizen means being open to new information
about the consequences of the choices that we make” (Royal 2016, p. 281). (It
is pretty notorious, why we are called global educators, because global teaching
means to cover several science topics (Art, business, sociology, food, etc). In doing
so, bilingual students will promote enviromental shift through serious practices.
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As an illustration, Royal (2016) recommends some enviromental content topics to
be evaluated in class. For example: business, shopping, food, travel, and what their
enviromental cost are (deforestation, water consumption, pollution). Definetly,
those topics will encourage critical thinking, students reflect and regret on their
consumerism habits. Being more enviromental aware, educators and students may
feel apart because of the disproportional number of problems in nature though.
Royal (2016) affirms that:
It is essential that we do not abadon our students at the point of awareness
raising and outrage. Students can find themselves overwhelmed by the
sheer number of problems, paralyzed by the countless alternatives, and
feeling powerless to make a positive impact (p. 282).
It is this context of discussion that Royal’s environmental ideas are very relevant
when raising climate change awareness and social practices. Actually, environmental
issue topics provide vocabulary that surrounds students’ everyday lives. For Royal
(2016) effective responsible environmetal cosumption is encouraged by asking
students to look closely at product labels (words and phrases in context); that is, to
identify what products are really ecofriendly. In terms of reinforcement, students
may write a summary, writing additional information they would like to know,
writing an environmetal reflection. There some some cases on which students
come up with different comsuption behaviour over time, they change their diets,
meat, transportation, electricity, water comsuption. In effect, the more realistic
class content are, the more analytical and conscious students become about
enviromental impact (See table 35).
Table 35. Environmental Angles to Supplement Traditional ESL and EFL topics

Traditional ESL/EFL topic
Transportation
Food

Tourism

Business

Environmental Angle
Carbon emissions.
Car-free cities
Industrial agriculture and meat production
Organic and community gardening
Genetically modified organisms
Environmental impacts of traditional tourism
Ecotourism
Local green directory
Sustainable business case studies
Environmental impacts of famous companies
True cost economics
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Marketing
Art/Literature
Psychology/Sociology
Health
Weather
Technology
Hobbies/Interests
Housing

Green washing
Label reading
Representations of nature
Eco humanities
Consumerism and mental health
Nature-deficit disorder
Effects of pollution/indoor air pollution
Effects of biking, walking vs. driving
Effects of eating less meat/processed food
Climate change
Use of climate control
Mining precious metals
Recycling and disposal of toxic materials
The prevalence of consumption-based hobbies
Environmental impacts of different hobbies
Environmental footprint
Average house size around the world
Natural building/Green building

Source: (Royal 2016, p. 283).
Designed by: The authors
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Vocabulary skills
The amount of vocabulary really matters when achieving language comprehension,
I suggest this technique for increasing lexical awareness. It is known as Vocabulary
flash card design. How does it work?
Vocabulary flash card design
Warning, sometimes is overwhelming not to be able to comprehend a reading
text or a listening resource because of its vocabulary. Actually, it really challenges
language comprehension by low proficient learners. Consequently, students give
up reading and choice to do another activity immediately. An activity which might
mislead literacy on a target language.
Fortunatelly, there is a solution for overcoming that literacy gap. That is, students
need to create their own vocabulary bank. How? By using a piece of cardboard
(10x7 cm), it would look like the given example below (Look at table 36), on which
students are going to write down the following items: new word, word order,
meaning/translation and an example.
Steps to follow:
1. The new word refers to the unknown word (the word that a
student is interested in knowing its definition); Then, include
the phonetic symbols of the unknown word, if the case is to
reinforce the English literacy.
2. The word order means to identify, if the word is a noun or an
adjective and so on. In other words, what part of speech it is. It
demands a word analysis from the written or expressed context.
3. On the meaning block, check and review from an EnglishEnglish dicctionary, what the definition is of the unknown word.
(I recommend to use Logman Advance American Dictionary,
Pearson Education Limited, Second edition, 2007).
4. If there is not any possibility to find an English/Englsih
dictionary, student just looks for its translation either Spanish
or Kichwa or both of them. (As much as they feel comfortable).
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5. Finally, the reading comprehension will be enhanced, if the
student either creates a new statement by using the studied word
into a statement or if they transcribe exactly the sentence from
the reading passage or paragraph, where the unknown word is
used.
An example has been designed for providing a clear view about Vocabulary flash
card (table 36).
Table 36. Vocabulary flash card

Vocabulary flash card
New word (Unknown word)

Burst /bɚst/

Word order

noun/verb in past tense

Meaning
Translation (kichwa) or (Spanish)
Example

If something bursts, or if you burst it, it breaks
open or apart suddenly and violently because of
pressure on it, so that the substance it contains
comes out.
Tukyachina (Kichwa)
Explosion/explosionar, estallar (Spanish)
Tungurahua volcano burst in 1999.

Designed by: The authors

The bilingual learner should design and gather a significant amount of vocabulary
flash cards during their learning period. They may glance at them from time to
time, especially during their leisure time or while traveling to somewhere. Those
are powerful vocabulary reminders for bilingual learners. Students will experience
a language message comprehension after meeting the studied words again in other
reading or listening moments.
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A class performance proposal
Main goal: content and linguistic English language proficiency
Sub competence: To comprehend Ecuadorian social reality
Objective: To discuss the current economic, social and political situation on
Esmeraldas oil refinery.
English level: B1+
Number of students: 20 maximum.
Teaching time: 2 hours.
Needed materials:
•

Chart paper, sticky notes, blank sheets of paper, markers/
colored pencils, pencils/ pens, reading sheets

•

Computer, speakers, projectors

Requirements to success during class participation:
•

For the most part, students need to know micro-economics in
advance so that they can connect what they already know to the
new reading topic. 10/10

•

Active participation (good listeners and conversation
supporters). 10/10

•

Construct their paper chart collectively. 10/10

•

Reinforcement content (Task): Developing a concept
mapping on the class topic in order to be graded by a partner.
10/10

Stages to construct a cognitive, affective, linguistic and practical knowledge.
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Rubric for assessing Class Participation (See table 37).
Table 37. Task description: Class participation rubric

Unsatisfactory
(3 points )

Needs development
(5 points)

Satisfactory
(10 points)

Listening

Projects lack of inter- Sometimes displays Actively and respectest or disrespect for lack of interest in fully listens to peers
others.
comments of others. and instructor.

Preparation

Exhibits little evi- Sometimes arrives undence of having read prepared or with only
or thought about as- superficial preparation
signed material

Quality of contribu- Comments reflect littions
tle understanding of
either the assignment
or previous remarks in
seminar.

Impact on class

Comments sometimes
irrelevant, betray lack
of preparation, or indicate lack of attention
to previous remarks of
the other students.

Comments do not
advance the conversation or are actively
harmful to it.

Arrives fully prepared
with all assignments
completed, and notes
on reading, observations and questions.
Comments are relevant and reflect understanding of: assigned
text(s); previous remarks of other students; and insights
about assigned material.
Comments frequently help move seminar
conversation forward.

Comments
sometimes advance the conversation, but sometimes do little to move
it forward
Frequency of partic- Seldom participates Sometimes
partic- Actively participates at
ipation
and is generally not ipates but at other appropriate times.
engaged.
times is “tuned out”
Source: https://www.slideshare.net/lherzl/class-participation-rubric.
Designed by: The authors

•

Warm up: (10’)
Sinking ship (captain- sailors). Students play a game known as
“sinking ship”. The main point is to get students to be in groups
of 4 at the end.
For instance: the captain says, “We need three sailors in each
group”. So, students will form groups of three, six or whichever
number until they get into groups of 4 in each one.

•

Activation: (20’)
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Figure N° 24. Activation stage

The English language educator asks, if students either recognize or know something
about some showed pictures on the whiteboard, and the possible meanings or
translations, and understandings of a given topic and vocabulary, for example:
Moreno tours Esmeraldas oil refinery, says corruption has left the facility in
‘critical condition Esmeraldas oil refinery (topic). Refinery, catalytic fluid unit,
government officials and employees, facility, money worth, what a pity, bribes,
greedy (vocabulary). Students have to write individually what they already know
on the asked materials. Mainly, they have to write their individual and personal
definitions/ concepts about the asked topic and words on a Tri-Fold template (See
figure 25), and the same answers must be transcribed on some sticky notes
too; then, those written answers on sticky notes have to be stuck on a flipchart in
What I think (block). The flipchart has the same design as the Tri-Fold template
does (See figure 25). (In order to do the activation activity, a Tri-Fold template
copy must be reproduced and handed out to all students in advance). Students’
prior and fund knowledge can be written either in Kichwa or Spanish languages.
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Tri-Fold (template)
Topic: Moreno tours Esmeraldas oil refinery, says corruption has left the
facility in ‘critical condition

Figure N° 25. Tri-Fold template

What I Think
(Sticky notes)

(Sticky notes)

(Sticky notes)

What I Learned

Summary of Events/Ideas

Source: Herrera, S., Kavimandan, S. K., & Holmes, M. A. (2011). Crossing the vocabulary bridge. New York:
Teachers College Press (p.47).
Table 38. WHAT I already KNOW or THINK?

WHAT I already KNOW or THINK?
Moreno tours
Esmeraldas oil
refinery, says
corruption has left
the facility in ‘critical
condition

refinery ?

facility ?

catalytic fluid
unit?

Government officials
and employees?

money’s
worth?

bribes?

Designed by: The authors
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Figure N° 26. A real example of activation stage

Designed by: The authors

•

Connection: (30’)
Later on, students have to do some silent reading about
“Esmeraldas oil refinery”, individually. (Some copies about the
reading must be distributed to the learners at that moment).
During the silent reading process, students are encouraged to
guess and identify what the possible meanings or translations
of key words are. After doing that, they will share their ideas
in their small group about their reading understandings and the
newest vocabulary definitions or translations. (See table 39).
Their English facilitator will show them the same and former
pictures again so that students can identify each picture with its
word.
At this phase of the lesson, students are able to white their
understanding about the whole reading, so they need to write
their answers on their Tri-Fold template and on some sticky
notes. They will be stuck on the same flipchart, What I learned
(block).
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After doing that, they need to reach a consensus so as to to
write a 4-5-line paragraph on their individual Tri-Fold templates,
and transcribe their agreed upon paragraph on their Tri-Fold
flipchart. (Look at annex 11 to read the whole and maximized
reading article).
Table 39. WHAT I learned?

Moreno tours
Esmeraldas oil
refinery, says
corruption has left
the facility in ‘critical
condition’

refinery ?

WHAT I learned?
facility ?

Government officials
and employees?

money’s
worth?

Designed by: The authors
Figure N° 27. A real example of connection stage

Designed by: The authors
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CONCLUSION: (On your template) (2_3 lines), then a final paragraph which
is constructed by the whole group.
…………………………………………………………………………………
…………………………………………………………………………………
Silent reading
Figure N° 28. Moreno tours Esmeraldas oil refinery

(Look at annex 11 to read the whole and maximized reading article).
Source: https://cuencahighlife.com/moreno-tours-esmeraldas-oil-refinery-says-corruption-has-left-the-facility-in-critical-condition/
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• Affirmation: (30’)
Students will share their economic, social or political points
of view about the given reading topic to the whole class orally.
Meanwhile one group randomly presents their understandings
to the whole class, the rest of the class are invited to debrief
their classmates, the presenters). Additionally, the rest of the
class have to take notes on what they are listening to. (A
reading comprehension test should be applied at the end of
the affirmation moment; the taking test can be reviewed and
scored through co-evaluation. Students may receive their own
and corrected answer sheets at the end of the class).
(Students must write their paragraphs and do their presentations
only in English language).
•

Nurturing: (20’)
Finally, the English language educator provides a general feedback
about the academic and linguistic contents. As part of the
content and linguistic reinforcement, students have to develop a
concept mapping related to the reading comprehension question
“Moreno tours Esmeraldas oil refinery, says corruption has
left the facility in ‘critical condition”, as a hometask.
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A reading for pleasure strategy proposal
Encouraging indigenous students to become great readers is a big challlenge in
teaching English as a foreign language. Actually, those learners are not usually
keen in spending their time in doing so. Perhaps, their major problem is no being
knowledgeable how to start doing some reading smartly, especially reading for
pleasure or extensive reading. The following strategy promotes reading skill
improvement through the usage of vocabulary flash cards and sticky notes. It is in
this context that students will need an audio- book which must be a slighly high
above from student’s level. It means that the choosen book must not be neither in
low proficient English level, nor a high one. Student may choose either a novel or
a short story that is not too difficult. The content should be a little bit challenging
for students in order to get used to expressions and feelings. That is the main
reason why students will select what to read as a personal preference Then, the
strategy goes like this:
1. After having chosen an appeling audiobook, the students have
to come up with their prior ideas about what they believe the
book would discuss (what the book plot might be). For doing so,
they need to analyze its title, author’s name, its cover-image, its
printing date (book references). Mainly, the selected audiobook
has to be updated since language itself changes in terms of
vocabulary and must be written into a standardized language
mainly. (An old-fashion and non standard version would sound
weird to young reader; therefore, their motivation for reading
will decline easily). As it was asked earlier, the students’ prior
thoughts must be written on a sticky note. Their thoughts might
be expressed into Kichwa, Spanish or English, as the learners
prefer. What really matters is their prior assumptions of the
selected audiobook. It is suggested that the student should not
refer to any dictionary in case an unknown word comes out on
the title or on the book’s cover. Actually, the readers should be
triggered by unknown words. They should encourage them to
go deeper in their reading process (comprehension and reading
improvement) in order to know what the book is about. Then,
the written sticky note will be posted on the audiobook’s cover.
This is an example of sticky note which has an assumption about
an audiobook title “The best brothers” by Armijos Jacqueline
(publication process). The written information on the sticky
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note provides a general assumption about the chosen book.
Since it is the beginning of the reading journey, the readers will
register their prior ideas on a sticky note so as to confirm or
reject them at the end of reading the entire book. Their ideas
might be written either Kichwa, Spanish or English. Preferably,
their prior ideas should be written in Kichwa language, as long
as the students are literate in kichwa language; if not, Spanish is
acceptable too (See figure 29).
Figure N° 29. Sticky note

Kay wiñaykawsay will ayka ishkay charik
wawkikunamantami riman: Henry, George wawkikunaka
mishanakunatami munakkuna. Imashina kayshukta
mishanatami punchanta mashkashpa kawsak.

Designed by: The authors

2. Secondly, the readers will begin their reading adventure by
analyzing paragraph by paragraph. How? the reader will do
some general reading (reading for gist) about the first paragraph.
After reading the paragraph entirely, they have to identify from
3 to 5 unknown words on the read paragraph, they should be
the most difficult ones. Then, look up unknown words in a
dictionary (An English-English dictionary will be always better
such as Longman dictionary. It provides meanings, collocations,
examples among others). Those words must be the hardest
ones from the entire paragraph. Remember! no more that five.
In essence, the students must be very selective when choosing
words.
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Consequently, the unknown words will be studied by applying a
vocabulary flash card mechanism. The study of each word must
be done word by word. As the illustration shows (See table 40).
Table 40. Vocabulary flash card

Vocabulary flash card
New word (Unknown word)
Word order
Meaning

Translation (kichwa) or (Spanish)
Example

Burst /bɚst/
noun/verb in past tense
If something bursts, or if you burst it, it breaks
open or apart suddenly and violently because of
pressure on it, so that the substance it contains
comes out.
Tukyachina (Kichwa)
Explosion/explosionar, estallar (Spanish)
Tungurahua volcano burst in 1999.

Designed by: The authors

The study of some unknown words from the read paragraph will allow
the reader to get a clear and a general idea of what the parragraph content is
about. Afterwards, those ideas must be written on a sticky note. Students have
to be encouraged to write by using their own words about what they understood
from the read paragragh; in other words, paraphrasing must be applied in order
to write reader’s understandings from each paragraph; paraphrasing is a great way
to express personal reading comprehension. Therefore, student’s understandings
must be written only in English language since that is the target language. The
sticky note has to be posted next to or over the studied paragraph (See figures 30
to 31).
An example has been provided, as it shows.

Designed by: The authors
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The mentioned technique has to be done in every single paragraph (same procedure);
later on, the reader will have gotten not only a significant amout of vocabulary,
and a variety of grammar structures, including a new content, but also his fluency
and accuracy will have been improved unconciously. In essence, he will be able to
retell what he learned from those paragraphs. Therefore, he must read as much as
he can. It is suggested to do some reading practices during 30’ at least daily. A high
English level comprehension is acquired over time. Indeed, poor readers usually
are not able to reach the main idea of a paragraph, nontheless, that it is not a big
issue since comprehending the most important idea demands practice, vocabulary,
listening input, and a great level of reading concentration through time.
For assessing student’s progress, the global educator has to carry out reading
conversation within small round tables by which students retell and discuss their
reading comprehensions with their classmates. Additionally, the educator has
to interview and discuss with his learners about their read stories. It means that
those kind of interactions will promote and support critical thinking development
among learners, so much so that reader’s confidence will turn higher and higher.
I highly recommend that reading sharing moments should be carried out one day
a week by using a rubric on the next page or see annex 10. During the reading
sharings, the educator should assess the quality of vocabulary flash cards, written
production on each sticky notes in order to assess how well students have written
their sticky notes and vocabulary cards. At the end, the whole class needs to receive
a general feedback.
The vocabulary flash cards, sticky notes, and reading sharing procedures will have
to be repeated during several weeks until the readers end their books.
The readers will conclude the whole reading process by comparing their prior ideas
on their first sticky note which had been written in his native language (Kichwa or
Spanish) and was stuck on the book’s cover. This comparative exercise is necessary
in order to confirm or reject readers’ prior assumptions.
In conclusion, indigenous learners will become outstanding English language
achievers, if their reading proficiency is dramatically increased by doing reading
for pleasure. That is why vocabulary flash cards are needed, including sticky notes
in order to support reading comprehension and paraphrasing skills. It is in this
context that, confidence, accuracy and fluency will be increased emormously
among ingineous students.
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Scale 1 (Low)

5/10
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•Communication
strategies

•Control of language

•Fluency and cohesion

•Listener’s needs

Speaking skill
•Organization

7/10

necessary

10/10

necessary Student brings all of the
evidences (materials).

Scale 3 (High)

Student requires some assistance selecting Student selects independently at
book(s) at an appropriate reading level appropriate reading level and in correct
and in correct genre.
genre.

Student brings most of the
evidences (materials).

Scale 2 (Average)

Student has a limited understanding of informal
and formal speech, speaking turn expressions
and interruptions, politeness, checking and
clarifying information to convey understandings,
feelings and views.

Student has a clear and somewhat
complete understanding of informal and
formal speech, speaking turn expressions
and interruptions, politeness, checking
and clarifying information to convey
understandings, feelings and views.

Student has a high and sophisticated
understanding of informal and formal
speech, speaking turn expressions and
interruptions, politeness, checking
and clarifying information to convey
understandings, feelings and views.

Student does not use appropriate words, Student attempts to use appropriate Student clearly and completely uses
expressions, verb tenses and forms and words, expressions, verb tenses and forms appropriate words, expressions, verb
grammatical structures correctly.
and grammatical structures correctly.
tenses and forms and grammatical
structures correctly.

Student poorly uses stress, intonation, linking Student mostly uses stress, intonation, Student clearly and completely uses
words and expressions to convey meaning.
linking words and expressions to convey stress, intonation, linking words and
meaning.
expressions to convey meaning.

Student does not pause between points to give Student makes infrequent pauses between Student keeps infrequent pauses
his listeners a chance to interrupt or clarify.
points to give his listeners a chance to between points to give his listeners a
interrupt or clarify.
chance to interrupt or clarify.

Student cannot indicate a change in topic or Student requires prompting to indicate a Student is fully able to indicate a change
point of view.
change in topic or point of view.
in topic or point of view.

Student does not bring all necessary evidences
Materials
•Prepared with vocabulary (materials).
flash cards and sticky
Student selects book(s) insignificantly below at
notes
appropriate reading level or in incorrect genre.
•Book

Dimensions

Table 41. Assessing speaking skills

Integrated skills assessment from reading-listening to speaking skills
Participant’s name: ______________________________________________________________________________
Obtained score: _____ /10
Task descriptor: Assessing speaking skills
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Student cannot identify words and expressions Student suitably identifies words and Student exceptionally identifies words
referring the writer’s point of view, feelings or expressions referring the writer’s point of and expressions referring the writer’s
attitudes.
view, feelings or attitudes.
point of view, feelings or attitudes.
Student cannot state judgments/predictions/ Student suitably states judgments/ Student exceptionally states judgments/
inferences/models based on details from the predictions/inferences/models based on predictions/inferences /models based
text.
details from the text.
on details from the text.

•Critical thinking

Final feedback:

Student exceptionally understands
the structure of the text (headings,
paragraphing or tittles), content (basic
components), guessing meanings or
unknown expressions by context.

•Writer’s point of view

Student suitably understands the structure
of the text (headings, paragraphing or
tittles), content (basic components),
guessing
meanings
or
unknown
expressions by context.

Student cannot understand neither the structure
of the text (headings, paragraphing or tittles),
nor content (basic components), nor guessing
meanings or unknown expressions by context.

•Structure and content

•Purpose

Student cannot identify the main idea with its Student suitably identifies the main idea Student exceptionally identifies the
supporting details.
with its supporting details
main idea with its supporting details.

Reading skill

EMPOWERING Ecuadorian indigenous learners in their English performance

238

Armijos Jacqueline | Carolina Campaña | Marcela González | Jazmina Mena | Noemi Remache | Hugo Romero

Professional work collaboration
Scaffolding indigenous students’ empowerment should never become an
overwhelming work neither to global educators nor to indigenous students. It must
be done under a professional collaboration not only with other English language
educators, but also with psychologists, administrators and many others; it would
really depend on what students’ needs are. A graphic organizer has been done
for explaining types of professional collaboration (See figure 32) (Department of
Education and Science Dublin, 2007).
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Designed by: The authors

Co- teaching

Professional collaboration

Teacher-assistance teams
Team supports to general education teachers. Made up
of code members plus the teacher seeking assistance.
(It emphasizes analyzing the problem situation
and development potential solutions)

- An arrangement of two or more teachers, other school staff
- Assumes responsibilities collectively
- provides students with an educational environment
- Potentializes individualized instruction to meet the needs of all students
- requires extensive planning - includes consultative arrangements by special education teachers
- involves a team approach to support students within general classroom, combining the content
expertise of the classroom teacher with the pedagogical skills of the special education teacher.

- 2 general teachers working together to identify
solutions to classroom situations. (Balance relationship)

Peer support systems

Collaboration- consultation
(A close working between general (English teachers) and special educators).
-ongoing planning, evaluation and modification, students’ needs with exciting
ways - personal and professional - skills, knowledge and expertise of
colleagues- Spending more time to get a better understanding from others and solve
problems and challenges - communication skills are needed requires support from
school administrators- plans opportunities for professionals and paraprofessionals

Figure N° 32. Types of professional work collaboration

Types of professional work collaboration
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These professional collaboration strategies could be applied, if social relationships
and acceptance among co-workers are improved for a better social and institutional
commitment. That is, “Buen vivir” “Good Living” philosophy. Additionally,
Educators need to be trained how to identify indigenous learning needs and to
whom professionals work with.
In order for promoting these professional collaboration strategies, bilingual
educators need to educate themselves on the world of teaching to indigenous
students as minority students in mainstream classrooms. What does it mean to be
a minority student? How to identify and take advantage of indigenous’ strengths
for their own benefit. Then, it is always going to be necessary to create students’
biography cards about their regular and their special needs. Consequently, I suggest
to create a teacher assistance team, according to what kind of professionals
are available in the institution, including parents’ commitment and university
administrators’ support as well. Teaching performance would be effective under a
co- teaching style, by including other special professionals and paraprofessionals
in order to carry out other academic responsibilities.
Which strategy to apply, why?
There are a variety of strategies to be used when performing inclusive environments,
a good one is co- teaching, including special educators, regular buddies (students
who undertake to assist their indigenous students in their academic weaknesses).
Paraprofessionals’ assistance is also needed at the moment of teaching, since
they can put into practice the Zone of Proximal Development while co-teaching
instruction is running. Then, English global educators will be able to plan, assess
and modify strategies in order to better teaching delivery. I really would like to
emphasize on complementary instruction (processing information cognitively,
learning skills, study skills, learning strategies).
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Creativity comes up with innovative strategies in bilingual education
At the very beginning of drafting this book, my goal was to gather, adapt and create
methodological strategies for teaching indigenous students. Nonetheless, there is a
myriad of them that I will never accomplish my goal (an endless book). The more
I read about strategies, the worse I did not comprehend them. Later on, I did a
profound literature review and analysis on Bilingual education, teaching English as
a second language, and as a foreign language, language skills, approaches, methods,
principles, strategies, techniques and tasks, including language study as a sociolinguistic phenomenon. I realized that the mentioned scientific foundation has
to be entirely linked to social justice and social practices for effective teaching.
The mixture of all those components provide language educators to be known as
Global educators. When educators are aware of their role in society, they do not
fulfill their teaching practices by using and completing a textbook in class simply
(their teaching bible). In fact, they become researchers for social benefit and their
self-satisfaction as well. They are reborn under creativity. Consequently, creativity
rules their teaching practices and so forth under permanent research.
Global educators are language creative facilitators. They know that creative
classrooms encourage learners to be creative and innovative. So much so that,
there is not a list for perfect strategies in order to teach all minorities. Strategies
should be thought for specific students’, communities, and institution’s needs. An
efficient strategy does not always match to all minorities on the globe. Strategies
should be adapted, reinvented and evaluated to see its efficiency. Global educators
must always explore their imagination and creativity by “thinking out the box”.
That means, their teaching presents information from different and many
authentic resources. They design, adopt or adapt their teaching materials. Working
under their own creativity is the most rewarding memory that they could have in
their teaching field. For, Stotts (2012) creativity connects with a higher mind and
universal intelligence.
Stotts (2012) suggests that if educators want to explore, become and feel their true
potential, that choice is theirs. To start, they should write and take notes of their
creative strategies in order to record all of them on a book. Later, they will have
realized how creative they were.
The basic suggestion of Stotts (2012) may be raised with Diluzio (2012) proposal
who explains 7 steps of Creative thinking. The lecturer discusses some stages in
order to burst our creativity, as educators.
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1.

Eureka moment
There are some flash ideas that usually come out when you go
to bed or get out of bed. Those ideas can be used in order to
solve some difficult problems that we may face on a particular
situation.

2. Formulate a question
A question has to be formulated by using the flash idea. Then,
start doing some research in order to encourage or stop thinking
about that flash idea. By doing some research, we may engage
others who may be keen in helping us or listening to us at least
about the formulated question. Those people around you, can
help you make that your idea come true.
3. Enough is enough
Do some research until we consider, we have gotten the right
information. We are the only ones to say when something will be
over or when the end of something is. You might do a research
for a long time (holistic research) or to investigate a particular
element superficially. It is up to you.
4. Gestation
It means to visualize a solution. Think about how the new idea
will solve the current problem. The new idea usually promotes
a divergent behavior. The new idea comes from our inventive
nature.
5. A mental answer
You must write your idea down. Describe it in detail, how the
idea would look like.
6. The process of making your mental answer
At this point the idea becomes visible and physical. So, the
person should not be afraid to fail when operating his idea.
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7. Testing and criticism
Ask what people think and not be afraid whether people like it or
they don’t like, whether you’ve made something that’s wonderful.
Do not think that your ideas are worthless. In other words, keep
them, make them and share them. If language educators do not
take risks while encouraging new teaching ideas for meaningful
social interactions, language and content proficiency, we will not
get high language achievers. Students will have been conducted
to a creativity crisis instead.
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A moral leadership
Nowadays, it seems to be that there is a lack of moral leadership practices.
Indigenous students do not “perceive” how things are at this moment. To my
mind, all the bilingual teaching-learning dimensions and lesson practices have to
conduct indigenous to reach and promote moral leadership. A social transformation
does not need mental models, as we are used to see them such as authoritarian,
paternalist, knowledgeable, manipulative and democratic. Indigenous need to be
active social builders so that they can transform their current reality. If there is an
efficient management of all social justice and social practice principles, university
indigenous students will act out in a moral leadership. They will not only guide
process of individual (themselves) and collective (nation) transformation, but also
to make decisions and take actions based on truth.
Someone who exercises moral leadership has certain abilities that empower
him to carry out actions that contribute to the promotion of the common
good…the development and enhancement of the three human dimensions
in a harmonious and integral way through the acquisition of skills
(psychological), concepts and knowledge (intellectual), and attitudes and
qualities (spiritual) or ability to learn to do, learn to learn and learn to be
moral leaders (Hernández & Anello 1998, p. 147-148).
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ANNEXES
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Annex 1: Indigenous students who won scholarships to study abroad, excepting to English
speaking countries.
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Annex 2. MATRIZ PARA LA EVALUACIÓN INTERNA DEL DESEMPEÑO
DOCENTE DEL IDIOMA INGLÉS DEL CENTRO DE IDIOMAS
EXTRANJEROS DE LA UNACH POR FUNCIONES, AMBITOS,
Table 42. Códigos por funciones y ámbitos
FUNCIÓN
• Gestión administrativa

• Docencia

• Investigación

• Vinculación con la
colectividad

COD

ÁMBITO
•
•

1

2

3

4

COD

Administración y gestión académica.
Compromiso institucional

1
2

• Competencias ético-profesionales

3

• Perfil académico

4

• Estudiantes

5

• Política de bienestar para el docente

6

• Del personal de apoyo para la docencia del idioma inglés y
la investigación.

7

• Diseño curricular

8

• Proceso de aprendizaje

9

• Evaluación curricular

10

• Informática y biblioteca

11

• Investigación generativa

12

• Compromiso institucional

13

• Área de influencia

14

• Interacción social

15

• Interno

16

• Impacto institucional

17

Designed by: The authors
Table 43. Códigos por dimensiones y criterios

DIMENSIÓN

CÓD

CRITERIO

COD

• Recursos adecuados

RA

•

• Talentos humanos
• Recursos materiales
• Recursos financieros
• Recursos de información y comunicación

TH
RM
RF
RI

• Principios y valores

PV

•

• Declaración
• Educación
• Práctica

DE
ED
PR

• Coherencia

CO

•

• Eficiencia
• Eficacia
• Efectividad

EF
EA
EI

• Relevancia

RE

•

• Pertinencia
• Impacto

PE
IM

Created and Designed by: The authors (Armijos, 2011)
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Estándar 1.1
Que el docente
del CIEI conozca
y se desarrolle
en actividades
de coordinación
o dirección del
centro,

Característica 1. El
docente del CIEI:
cuenta con
mecanismos eficientes y
eficaces para la gestión y
administración académica

Nec.

Nec.

COND

CO.EF, 1. 1,02
(P)

CO.EF. 1.1.01 (P)

CÓDIGO

INDICADOR

1.1.2 Constatación
de que el docente
del CIEI conoce
y participa en
comités o consejos
académicos

1.1.1 Verificación
de que el docente
del CIEI, conoce
y desarrolla
actividades de
coordinación o
dirección del centro.

DESCRIPCIÓN

Fuente: (Armijos, 2011)
Docente del CIEI: Docente del Centro De Idiomas Extranjeros Del Idioma Inglés.
COND: Condición
Obl: Obligatorio
Nec: Necesario

Estándar 1.2
Que el docente
del CIEI conozca
y participe
en comités
o consejos
académicos.

ESTANDAR

CARACTERÍSTICA

Table 44. Administración y gestión académica (CO) (EF)

FUNCIÓN: GESTION ADMINISTRATIVA
AMBITO 1: ADMINISTRACIÓN Y GESTION ACADÉMICA
DIMENSIÓN: COHERENCIA (CO)
CRITERIO: EFICIENCIA (EF)

-Verificación
documentación

-Verificación
Documentación

DATOS

-Docentes del
Centro de idiomas
extranjeros de la
UNACH

-Docentes del
Centro de idiomas
extranjeros de la
UNACH

INFORMANTES

-Encuesta cuestionario

-Encuesta –
cuestionario

TÉCNICAS E
INSTRUMENTOS
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Estándar 2.1
Que el docente
del CIEI participe
en reuniones
institucionales
reglamentadas.

Característica 2. El
docente del CIEI tiene y
demuestra compromiso
institucional.
Obl.

COND

250
Nec.

DESCRIPCIÓN

RA.TH. 1.2.03 (P

RA.TH. 1.2.02 (P)

2.3.1 Constatación
de que el docente
del CIEI participa
en actividades
de cohesión de
la comunidad
académica.

2.2.1 Constatación
de que el docente
del CIEI organiza,
direcciona y
participa con
iniciativas que
fortalecen
la imagen
institucional

RA.TH. 1.2. 01 (P) 2.1.1 Constatación
de que el docente
del CIEI, participa
en reuniones
institucionales
reglamentarias.

CÓDIGO

INDICADOR

Fuente: (Armijos, 2011)
Docente del CIEI: Docente del Centro De Idiomas Extranjeros Del Idioma Inglés.
COND: Condición
Obl: Obligatorio
Nec: Necesario

Estándar 2.3
Que el docente
del CIEI participe
en actividades
de cohesión de
la comunidad
académica.

Estándar 2.2 Que Nec.
el docente del
CIEI organice,
direccione y
participe con
iniciativas que
fortalezcan
la imagen
institucional.

ESTANDAR

CARACTERÍSTICA

Table 45. Compromiso institucional (RA) (TH)

FUNCIÓN: GESTION ADMINISTRATIVA
AMBITO 2: COMPROMISO INSTITUCIONAL
DIMENSIÓN: RECURSOS ADECUADOS (RA)
CRITERIO: TALENTOS HUMANOS (TH)
INFORMANTES

Informe

Informe

-Coordinador del
Centro de idiomas
extranjeros.
Sub- decano de la
facultad.

-Coordinador
del Centro de
idiomas extranjeros.
---Coevaluación
docente del
Centro de idiomas
extranjeros.

-Verificación
Coordinador del
Documentación Centro de idiomas
extranjeros.
-Departamento de
recursos humanos.

DATOS

-Análisis del
documento

-Análisis del
documento

-Análisis del
documento
-Análisis del
documento

- Análisis del
documento
-Análisis del
documento

TÉCNICAS E
INSTRUMENTOS
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DESCRIPCIÓN

3.1.2 Constatación
de que el docente
del CIEI aplica
tanto en el aula
como en la
interacción entre
docentes una
competencia
comunicativa
basada en las sub
competencias:
lingüísticagramatical
sociolingüística,
discursiva y
estratégica,

RA.TH. 2.3.01 (E) 3.1.1 Constatación
de que el docente
del CIEI, tiene una
certificación que le
acredite un nivel de
C1 (Marco Común
RA.TH. 2.3.02 (P) Europeo)

CÓDIGO

INDICADOR

Fuente: (Armijos, 2011)
Docente del CIEI: Docente del Centro De Idiomas Extranjeros Del Idioma Inglés.
COND: Condición
Obl: Obligatorio
Nec: Necesario

Estándar 3.1
Obl.
Que el docente
del CIEI tenga
y aplique tanto
en el aula como
en la interacción
entre
docentes una
competencia
comunicativa:
competencia
lingüísticagramatical,
competencia
sociolingüística,
competencia
discursiva,
competencia
estratégica

ECaracterística 3. El
Docente del CIEI tiene
y aplica competencias
profesionales.

COND

ESTANDAR

CARACTERÍSTICA

Table 46. Competencias ético-profesionales (RA) (TH)

FUNCIÓN: DOCENCIA
AMBITO 3: COMPETENCIAS ÉTICO-PROFESIONALES
DIMENSIÓN: RECURSOS ADECUADOS (RA)
CRITERIO: TALENTOS HUMANOS (TH)

- Estudiantes.

-Directores de
cada carrera de la
facultad, -Director
del centro de
perfeccionamiento
docente e
innovación
pedagógica.

-Coordinador
del Centro de
idiomas extranjeros.
-Coevaluación
docente del
Centro de idiomas
extranjeros.

Informe

Opinión

-Coordinador del
Centro de idiomas
extranjeros.
- Departamento de
recursos humanos.

INFORMANTES

Verificación
Documentación

DATOS

-Encuestacuestionario

-Observación de la
práctica de una clase,
-Observación de la
práctica de una clase.

-Observación de la
práctica de una clase.
-Observación de la
práctica de una clase.

-Análisis del
documento

-Análisis del
documento

TÉCNICAS E
INSTRUMENTOS
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Obl.

Característica 3. El
docente del CIEI tiene
y aplica competencias
profesionales.
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DESCRIPCIÓN

CO.EF.2.3.01 (P) 3.2.1 Constatación
de que el docente
del CIEI tiene
y aplica una
competencia
para operar con
lógica en la fase
de diagnóstico,
organización,
planificación,
ejecución, control
y regulación del
proceso didáctico.

CÓDIGO

INDICADOR

Fuente: (Armijos, 2011)
Docente del CIEI: Docente del Centro De Idiomas Extranjeros Del Idioma Inglés.
COND: Condición
Obl: Obligatorio
Nec: Necesario

Estándar 3.2
Que el docente
del CIEI tenga
y aplique una
competencia
para operar con
lógica en la fase
de diagnóstico,
organización,
planificación,
ejecución,
control y
regulación
del proceso
didáctico.

COND

CARACTERÍSTICA ESTANDAR

Table 47. Competencias ético-profesionales, (CO) (EF)

FUNCIÓN: DOCENCIA
AMBITO 3: COMPETENCIAS ÉTICO-PROFESIONALES
DIMENSIÓN: COHERENCIA (CO)
CRITERIO: EFICIENCIA (EF)

-Coevaluación
docente del centro
de idiomas.

- Opinión

-Estudiantes.

-Comisión de
evaluación interna.

-Sub decano
Director del
centro de
perfeccionamiento
docente e
innovación
pedagógica.

-Directivos de
cada carrera de la
facultad.

-Coordinador del
Centro de idiomas
extranjeros,

INFORMANTES

- Informe

DATOS

-Encuestacuestionario

-Observación de la
práctica de una clase.

-Observación de la
práctica de una clase,

-Observación de la
práctica de una clase.

-Observación de la
práctica de una clase.

TÉCNICAS E
INSTRUMENTOS
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Estándar 3.3
Que el
docente del CIEI
tenga y aplique
una competencia
tecnológica que
permita un alto
valor pedagógico
a través de la
utilización de
herramientas
tecnológicas
como elementos
de creación
e interacción
comunicativa.

Obl.

3.3.1 Constatación
de que el docente
del CIEI tiene
y aplica una
competencia
tecnológica
como elementos
de creación
e interacción
comunicativa.
3.3.2 Constatación
de que el docente
del CIEI aplica
una competencia
tecnológica
dentro y fuera de
la sala de clase
como elementos
de creación
e interacción
comunicativa

CO. EF.2.3.02 (P)

CO.EF.2.3.03 (P)

-Coordinador del
Centro de idiomas
extranjeros.

- Opinión

- Informe
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-Encuestacuestionario

-Análisis de
documentos

-Observación de
la práctica de una
clase.

-Coevaluación
docente del centro de
idiomas.
-Estudiantes.

-Análisis de
documentos

-Análisis de
documentos

-Análisis de
documentos

-Análisis de
documentos

-Observación de
la práctica de una
clase.

-Análisis de
documentos

-Análisis de
documentos
(certificaciones)

-Director del centro
de perfeccionamiento
docente e innovación
pedagógica.

-Multimedia.

-Comisión de
evaluación interna.

-Director del centro
de cómputo.

-Coordinador del
Centro de idiomas
extranjeros,

- Verificación
-Director del centro
Documentación de cómputo.

- Informe
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Obl.

Obl.

Estándar 3.4
Que el
docente del CIEI
tenga y aplique
una competencia
para asimilar los
nuevos enfoques,
métodos, técnicas,
procedimientos
existentes y los
que el desarrollo
científico
proponga, acorde
al momento en
que vive y con un
sentido dialectico.

Estándar 3.5
Que el docente
del CIEI aplique
una competencia
para aplicar
un aprendizaje
significativo y
desarrollo del
pensamiento
crítico..
CO.EF.2.3.05 (P)

3.5.1 Constatación
de que el docente del
CIEI

Opinión

Informe

CO.EF.2.3.04 (P) 3.4.1Constatación
Informe
de que el docente
del CIEI tiene
y aplica una
competencia
para asimilar los
nuevos enfoques ,
métodos, técnicas,
procedimientos
existentes y los
que el desarrollo
científico proponga.. Opinión

Fuente: (Armijos, 2011)
Docente del CIEI: Docente del Centro De Idiomas Extranjeros Del Idioma Inglés.
COND: Condición
Obl: Obligatorio
Nec: Necesario

Característica 3. El
docente del CIEI tiene
y aplica competencias
profesionales.

-Estudiantes

-Coordinador del Centro
de idiomas extranjeros.
-Director del centro
de perfeccionamiento
docente e innovación
pedagógica.
-Sub decano
-Comisión de evaluación
interna.
Coevaluación docente
del centro de idiomas
-Directivos de cada
carrera de la facultad.

-Docentes del centro de
idiomas.

- Coordinador del
Centro de idiomas
extranjeros.
-Director del centro
de perfeccionamiento
docente e innovación
pedagógica.
-Comisión de evaluación
interna.
-Comisión de diseño
curricular.

-Observación de
la práctica de una
clase.
-Observación de
la práctica de una
clase.
-Observación de
la práctica de una
clase.
-Observación de
la práctica de una
clase.
-Observación de
la práctica de una
clase.
-Observación de
la práctica de una
clase.
-Encuestacuestionario

-Encuestacuestionario

-Análisis de
documentos

-Análisis de
documentos

-Entrevista-guía de
entrevista
-Entrevista-guía de
entrevista
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Estándar 3.6
Que el docente
del CIEI tenga
y aplique una
competencia
en valores
(inteligencia
emocional,
trabajo en
equipo,
liderazgo,
empatía).

Característica 3. El
Docente del CIEI tiene
y aplica competencias
profesionales.

Estándar 3.7
Que el
docente del
CIEI tenga y
aplique una
competencia
psico- afectiva

ESTANDAR

CARACTERÍSTICA

Obl.

Obl.

COND

Table 48. Competencias ético-profesionales, (PV) (PR)

PV. PR .2.3.02
(P)

PV. PR .2.3.01
(P)

CÓDIGO

INDICADOR

FUNCIÓN: DOCENCIA
AMBITO 3: COMPETENCIAS ÉTICO-PROFESIONALES
DIMENSIÓN: PRINCIPIOS Y VALORES (PV)
CRITERIO: PRACTICA (PR)

3.7.1 Constatación
de que el docente
del CIEI tiene
y aplica una
competencia psicoafectiva.

Opinión

Informe

3.6.1 Constatación
- Opinión
de que el docente
del CIEI tiene
y aplica una
competencia en
valores (inteligencia
emocional, trabajo
en equipo, liderazgo,
empatía)

DESCRIPCIÓN

DATOS

-Director del
departamento
médico.
-Coordinador del
Centro de idiomas
extranjeros.
-Director del
centro de
perfeccionamiento
docente e
innovación
pedagógica.
-Departamento
de bienestar
universitario.
-Miembros de
comisión de
evaluación interna.
- Estudiantes.

-Coordinador del
Centro de idiomas
extranjeros.
-Docente del centro
de idiomas.
- Estudiantes.

INFORMANTES

Análisis de
documento
Entrevista- guía de
entrevista
Entrevista- guía de
entrevista
Entrevista- guía de
entrevista
Entrevista- guía de
entrevista
Encuesta –
cuestionario

Entrevista- guía de
entrevista
Entrevista- guía de
entrevista
Encuesta –
cuestionario

TÉCNICAS E
INSTRUMENTOS
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PV. PR. 2.3.04 (P)

Estándar 3.9 Que
el docente del
CIEI sea coherente
con un código de
ética profesional,
ejemplo de
actuación y de
buenos valores,
relaciones
interpersonales, y
una cultura general
que lo distingue
como
profesional idóneo
y debidamente
preparado
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3.9.1 Constatación
Opinión
de que el docente
del CIEI es
coherente con un
código de ética
profesional, ejemplo
de actuación y de
buenos valores,
relaciones
interpersonales, y
una cultura general.

3.8.1 Constatación
- Opinión
de que el docente
del CIEI sus
estudiantes y colegas
para g fomenta
las capacidades de
generar ambientes
apropiados de
aprendizaje,
de trabajo
corporativo basado
en honestidad,
trabajo en equipo,
tolerancia, respeto
a la diferencia y
opinión, calidad,
corresponsabilidad,
diálogo,
racionalidad.

Fuente: (Armijos, 2011)
Docente del CIEI: Docente del Centro De Idiomas Extranjeros Del Idioma Inglés.
COND: Condición
Obl: Obligatorio
Nec: Necesario

Obl.

PV. PR. 2.3.03 (P)

Estándar 3.8 Que
Obl.
el
docente del CIEI
fomente las
capacidades de
sus estudiantes
y colegas para
generar ambientes
apropiados de
aprendizaje basados
en la honestidad,
trabajo en equipo,
tolerancia, respeto
a la diferencia y
opinión, calidad,
corresponsabilidad,
diálogo,
racionalidad.

-Coordinador del
Centro de idiomas
extranjeros.
-Docentes del Centro
de idiomas extranjeros.
-Sub decano.
-Comisión de
evaluación interna.
- Director del centro
de perfeccionamiento
docente e innovación
pedagógica.
-Directivos de
carreras.
-Trabajadores.
-Estudiantes del
Centro de idiomas
extranjeros de la
UNACH.

-Estudiantes del
Centro de idiomas
extranjeros de la
UNACH.

-Coordinador del
Centro de idiomas
extranjeros.
-Docentes del Centro
de idiomas extranjeros.
-Sub decano.

-Entrevista- guía de
entrevista.
-Entrevista- guía de
entrevista.
-Entrevista- guía de
entrevista,
-Entrevista- guía de
entrevista,
-Entrevista- guía de
entrevista.
-Entrevista- guía de
entrevista,
-Encuestacuestionario
-Encuestacuestionario

-Encuesta –
cuestionario

-Entrevista- guía de
entrevista

-Entrevista- guía de
entrevista

-Entrevista- guía de
entrevista
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ESTANDAR

Estándar 3.10
Que el docente
del CIEI tenga
y aplique una
competencia
docente:
pedagógica y
metodológica.

CARACTERÍSTICA

Característica 3. El
docente del CIEI tiene
y aplica competencias
profesionales.

Obl.

COND

Table 49. Competencias ético-profesionales, (CO) (EF)

DESCRIPCIÓN

CO.EF.2.3.01 (P) 3.10.1 Constatación
de que el docente
del CIEI tiene
y aplica una
competencia
docente; pedagógica
y metodológica

CÓDIGO

INDICADOR

FUNCIÓN: DOCENCIA
AMBITO 3: COMPETENCIAS ÉTICO-PROFESIONALES
DIMENSIÓN: COHERENCIA (CO)
CRITERIO: EFICIENCIA (EF)

Opinión

Informe

DATOS

-Observación de la
práctica de una clase.

TÉCNICAS E
INSTRUMENTOS
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-Estudiantes

-Comisión de
evaluación interna.

-Encuesta- cuestionario

-Observación de la
-Coevaluación
práctica de una clase
docente del centro de
idiomas.
-Observación de la
práctica de una clase.
-Director del
centro de
-Observación de la
perfeccionamiento
práctica de una clase.
docente e innovación
pedagógica.
-Observación de la
práctica de una clase
-Directivos de cada
carrera de la facultad.
Sub decano.
-Observación de la
práctica de una clase.

-Coordinador del
Centro de idiomas
extranjeros,

INFORMANTES
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CO.EF.2.3.04 (P)

CO.EF.2.3.03 (P

3.13.1 Constatación
de que el docente del
CIEI tiene y aplica una
competencia cultural
al valorar su cultura
y compararla con el
idioma inglés que
enseña.

3.12.1 Constatación
de que el docente del
CIEI tiene y aplica
una competencia
investigativa para
investigar su propio
accionar.

CO.EF.2.3.02 (P) 3.11.1 Constatación
de que el docente
del CIEI desarrolla
en sus estudiantes
un grado de
autonomía al
aprender a evaluarse
por sí mismo, en
sus procesos de
aprendizaje.

Fuente: (Armijos, 2011)
Docente del CIEI: Docente del Centro De Idiomas Extranjeros Del Idioma Inglés.
COND: Condición
Obl: Obligatorio
Nec: Necesario

Obl.

Obl.

Estándar 3.12
Que el docente
del CIEI tenga
y aplique una
competencia
investigativa para
investigar su
propio accionar

Estándar 3.13
Que el docente
del CIEI tenga
y aplique una
competencia
cultural al valorar
su cultura y
compararla con el
idioma inglés que
enseña

Obl.

Estándar 3.11
Que el
docente del CIEI
desarrolle en
sus estudiantes
un grado de
autonomía
al aprender a
evaluarse por
sí mismo, en
sus procesos de
aprendizaje

-Estudiantes

Opinión

- Estudiantes.

-Coordinador del
Centro de idiomas
extranjeros.
-Docente del centro
de idiomas.
-Director del centro
de perfeccionamiento
docente e innovación
pedagógica.

Informe
Docente del
centro de idiomas
de auto
evaluación extranjeros

Opinión

-Encuesta- cuestionario

-Entrevista- guía de
entrevista
-Observación de la
práctica de una clase.
-Entrevista- guía de
entrevista.
-Observación de la
práctica de una clase.
-Entrevista- guía de
entrevista.
-Observación de la
práctica de una clase.

Análisis de documentos

Encuesta- cuestionario
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Estándar 4.1
Que el
docente del CIEI
tenga estudios
de tercer y
cuarto nivel en
educación para
la enseñanzaaprendizaje del
idioma inglés.

Característica 4: El
docente del CIEI tiene
preparación académica
de pre y pos grado en
Educación con
especialización para la
enseñanza del idioma
inglés, demostrando
conocimiento de
principios curriculares
y
su utilización de forma
integradora en el
diseño
curricular.
Nec.

Obl

COND

RA.TH.2.4.02(E)

R.A.TH.2.4.01(E)

CÓDIGO

INDICADOR

4.2.1 Verificación
de que el docente
del CIEI posee
acreditación como:
CELTA o TEFL.

4.1.1 Verificación de
que el docente del
CIEI tiene estudios
de tercer y cuarto
nivel en educación
para la enseñanzaaprendizaje del
idioma inglés a
través la existencia
de la hoja de vida.

DESCRIPCIÓN

Fuente: (Armijos, 2011)
Docente del CIEI: Docente del Centro De Idiomas Extranjeros Del Idioma Inglés.
COND: Condición
Obl: Obligatorio
Nec: Necesario

Estándar 4.2
Que el docente
del CIEI
posea alguna
acreditación
como: CELTA o
TEFL.

ESTANDAR

CARACTERÍSTICA

Table 50. Perfil académico (RA) (TH)

FUNCIÓN: DOCENCIA
AMBITO 3: PERFIL ACADÉMICO
DIMENSIÓN: RECURSOS ADECUADOS (RA)
CRITERIO: TALENTOS HUMANOS (TH)

-Verificación
de
documentos

-Verificación
de
documentos

DATOS

-Análisis del
documento
-Análisis del
documento
-Análisis del
documento
-Análisis del
documento

-Decano y sub
decano
-Comisión de
evaluación interna
-Director de recursos
humanos

-Análisis del
documento

-Análisis del
documento

-Análisis del
documento

-Análisis del
documento

TÉCNICAS E
INSTRUMENTOS

-Coordinador del
centro de idiomas
extranjeros

-Director de recursos
humanos

-Comisión de
evaluación interna

-Decano y sub
decano

-Coordinador del
Centro de
idiomas extranjeros,

INFORMANTES
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Estándar 4.3
Que el
docente del CIEI
aplique el
eclecticismo
(conocimiento
de diferentes
teorías,
enfoques,
métodos,
técnicas y
recursos
disponibles)
que le
permitan tomar
decisiones
adecuadas en el
diseño
curricular.

Característica 4: El
docente del CIEI tiene
preparación académica
de pre y pos grado en
Educación con
especialización para la
enseñanza del idioma
inglés, demostrando
conocimiento de
principios curriculares
y
su utilización de forma
integradora en el
diseño
curricular.

Obl

COND
DESCRIPCIÓN

DATOS

-Informe

CO.EF 2.3.01 (P) 4.3.1 Constatación -Informe
de que el docente
del CIEI aplica el
eclecticismo
(conocimiento de
diferentes teorías,
enfoques, métodos,
técnicas y recursos -Opinión
disponibles) para
tomar
decisiones
-Informe
adecuadas en
el diseño curricular.

CÓDIGO

INDICADOR

Fuente: (Armijos, 2011)
Docente del CIEI: Docente del Centro De Idiomas Extranjeros Del Idioma Inglés.
COND: Condición
Obl: Obligatorio
Nec: Necesario

ESTANDAR

CARACTERÍSTICA

Table 51. Competencias ético-profesionales, (CO) (EF)

FUNCIÓN: DOCENCIA
AMBITO 3: COMPETENCIAS ÉTICO-PROFESIONALES
DIMENSIÓN: COHERENCIA (CO)
CRITERIO: EFICIENCIA (EF)

-Encuestacuestionario

-Encuestacuestionario

-Entrevista- guía de
entrevista

TÉCNICAS E
INSTRUMENTOS

-Director del centro
de
perfeccionamiento
docente e innovación -Taller-guía taller.
pedagógica.

-Miembros de
comisión de
evaluación interna.

-Docente del centro
de idiomas

Coordinador del
Centro de
idiomas extranjeros,

INFORMANTES
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CO.EI.2.5.02 (S)

CO.EI.2.5.01 (S)

CÓDIGO

INDICADOR

5.1.2 Verificación de
que los resultados
del seguimiento
y consulta a los
graduados del
Centro de idiomas
extranjeros permite
mejorar la calidad
y permanencia del
currículo del idioma
inglés y la apertura
de nuevas ofertas en
idiomas.

5.1.1 Evidencia de
que el Centro de
idiomas extranjeros
tiene y ejecuta
programas de
seguimiento y
consulta a los
graduados.

DESCRIPCIÓN

Fuente: (Armijos, 2011)
Docente del CIEI: Docente del Centro De Idiomas Extranjeros Del Idioma Inglés.
COND: Condición
Obl: Obligatorio
Nec: Necesario

Estándar 5.1 Que
Obl
cada Centro de
idiomas extranjeros
de la UNACH
ejecute programas
de
seguimiento y
consulta a los
graduados, cuyos
resultados permitan
mejorar la calidad
y permanencia del
currículo del idioma
inglés y la apertura
de nuevas ofertas
en idiomas.

Característica 5: Los
Centros de idiomas
extranjeros de la
UNACH tienen y
aplican políticas
y normas para el
seguimiento del
desempeño de sus
graduados en el campo
ocupacional y de sus
estudiantes en curso
para retroalimentar el
currículo del idioma
inglés y la apertura
de nuevas ofertas en
idiomas.

COND

ESTANDAR

CARACTERÍSTICA

Table 52. Estudiantes, (CO) (EI)

FUNCIÓN: DOCENCIA
AMBITO 5: ESTUDIANTES
DIMENSIÓN: COHERENCIA (CO)
CRITERIO: EFECTIVIDAD (EI)

-Comisión de
evaluación interna.

-Graduados del
Centro de idiomas
extranjeros de la
UNACH.

INFORMANTES

-Verificación
documentación

-Comisión de
evaluación interna.

-Sub decano.

-Vicerrector
-Verificación
académico.
Documentación
-Coordinador del
Centro de idiomas
extranjeros.

-Opinión

DATOS

-Análisis de
documentos
- Análisis de
documentos

-Análisis de
documentos
- Análisis de
documentos

-Encuestacuestionario
-Análisis de
documentos

TÉCNICAS E
INSTRUMENTOS
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CO.EF.2.5.01 (P) 5.2.1 Constatación
de que los
estudiantes en curso
de cada Centro de
idiomas extranjeros
de la UNACH
expresan el grado
de satisfacción
con respecto a la
formación integral
que reciben.

DESCRIPCIÓN

Fuente: (Armijos, 2011)
Docente del CIEI: Docente del Centro De Idiomas Extranjeros Del Idioma Inglés.
COND: Condición
Obl: Obligatorio
Nec: Necesario

Estándar 5.2 Que Obl
los
estudiantes en
curso de cada
Centro de idiomas
extranjeros de
la UNACH
expresen el grado
de satisfacción
con respecto a la
formación integral
que reciben.

Característica 5: Los
Centros de idiomas
extranjeros de la
UNACH tienen y
aplican políticas
y normas para el
seguimiento del
desempeño de sus
graduados en el campo
ocupacional y de sus
estudiantes en curso
para retroalimentar el
currículo del idioma
inglés y la apertura
de nuevas ofertas en
idiomas.

CÓDIGO

COND INDICADOR

ESTANDAR

CARACTERÍSTICA

Table 53. Estudiantes, (CO) (EI)

FUNCIÓN: DOCENCIA
AMBITO 5: ESTUDIANTES
DIMENSIÓN: COHERENCIA (CO)
CRITERIO: EFECIENCIA (EI)

-Opinión

DATOS
-Estudiantes del
Centro de idiomas
extranjeros

INFORMANTES

-Encuestacuestionario

TÉCNICAS E
INSTRUMENTOS
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Estándar 6.1 Que el Nec.
70% de los
egresados de cada
Centro de idiomas
extranjeros de la
UNACH sean
bilingües y puedan
prestar sus servicios
donde lo amerite,
rendir exámenes
de carácter
internacional para
la obtención de
certificaciones
internacionales y/o
becas.

Característica 6: Los
estudiantes de cada
Centro de idiomas
extranjeros de la
UNACH al finalizar
el último nivel de
estudios del idioma
inglés, demuestran
competencia en el
manejo de biblioteca
especializada para
su desempeño
profesional,
aprobación
de exámenes
internacionales,
asistencia a eventos
académicos,
intercambios y
pasantías.

COND

ESTANDAR

CARACTERÍSTICA

Table 54. Estudiantes (CO) (EI)

FUNCIÓN: DOCENCIA
AMBITO 5: ESTUDIANTES
DIMENSIÓN: COHERENCIA (CO)
CRITERIO: EFECTIVIDAD (EI)

CO.EI.2.5.01(P )

CÓDIGO

INDICADOR
6.1.1 Verificación
de que el Centro de
idiomas extranjeros
de la UNACH
genera información
estadística sobre
el número de
estudiantes que son
bilingües, prestación
de servicios,
Aprobación de
exámenes
internacionales,
obtención de
certificados
internacionales
(Cambridge Ket,
Pet, FCE, CAE,
CPE), obtención de
becas.

DESCRIPCIÓN
--Verificación
documentada
y estadística.
documentación

DATOS

-Comisión gestión
universitaria.

Coordinador del
Centro de idiomas
extranjeros.
-Secretaria general.

INFORMANTES

-Análisis de
documentos

-Análisis de
documentos

-Análisis de
documentos

TÉCNICAS E
INSTRUMENTOS
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CO.EI.2.5.02 (P)

6.2.1 Verificación
de que el Centro de
idiomas extranjeros
de la UNACH
genera información
estadística sobre
el número de
estudiantes que
asisten a eventos
académicos,
intercambios,
pasantías.

Fuente: (Armijos, 2011)
Docente del CIEI: Docente del Centro De Idiomas Extranjeros Del Idioma Inglés.
COND: Condición
Obl: Obligatorio
Nec: Necesario

Estándar 6.2 Que el Nec
70% de los
estudiantes de
cada Centro de
idiomas extranjeros
de la UNACH al
finalizar el último
nivel de estudios
del idioma inglés,
asistan a eventos
académicos,
intercambios,
pasantías

-Verificación
documentada y
estadística.
-Informe

-Análisis de
documentos
-Análisis de
documentos

-Análisis de
documentos
-Análisis de
documentos

-Comisión de
evaluación interna.
-Director del
departamento de
vinculación con la
colectividad.
-Unidad técnica de
control académico.
-Departamento de
relaciones públicas

-Coordinador del
Centro de idiomas
extranjeros.

-Sub decano.

-Análisis de
documentos
-Análisis de
documentos
-Análisis de
documentos

-Secretario general.
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ESTANDAR

Estándar 7.1 Que
los
estudiantes de cada
Centro de idiomas
extranjeros de la
UNACH desde el
inicio del primer
nivel hasta finalizar
el último nivel de
estudios del
idioma inglés,
se rijan bajo
un sistema de
evaluación de
los aprendizajes
acorde con los
fines, objetivos,
diseño curricular
y metodología
aplicada al
Proceso de
enseñanzaaprendizaje del
Centro de idiomas
extranjeros de la
UNACH.

CARACTERÍSTICA

Característica 7: Los
estudiantes de cada
Centro de idiomas
extranjeros de la
UNACH desde el
inicio del primer
nivel hasta finalizar
el último nivel de
estudios del idioma
inglés, se rigen bajo un
sistema de evaluación
de los aprendizajes y
procedimientos
para la entrega de
calificaciones.

Table 55. Estudiantes (CO) (EI)

FUNCIÓN: DOCENCIA
AMBITO 5: ESTUDIANTES
DIMENSIÓN: COHERENCIA (CO)
CRITERIO: EFICIENCIA (EI)

Obl.

COND
CO.EF. 2.5.01 (P)

CÓDIGO

INDICADOR
7.1.1 Constatación
de que en el
currículo se incluye
un sistema de
evaluación de los
aprendizajes.

DESCRIPCIÓN
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-Verificación
documento

-Opinión

-Informe

DATOS

-Comisión de
evaluación interna,.

-Estudiantes del
Centro de idiomas
extranjeros de la
UNACH.

-Coordinador del
Centro de idiomas
extranjeros.
-Docente del
Centro de idiomas
extranjeros,
-Comisión de
diseño curricular.
-Unidad técnica de
control académico.

INFORMANTES

-Análisis de
documentos

- EncuestaCuestionario

-Análisis de
documentos

-Análisis de
documentos

-Análisis de
documentos

- Análisis de
documentos

TÉCNICAS E
INSTRUMENTOS
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Obl.

Obl

Estándar 7.2 Que
los
estudiantes de cada
Centro de idiomas
extranjeros de la
UNACH desde el
inicio del primer
nivel hasta finalizar
el último nivel de
estudios del idioma
inglés, se rigen bajo
los procedimientos
para la
obtención, de
calificaciones,
así como para la
recalificación de
pruebas.

Estándar 7.3 Que
la relación profesor
del CIEI estudiante
no sea mayor de 1 a
15 estudiantes por
aula.
7.3.1 Verificación del
número y nómina de
estudiantes por curso.
7.3.2 Verificación
de la existencia
de información
estadística sobre
matrícula, promoción,
repotencia, deserción,
graduación y
separación estudiantil.

CO.EF. 2.5.05 (P)

7.2.2 Verificación
de la vigencia de
procedimientos para
la recalificación de
pruebas.

7.2.1 Constatación de
que los estudiantes
obtienen sus
calificaciones
dentro de los plazos
establecidos por el
Centro de idiomas
extranjeros de la
UNACH.

CO.EF. 2.5.04 (P)

CO. EF. 2.5.02 (P)
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-Verificación
documentación
estadística

-Coordinador del
Centro de idiomas
extranjeros.
-Comisión de
evaluación interna.

-Coordinador del
Centro de idiomas
extranjeros.
-Docente del
Centro de

-Informe

-Informe

-Estudiantes del
Centro de idiomas
extranjeros.

-Coordinador del
Centro de idiomas
extranjeros.
-Unidad técnica de
control académico.

-Estudiantes del
Centro de idiomas
extranjeros

Opinión

Verificación
documento

Opinión

-Análisis de
documentos
-Análisis de
documentos
-Análisis de
documentos
-Análisis de
documentos

- EncuestaCuestionario

-Análisis de
documentos

-Análisis de
documentos

-Análisis de
documentos
- documento.

- EncuestaCuestionario
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Nec

7.4.1 Verificación del
número y nómina de
estudiantes aprobados
y reprobados el nivel.
7.4.2 Verificación
estadística sobre el
nivel de deserción
estudiantil

CO.EF. 2.5.06 (P)

CO.EF. 2.5.07 (P)

Fuente: (Armijos, 2011)
Docente del CIEI: Docente del Centro De Idiomas Extranjeros Del Idioma Inglés.
COND: Condición
Obl: Obligatorio
Nec: Necesario

Estándar 7.4 Que
en cada promoción
(cohorte) del
nivel de inglés
la deserción
estudiantil no sea
mayor al 5%.
-Verificación
documentación
y estadística

-Informe

-Informe

-Comisión de
evaluación interna

-Coordinador del
Centro de idiomas
extranjeros.
-Docente del
Centro de idiomas
extranjeros.

-Coordinador del
Centro de idiomas
extranjeros.
-Docente del
Centro de idiomas
extranjeros.

-Análisis de
documentos

-Análisis de
documentos
-Análisis de
documentos

-Análisis de
documentos
-Análisis de
documentos
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CO.EA.2.6.01 (E)

CÓDIGO

INDICADOR
8.1.1 Evidencia
de que el docente
del CIEI ingresa
por curso de
méritos y oposición
de acuerdo a
las políticas y
procedimientos
de la UNACH,
Ley de Educación
Superior.

DESCRIPCIÓN

Fuente: (Armijos, 2011)
Docente del CIEI: Docente del Centro De Idiomas Extranjeros Del Idioma Inglés.
COND: Condición
Obl: Obligatorio
Nec: Necesario

Estándar 8.1 Que el Obl.
docente
del GÍEI ingrese
por concurso de
méritos y oposición
de acuerdo a
las políticas y
procedimientos
de la UNACH,
Ley de Educación
Superior.

Característica 8: Cada
Centro de idiomas
extranjeros se rige
por las políticas
y procedimientos
de la UNACH,
Ley de Educación
Superior, que
regulan la selección,
promoción, estímulos
y permanencia del
docente del CIEI.

COND

ESTANDAR

CARACTERÍSTICA

Table 56. Políticas de bienestar para el docente (RA) (TH)

FUNCIÓN: DOCENCIA
AMBITO 6: POLITICA DE BIENESTAR PARA EL DOCENTE
DIMENSIÓN: RECURSO ADECUADO (RA)
CRITERIO: TALENTOS HUMANOS (TH)

-Verificación
documentación

DATOS

-Análisis de
documentos
-Análisis de
documentos
-Análisis de
documentos
-Análisis de
documentos

-Decano y sub
decano,
-Coordinador del
Centro de idiomas
extranjeros,
-Miembros de
comisión de
evaluación interna.
-Director del
departamento de
recursos humanos.

INFORMANTES TÉCNICAS E
INSTRUMENTOS
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Estándar 8.2 Que el Obl.
docente del CIEI
esté ubicado en
la categoría del
escalafón docente
de la UNACH,
Ley de Educación
Superior donde
se considera
la formación,
experiencia,
capacitación y
desempeño del
docente

Estándar 8.1 Que el Obl.
docente del CIEI
sea promovido,
incentivado y
se garantice
su estabilidad
laboral durante su
permanecía en
la
institución, de
acuerdo con
las políticas y
procedimientos de
la UNACH, ley de
Educación superior

Característica 8: Cada
Centro de idiomas
extranjeros se rige por
las políticas y
procedimientos de la
UNACH, Ley de
Educación Superior
que regulan la
selección,
Promoción, estímulos
y permanencia del
docente del CIEI.

CO. EA.2.6.02 (P)

CO. EA.2.6.01 (E)

CÓDIGO

COND INDICADOR

ESTANDAR

CARACTERÍSTICA

Table 57. Políticas de bienestar para el docente (CO) (EA)

FUNCION: DOCENCIA
AMBITO 6. POLITICA DE BIENESTAR PARA EL DOCENTE
DIMENSIÓN: COHERENCIA (CO)
CRITERIO: EFICACIA (EA)

-Verificación
Documentación

-Informe

-Opinión

8.2.1 Constatación
-Verificación
de la existencia y
documentación
aplicación de la
-Opinión
categoría escalonaría
al docente de la
UNACH y de la
Ley de Educación
Superior donde
se considera
la formación,
experiencia,
capacitación y
desempeño del
docente del idioma
inglés.

8.1.1 Verificación de
que el docente del
CIEI es promovido
e incentivado
y se garantiza
su estabilidad
laboral durante
su permanecía
en la institución,
de acuerdo con
las políticas y
procedimientos de
la UNACH, Ley de
Educación Superior.

DESCRIPCIÓN

DATOS

TÉCNICAS E
INSTRUMENTOS

-Análisis de
documentosdocumentos.
-Encuestacuestionario.

- Docente del
Centro de idiomas
extranjeros

-Análisis de
documentosdocumentos

-Entrevista- guía de
entrevista.
-Análisis de
documentos

-Director del
departamento
financiero

-Secretario general,
-Director del
departamento
financiero.
-Director del
departamento de
recursos humanos

-Docente del centro -Encuesta –
de idiomas
cuestionario

INFORMANTES
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CO. EA.2.6.05 (P)

CO. EA.2.6.04 (P)

CO. EA.2.6.03 (P)

8.4.1 Constatación
de que el docente
del CIEI expresa
satisfacción por los
reconocimientos
públicos,
económicos,
académicos, y por
las publicaciones de
sus investigaciones.

8.3.2
Verificación de la
existencia de una
nómina de docentes
del CIEI con la
clase de apoyo
institucional que
reciben.
-Opinión

-Verificación
documentación

8.3.1
-Opinión
Verificación que
-Informe
el docente del
CIEI recibe apoyo
institucional para
promover y difundir
su producción
intelectual en
publicaciones
acordes a su
formación y
ejercicio profesional.

Fuente: (Armijos, 2011)
Docente del CIEI: Docente del Centro De Idiomas Extranjeros Del Idioma Inglés.
COND: Condición
Obl: Obligatorio
Nec: Necesario

Estándar 8.4 Que el Nec
docente del
CIEI exprese
satisfacción por los
reconocimientos
públicos,
económicos,
académicos, y por
las publicaciones de
sus investigaciones.

Estándar 8.3
Que el docente
del CIEI reciba
apoyo institucional
para promover
y difundir su
producción
intelectual en
publicaciones
acordes a su
formación
y ejercicio
profesional.

-Docente del
Centro de idiomas
extranjeros.

-Secretario general.
-Director del
departamento
financiero.

-Docente del
Centro de idiomas
extranjeros.

-Encuestacuestionario.

-Análisis de
documentos.
-Análisis de
documentos

-Encuestacuestionario.
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Estándar 9.2 Que
el docente del CIEI
cuente con salas de
clase y laboratorios
debidamente
equipados y
con tecnología
actualizada para
el desarrollo
del proceso
aprendizaje.
Obl.

Estándar 9.1 Que el Nec.
docente del
CIEI cuente con
espacios físicos
y con tecnología
actualizada para el
tratamiento
personalizado
de problemas
académicos
ligados al idioma
en aquellos
estudiantes con
bajo rendimiento,
asesorías, entre
otros

Característica 9: El
docente del
CIEI cuenta con
espacios físicos
y con tecnología
actualizada tanto
para el tratamiento
personalizado de
problemas académicos
ligados al idioma en
aquellos estudiantes
con bajo rendimiento,
asesorías, entre
otros como para el
desarrollo del proceso
aprendizaje.

COND

ESTANDAR

CARACTERÍSTICA

Table 58. Políticas de bienestar para el docente (RA) (RM)

9.1.1 Verificación
de cubículos con
tecnología
actualizada de
acuerdo con
el número de
docentes del CIEI

DESCRIPCIÓN

RA. RM.2.6.02 (P) 9.2.1Verificación
de que las salas de
clase y laboratorios
para la enseñanza
del idioma inglés
son funcionales

RA. RM.2.6.0l (P)

CÓDIGO

INDICADOR

FUNCION: DOCENCIA
AMBITO 6: POLITICA DE BIENESTAR PARA EL DOCENTE
DIMENSIÓN: RECURSOS ADECUADOS (RA)
CRITERIO: RECURSOS MATERIALES (RM)

-Verificación
documentación
y física

-Informe

-Verificación
Documentación
y física

-Informe

DATOS

-Director del centro
de cómputo.
-Director del
departamento de
infraestructura.
-Multimedia.
-Coordinador del
Centro de idiomas
extranjeros.
-Docente del
Centro de idiomas
extranjeros.
-Comisión de
evaluación interna.

- Director del
centro de cómputo
- Director de
infraestructura.
-Comisión de
evaluación interna.
-Coordinador del
Centro de idiomas
extranjeros.
-Docente del
Centro de idiomas
extranjeros.

-Observación- guía
de observación
-Observación- guía
de observación.
-Encuestacuestionario.

-Análisis de
documentos

-Análisis de
documentos

-Análisis de
documentos

-Encuesta
-cuestionario

-Observación-guía de
observación

-Observación-guía de
observación

-Análisis de
documentos

- Análisis de
documentos

INFORMANTES TÉCNICAS E
INSTRUMENTOS
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Estándar 10.1
Que el docente
del CIEI se rija
por las políticas
y procedimientos
institucionales
para la asignación
de su trabajo
en actividades
de docencia,
investigación y
vinculación con la
colectividad.

Característica 10: El
docente del CIEI se
rige por las políticas
y procedimientos
institucionales para
su desempeño,
capacitación y su
evaluación.

Estándar 10.2
Que el
docente del CIEI
posea tiempo
completo de
dedicación para la
institución.

ESTANDAR

CARACTERÍSTICA

Obl.

Obl.

COND

Table 59. Políticas de bienestar para el docente (CO) (EF)

CO.EF.2.6.03 (P)

CO.EF.2.6.02 (P)

CO.EF.2.6.01 (P)

CÓDIGO

INDICADOR

10.2.1 Verificación
de que el docente
del CIEI tiene
tiempo completo de
dedicación para el
Centro de idiomas.

10.1.2 Verificación
de que el docente
del CIEI asiste
y aprueba los
programas de
perfeccionamiento
docente que
promueven la
actualización de
conocimientos y el
mejoramiento de las
competencias
pedagógicas del
docente con una
duración no menos
de 40 horas.

10.1.1Verificación
de políticas y
procedimientos
institucionales para
el desempeño de
docente del CIEI.

DESCRIPCIÓN

FUNCIÓN: DOCENCIA
AMBITO 6: POLITICA DE BIENESTAR PARA EL DOCENTE
DIMENSIÓN: COHERENCIA (CO)
CRITERIO: EFICIENCIA (EF)

-Verificación
Documentación
-Opinión.

--Informe

-Opinión

-Verificación
Documentación

-Informe

-Verificación
Documentación

DATOS

-Docente del
Centro de idiomas
extranjeros.

-Secretario general
-Director del
departamento
financiero.
-Coordinador del
Centro de idiomas
extranjeros.
-Comisión de
evaluación interna.

-Comisión de
evaluación interna.
-Docente del
Centro de idiomas
extranjeros.

-Director del
centro de
perfeccionamiento
docente e
innovación
pedagógica.

-Comisión de
evaluación interna.

-Secretario general
-Coordinador del
Centro de idiomas
extranjeros.

INFORMANTES

-Encuestacuestionario.

-Análisis de
documentos

-Análisis de
documentos

-Análisis de
documentos

-Análisis de
documentos

-Análisis de
documentos
-Análisis de
documentos

-Análisis de
documentos

-Análisis de
documentos

-Análisis de
documentos
-Análisis de
documentos

TÉCNICAS E
INSTRUMENTOS
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Obl

CO.EF.2.6.06 (P)

CO.EF.2.6.05 (P)

Estándar 10.4 Que
en las carreras
de cada facultad
la enseñanza del
idioma ingles
sea impartida
por un docente
con experiencia
y capacitación
para la docencia
universitaria del
idioma inglés.

Estándar 10.5
Que la
asistencia a clases
del docente del
CIEI sea el total
de lo programado.

CO.EF.2.6.04 (P)

Estándar 10.3
Obl.
Que al docente del
CIEI se le asigne
trabajo de acuerdo
a su formación,
capacitación, perfil
y experiencia
profesional, dentro
de las actividades
de docencia,
investigación y
vinculación con la
colectividad.

10.5.1 Verificación
del cumplimiento
de 120 horas
académicas por
parte del docente
del idioma inglés.

10.4.1Constatación
de que en cada
carrera el idioma
es impartido
por un docente
con experiencia
y capacitación
para la docencia
universitaria en
enseñanza interaprendizaje del
idioma inglés.

10.3.1 Verificación
de que se lleva
un registro del
trabajo del docente
del CIEI que
va de acuerdo a
su formación,
capacitación, perfil
y experiencia
profesional dentro
de las actividades
de docencia,
investigación y
vinculación con la
colectividad.

-Informe
-Verificación
documentación
-Coordinador del
Centro de idiomas
extranjeros.
-Director de la
carrera.
-Unidad técnica de
control académico
-Miembros de
comisión de
evaluación interna.

-Verificación
documentación

-Comisión de
evaluación

-Análisis de
documentos

-Análisis de
documentos
-Análisis de
documentos

-Análisis de
documentos

-Análisis de
documentos

-Análisis de
documentos

-Análisis de
documentos

-Análisis de
documentos
-Análisis de
documentos

-Encuestacuestionario para la
encuesta

-Docente del
Centro de idiomas
extranjeros.

-Sub decano
-Coordinador del
Centro de idiomas
extranjeros.
-Director del
departamento de
recursos humanos.
-Director de la
carrera.

-Análisis de
documentos
-Análisis de
documentos
-Análisis de
documentos

-Comisión de
evaluación interna.
-Director del
departamento de
recursos humanos.
-Coordinador del
Centro de idiomas
extranjeros.

-Informe

-Verificación
documentación

-Informe

-Opinión

-Verificación
documentación
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CO.EF.2.6.09 (P)

CO.EF.2.6.08 (P)

Obl

Nec

CO.EF.2.6.07 (P)

Obl

10.7.1 Evidencia
de la existencia
del plan del curso,
guías didácticas
y bibliografía a
disposición de sus
estudiantes.

10.6.2 Constatación
de que el docente
del CIEI refuerza
conocimientos a
sus estudiantes
con dificultades a
través de tutorías
semanales dentro
de un determinado
espacio físico e
idóneo.

10.6.1 Verificación
de que se lleva un
registro firmado
por el docente del
CIEI y el estudiante
para reforzar
conocimientos
a estudiantes con
dificultades a
través de tutorías
semanales.

Fuente: (Armijos, 2011)
Docente del CIEI: Docente del Centro De Idiomas Extranjeros Del Idioma Inglés.
COND: Condición
Obl: Obligatorio
Nec: Necesario

Estándar 10.7
Que el docente
del CIEI, al inicio
del curso ponga
a disposición de
sus estudiantes
el plan del curso,
guías didácticas y
bibliografía para
el desarrollo del
mismo.

Estándar 10:6Que
el docente del
CIEI acompañe
a estudiantes
con dificultades
a través de
tutorías semanales
dictadas gracias
a su titularidad y
tiempo completo
de dedicación
dentro de un
determinado
espacio físico e
idóneo.

-Informe
-Opinión.

-Opinión.

- Informe
-Verificación
física y
documentación.

-Opinión

-Verificación
física y
documentación

-Informe

-Coordinador del
Centro de idiomas
extranjeros.
-Docente del
Centro de idiomas
extranjeros.
-Estudiantes del
Centro de idiomas
extranjeros de la
UNACH.

-Docente del
Centro de idiomas
extranjeros.
-Coordinador del
Centro de idiomas
extranjeros.
-Comisión de
evaluación interna.
-Estudiantes del
Centro de idiomas
extranjeros de la
UNACH.

-Estudiantes del
Centro de idiomas
extranjeros de la
UNACH.

-Coordinador del
Centro de idiomas
extranjeros.
-Comisión de
evaluación interna.

-Docente del
Centro de idiomas
extranjeros.

-Encuestacuestionario para la
encuesta

-Análisis de
documentos
-Análisis de
documentos

-Análisis de
documentos
-Observaciónregistro
observacional.
-Encuestacuestionario

-Análisis de
documentos

-Encuestacuestionario.

- Observación
registro de
observación

-Análisis de
documentos

-Análisis de
documentos
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Estándar 10.8 Que
el docente del CIEI
esté involucrado
en convenios
con los sectores
público, privado y
con universidades
nacionales y
extranjeras para
la educación
continua, pasantías
e intercambio
académico entre
profesores del idioma
inglés.

Característica 10:
El docente del CIEI
se rige por las políticas
y procedimientos
institucionales para su
desempeño, capacitación
y su evaluación.

Estándar 10.9 Que el
docente del CIEI
sea auspiciado por
la institución para su
continua capacitación
pedagógica y
metodológica del y en
el idioma inglés.

ESTANDAR

CARACTERÍSTICA

Nec.

Obl.

COND

Table 60. Políticas de bienestar para el docente (CO) (EA)

CO.EA.2.6.02 (P)

CO.EA.2.6.01 (P)

CÓDIGO

INDICADOR

FUNCIÓN: DOCENCIA
AMBITO 6: POLITICA DE BIENESTAR PARA EL DOCENTE
DIMENSIÓN: COHERENCIA (CO)
CRITERIO: EFICACIA (EA)

10.9.1 Constatación
de que la institución
cumple con el
auspicio para la
continua capacitación
pedagógica y
metodológica del
docente del idioma
inglés.

10.8.1 Constatación
de la nómina de
docentes del idioma
inglés que forman
parte de convenios
con los sectores
público, privado y
con universidades
nacionales y
extranjeras.

DESCRIPCIÓN

-Verificación
documentación

-Opinión

-Informe

-Opinión

-Informe

DATOS

-Rector.
-Secretario general.
-Director del
departamento
financiero.
-Coordinador del
Centro de idiomas
extranjeros.
-Docentes del Centro
de idiomas extranjeros.
-Comisión de
evaluación interna.

-Docente del Centro
de idiomas extranjeros

-Rector,
-Coordinador del
Centro de idiomas
extranjeros.

INFORMANTES

-Análisis de documentos

-Encuesta- cuestionario.

-Análisis de documentos

Análisis de documentos
-Análisis de documentos
-Análisis de documentos

-Análisis de documentos
-Análisis de documentos
-documentos
-Encuesta- cuestionario
para la encuesta

TÉCNICAS E
INSTRUMENTOS
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Nec.

Nec
Nec

Estándar 10.10
Que el docente del
CIEI sea apoyado
económicamente por
la institución para que
realice estudios de
posgrado, pasantías
a nivel internacional,
años sabáticos,
estancias obligatorias
etc. en otras
universidades de habla
inglesa alrededor del
mundo.

Estándar 10.11
Que el docente del
CIEI sea capacitado
en el campo de
la planificación
y la evaluación
curricular del y en el
idioma inglés por la
institución.
CO.EA.2.6.05 (P)

CO.EA.2.6.04 (P)

CO.EA.2.6.03 (P)
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10.11.2 Verificación
de la nómina, número
de docentes del CIEI
y certificaciones
entregadas a los
docentes capacitados
en el campo de
la planificación
y la evaluación
curricular del y en el
idioma inglés por la
institución, con una
duración no menos de
40 horas académicas.

10.11.1 Constatación
de que la institución
cumple con
programas de
perfeccionamiento
del docente del CIEI
en el campo de la
planificación y la
evaluación curricular
del y en el idioma
inglés.

10.10.1 Verificación
de la cantidad y
nómina de docentes
del CIEI que reciben
apoyo económico para
y mientras realizan
estudios de posgrado,
pasantías a nivel
internacional, años
sabáticos, estancias
obligatorias etc. en
otras universidades
de habla inglesa
alrededor del mundo.

-Verificación
documentación

-Verificación
documentación
-Opinión

-Informe

-Opinión
-Verificación
documentación

-Informe

-Comisión de diseño
curricular.
-Comisión de
evaluación interna.
-Docente del Centro
de idiomas extranjeros.
-Comisión de
evaluación interna.

-Coordinador del
Centro de idiomas
extranjeros.
-Director del centro
de perfeccionamiento
docente e innovación
pedagógica.
-Director de dirección
de planificación.

-Director del
departamento
financiero.
-Coordinador del
Centro de idiomas
extranjeros.
-Docente del Centro
de idiomas extranjeros.
-Miembros de
comisión de evaluación
interna.

-Secretario general.

-Rector.

-Encuesta- cuestionarlo
para la encuesta
-Análisis de documentos.

-Análisis de documentos

-Análisis de documentos

-Análisis de documentos

-Entrevista- guía de
entrevista
-Entrevista- guía de
entrevista
-Entrevista- guía de
entrevista
-Análisis de
documentosdocumentos.
-Encuesta- cuestionario
para la encuesta
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CO.EA.2.6.06 (P)

CO.EA.2.6.07 (P)

Estándar 10.12 Que
Nec
el docente del CIEI
sea capacitado por
la institución en
organización y gestión
de la docencia para
coordinar actividades
administrativo
académicas,
gestionar recursos
humanos, materiales
y financieros, poner
en marcha planes
de desarrollo físico
y equipamiento
adecuado, y más
instancias de apoyo al
proceso de enseñanzaaprendizaje.

Nec

-Opinión

-Verificación
Documentación

-Informe

10.12.2Verificación
-Verificación
de la nómina,
documentación
número de docentes
y certificaciones
entregadas a los
docentes capacitados
por la institución en
organización y gestión
de la docencia para
coordinar actividades
administrativo
académicas,
gestionar recursos
humanos, materiales
y financieros, poner
en marcha planes
de desarrollo físico
y equipamiento
adecuado, y más
instancias de apoyo al
proceso de enseñanzaaprendizaje con una
duración no menos de
40, horas académicas.

10.12.1 Constatación
de que la institución
cumple con
programas de
perfeccionamiento en
organización y gestión
de la docencia para
coordinar actividades
administrativo
académicas,
gestionar recursos
humanos, materiales
y financieros, poner
en marcha planes
de desarrollo físico
y equipamiento
adecuado, y más
instancias de apoyo al
proceso de enseñanzaaprendizaje.
-Docente del Centro
de idiomas extranjeros.
-Comisión de
evaluación interna.

-Docente del Centro
de idiomas extranjeros.

-Coordinador del
Centro de idiomas
extranjeros.
- Director de dirección
de planificación.
-Centro de
emprendimiento.
-Director del
departamento de
recursos humanos.
-Comisión de gestión
universitaria.
-Comisión de
evaluación interna.

-Encuesta- cuestionario.
-Análisis de documentos.

-Encuesta- cuestionarlo
para la encuesta

-Análisis de documentos

-Análisis de documentos

-Análisis de documentos
-Análisis de documentos

-Análisis de documentos

-Análisis de documentos
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Obl.

Estándar 10.14
Que el docente del
CIEI
sea capacitado en
los fundamentos
teóricos y técnicos
de la investigación
para la formulación
y ejecución de
proyectos curriculares
para la enseñanzaaprendizaje del idioma
inglés.
CO.EA.2.6.11 (P)

CO. EA.2.6.10 (P)

CO.EA.2.6.09 (P)

CO. EA.2.6.08 (P)

10.14.2 Verificación
de la nómina, número
de docentes del CIEI
y certificaciones
entregadas a los
docentes capacitados
en los fundamentos
teóricos y técnicos
de la investigación
para la formulación
y ejecución de
proyectos curriculares
para la enseñanzaaprendizaje del
idioma inglés, con una
duración no menos de
40 horas académicas.

10.14.1 Constatación
de que la institución
cumple con
programas de
perfeccionamiento
en los fundamentos
teóricos y técnicos
de la investigación
para la formulación
y ejecución de
proyectos curriculares
para la enseñanzaaprendizaje del idioma
inglés.

10.13.1 Constatación
de que la institución
cumple con
programas de
perfeccionamiento
para la utilización de
recursos didácticos
tecnológicos (NTIC’s).
10.13.2 Verificación
de la nómina, número
de docentes del CIEI
y certificaciones
entregadas a los
docentes capacitados
para la utilización de
recursos didácticos
tecnológicos (NTIC’s)
con una duración no
menos de 40 horas
académicas.

Fuente: (Armijos, 2011)
Docente del CIEI: Docente del Centro De Idiomas Extranjeros Del Idioma Inglés.
COND: Condición
Obl: Obligatorio
Nec: Necesario

Obl

Estándar 10.13 Que el
docente del CIEI
sea capacitado
permanentemente
en la utilización de
recursos didácticos
tecnológicos (NTIC’s)
que favorecen la
creación de nuevos
elementos como guías
para el desarrollo de
la enseñanza- inter
aprendizaje.

-Verificación
Documentación

-Verificación
Documentación

-Opinión

-Informe

-Informe
-Verificación
documentación
-Opinión
-Verificación
documentación

-Comisión de
evaluación interna.

-Coordinador del
Centro de idiomas
extranjeros.
- Director del centro
de perfeccionamiento
docente e innovación
pedagógica.
-Director del instituto
de investigación
IICYT
-Comisión de diseño
curricular.
-Docente del Centro
de idiomas extranjeros.
-Comisión de
evaluación interna.

-Coordinador del
Centro de idiomas
extranjeros.
- Director de dirección
del centro de cómputo.
-Comisión de
evaluación interna.
-Docente del Centro
de idiomas extranjeros.
-Comisión de
evaluación interna

-Análisis de documentos

-Encuesta- cuestionario
para la encuesta
-Análisis de documentos

-Análisis de documentos

-Análisis de documentos

-Análisis de documentos

-Análisis de documentos

-Análisis de documentos

-Encuesta- cuestionario.

-Análisis de documentos

-Análisis de documentos

-Análisis de documentos
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Estándar 10.15
Que el docente del
CIEI sea evaluado
por un sistema de
evaluación propio
a su desempeño
en cada perìodo
académico.

Característica 10: El
docente del CIEI se
rige por las políticas
y procedimientos
institucionales para
su desempeño,
capacitación y su
evaluación.

Obl.

COND
CO.EA.2.6.Ol (P)

CÓDIGO

INDICADOR
10.15.1 Verificación
de que la evaluación
del desempeño
docente del CIEI
se realiza de
acuerdo con las
normas dictadas
por el CONEA, y
por un sistema de
evaluación propio a
su desempeño en la
institución en cada
periodo académico.

DESCRIPCIÓN

Fuente: (Armijos, 2011)
Docente del CIEI: Docente del Centro De Idiomas Extranjeros Del Idioma Inglés.
COND: Condición
Obl: Obligatorio
Nec: Necesario

ESTANDAR

CARACTERÍSTICA

Table 61. Políticas de bienestar para el docente (RA) (TH)

FUNCIÓN: DOCENCIA
AMBITO 6: POLITICA DE BIENESTAR PARA EL DOCENTE
DIMENSIÓN: COHERENCIA (CO)
CRITERIO: EFICACIA (EA)

-Opinión

- Informe

DATOS

-Análisis de
documentos
-Encuestacuestionario.

-Docente del Centro
de idiomas extranjeros.

TÉCNICAS E
INSTRUMENTOS

Comisión de evaluación interna.

INFORMANTES
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Estándar 10.16
Que el docente del
CIEI Centro de
idiomas extranjeros
del idioma inglés
conozca los
resultados de
su evaluación
confidencial y
oportunamente.e.

Característica 10: El
docente del CIEI se
rige por las políticas
y procedimientos
institucionales para
su desempeño,
capacitación y su
evaluación.

Obl.

COND
CO.EF.2.6.Ol (P

CÓDIGO

INDICADOR

DATOS
10.16.1
-Opinión
Verificación de la
nómina, número
de docentes, fecha,
hora y oficios
entregados con los
resultados después
del proceso de
-Verificación
evaluación del
documentación
desempeño
docente inglés.

DESCRIPCIÓN

Fuente: (Armijos, 2011)
Docente del CIEI: Docente del Centro De Idiomas Extranjeros Del Idioma Inglés.
COND: Condición
Obl: Obligatorio
Nec: Necesario

ESTANDAR

CARACTERÍSTICA

Table 62. Políticas de bienestar para el docente (CO) (EF)

FUNCIÓN: DOCENCIA
AMBITO 6: POLITICA DE BIENESTAR PARA EL DOCENTE
DIMENSIÓN: COHERENCIA (CO)
CRITERIO: EFICIENCIA (EF)

- Análisis de
documentos

- Encuestacuestionario

-Trabajadores
del servicio de
correspondencia.
-Comisión de
evaluación interna.

- Encuestacuestionario

TÉCNICAS E
INSTRUMENTOS

-Docente del
Centro de idiomas
extranjeros,

INFORMANTES
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CO.EA.2.6.01 (P) 10.17.1
Constatación
de la existencia
y aplicación de
programas de
capacitación para
la superación de
las debilidades
específicas
encontradas.

DESCRIPCIÓN

Fuente: (Armijos, 2011)
Docente del CIEI: Docente del Centro De Idiomas Extranjeros Del Idioma Inglés.
COND: Condición
Obl: Obligatorio
Nec: Necesario

Estándar 10.17 Que Obl.
el docente del CIEI
sea capacitado
para la
superación de
las debilidades
específicas
encontradas en su
evaluación de
desempeño
docente, dentro
de un marco
estratégico
planeado.

Característica 10: El
docente del C1EI se
rige
por las políticas y
procedimientos
institucionales para su
desempeño,
capacitación y su
evaluación.

CÓDIGO

COND INDICADOR

ESTANDAR

CARACTERÍSTICA

Table 63. Políticas de bienestar para el docente (CO) (EA)

FUNCIÓN: DOCENCIA
AMBITO 6: POLITICA DE BIENESTAR PARA EL DOCENTE
DIMENSIÓN: COHERENCIA (CO)
CRITERIO: EFICACIA (EA)

-Verificación
documentación

-Opinión

- Informe

DATOS

-Comisión de
evaluación interna.

-Coordinador del
centro de idiomas
extranjero.
-Director de
dirección de
planificación,
-Director del
centro de
perfeccionamiento
docente e
innovación
pedagógica.
-Director del
instituto de
investigación IICYT
-Director de
dirección del centro
de cómputo.
-Multimedia
-Comisión de
gestión universitaria.
-Centro de
emprendimiento.
-Docente del
Centro de idiomas
extranjeros.

INFORMANTES

- Análisis de
documentos

- Encuestacuestionario

- Análisis de
documentos

- Análisis de
documentos
- Análisis de
documentos

- Análisis de
documentos

- Análisis de
documentos

- Análisis de
documentos

- Análisis de
documentos

- Análisis de
documentos

TÉCNICAS E
INSTRUMENTOS
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CO.EF.2.6.01 (P)

CÓDIGO

INDICADOR
10.18.1 Evidencia
de que el sistema
de selección,
promoción,
estímulos laborales,
permanencia,
capacitación,
evaluación de
su desempeño
académico, la
estabilidad laboral,
remuneraciones
económicas genera
un impacto positivo
en el docente del
CIEI.

DESCRIPCIÓN

Fuente: (Armijos, 2011)
Docente del CIEI: Docente del Centro De Idiomas Extranjeros Del Idioma Inglés.
COND: Condición
Obl: Obligatorio
Nec: Necesario

Estándar 10.18
Nec.
Que el
docente del CIEI se
sienta motivado por
el eficiente sistema
de selección,
promoción,
estímulos laborales,
permanencia,
capacitación, y
evaluación de
su desempeño
académico,
estabilidad
laboral, dignas
remuneraciones
económicas.

Característica 10: El
docente del CIEI se
rige por las políticas
y procedimientos
institucionales para
su desempeño,
capacitación y su
evaluación.

COND

ESTANDAR

CARACTERÍSTICA

Table 64. Políticas de bienestar para el docente (CO) (EF)

FUNCIÓN: DOCENCIA
AMBITO 6: POLITICA DE BIENESTAR PARA EL DOCENTE
DIMENSIÓN: COHERENCIA (CO)
CRITERIO: EFICIENCIA (EF)

-Opinión,

DATOS

- Docente del
Centro de idiomas
extranjeros..

INFORMANTES

-Encuestacuestionario.

TÉCNICAS E
INSTRUMENTOS
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Estándar 11.1
Que el
docente del
CIEI cuente
con personal de
apoyo suficiente
y capacitado
para atender
las necesidades
académicas en
la docencia y
en procesos de
investigación.

Característica 11. El
docente del CIEI
cuenta y evalúa al
personal de apoyo
a la docencia e
investigación.

Estándar 11.2
Que el
docente del
CIEI realice
periódicamente
la evaluación del
desempeño al
personal de apoyo
a la docencia e
investigación

ESTANDAR

CARACTERÍSTICA

Obl.

Nec.

COND

DATOS

-Verificación
documentación

-Opinión

11.1.1 Evidencia del -Informe
número y el nivel
de capacitación
del personal de
apoyo a la docencia
para el manejo de
laboratorios, centros
de
informática,
diseño de material
didáctico, uso
de equipos
audiovisuales y
otras destrezas
relacionadas con sus
funciones.

DESCRIPCIÓN

RA.TH.2.7.02 (P) 11.2.1 Constatación
de la participación
del docente
del CIEI en
la evaluación
periódicamente
del desempeño al
personal de apoyo
a la docencia e
investigación en
lo referente a:
capacitación y
adiestramiento
en el manejo de
laboratorios,

RA.TH.2.7.01
(E)

CÓDIGO

INDICADOR

Table 65. Del personal de apoyo para la docencia del idioma inglés y la investigación (RA) (TH)

-Docente del
Centro de idiomas
extranjeros.
-Comisión de
evaluación interna.

- Director de
dirección del centro
de cómputo,
-Multimedia
-Director del
departamento de
recursos humanos.

INFORMANTES

-Análisis de
documentos

-Encuestacuestionario

-Análisis de
documentos
-Análisis de
documentos

-Análisis de
documentos

TÉCNICAS E
INSTRUMENTOS

FUNCIÓN: DOCENCIA
AMBITO 7: DEL PERSONAL DE APOYO PARA LA DOCENCIA DEL IDIOMA INGLÉS Y LA INVESTIGACIÓN.
DIMENSIÓN: RECURSOS ADECUADOS (RA)
CRITERIO: TALENTOS HUMANOS (TH)
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Obl.

RA.TH.2.7.03 (P) 11.3.1 Constatación
de la
participación del
docente del
CIEI en la
evaluación
periódicamente del
desempeño de sus
autoridades de
turno, rector,
vicerrector
académico,
decano, sub-decano,
coordinador del
centro de
idiomas extranjeros,
directores de
escuelas,
compañeros
docentes y
estudiantes del
Centro de idiomas
extranjeros.

Fuente: (Armijos, 2011)
Docente del CIEI: Docente del Centro De Idiomas Extranjeros Del Idioma Inglés.
COND: Condición
Obl: Obligatorio
Nec: Necesario

Estándar 11.3
Que el
docente del CIEI
realice
periódicamente la
evaluación del
desempeño de sus
autoridades de
tumo, vicerrector
académico,
decano, subdecano,
coordinador del
centro de idiomas
extranjeros,
compañeros
docentes y
estudiantes del
Centro de idiomas
extranjeros.

centros de
informática,
diseño de material
didáctico, uso de
equipos
audiovisuales y
otras destrezas
relacionadas con sus
funciones.

-Docente del Centro de
idiomas extranje-ros.
-Comisión de evaluación interna.

-Opinión
-Verificación
documentación

-Departamento de
evaluación interna

-Informe

-Análisis de documentos.

-Encuestacuestionario.

-Análisis de documentos.
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ESTANDAR

Estándar 12.1
Que gracias a
la planificación
y ejecución de
un proceso
de enseñanza
aprendizaje
significativo, el
alumno sea capaz
de relacionar
de manera no
arbitraria y
sustancial la nueva
información con
los conocimientos,
experiencias
previas y familiares
que posee en
su estructura de
conocimientos.

CARACTERÍSTICA

Característica 12. El
docente del CIEI
planifica y ejecuta
un proceso de
enseñanza aprendizaje
significativo.

Table 66. Diseño curricular (RE) (PE)

FUNCIÓN: DOCENCIA
AMBITO 8: DISEÑO CURRICULAR
DIMENSIÓN: RELEVANCIA (RE)
CRITERIO: PERTINENCIA (PE)

Obl.

COND

RE.PE.2.8.02 (P)

RE.PE.2.8.01 (P)

CÓDIGO

INDICADOR
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12.1.2 Constatación
de que se ejecuta
un currículo que
incorpora elementos
para una formación
significativa en el
que el alumno es
capaz de relacionar
de manera
sustancial la nueva
información con los
conocimientos,

12.1.1 Constatación
de que en el
currículo se
incorpora elementos
para una formación
significativa en el
que el alumno es
capaz de relacionar
de manera
sustancial la nueva
información con
los conocimientos,
experiencias
previas y familiares
que posee en
su estructura de
conocimientos.

DESCRIPCIÓN

-Verificación
documentación

-Informe

-Opinión,

-Informe

DATOS

-Comisión de
evaluación interna

-Coevaluación
docente del
Centro de idiomas
extranjeros.

-Estudiantes del
Centro de idiomas
extranjeros de la
UNACH. -Director
de la carrera.

- Director
del centro de
perfeccionamiento.
docente e
innovación
pedagógica.

-Comisión de diseño
curricular.

-Coordinador del
Centro de idioma
extranjero

INFORMANTES

-Análisis de
documentosdocumento.

-Observación de la
práctica de una clase.

-Encuestacuestionario
-Observación de la
práctica de una clase.

-Observación de la
práctica de una clase.

-Análisis de
documentos
-Análisis de
documentos

TÉCNICAS E
INSTRUMENTOS
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Estándar 12.3 Que
los estudiantes
reciban materiales
con. contenidos
de un significado
potencial y lógico
de acuerdo a
su formación
profesional

Estándar 12.2
Que el docente
del CIEI haga
demostraciones
de enseñanza
aprendizaje
significativo.

Obl.

Obl.
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RE.PE.2.8.06 (P)

RE.PE.2.8.05 (P)

RE.PE.2.8.04 (P)

RE.PE.2.8.03 (P)

-Verificación
documentación
y estadística..

Opinión

-Informe

12.3.2 Constatación
de que los
estudiantes reciben
materiales con
contenidos de un
significado

-Opinión

12.3.1 Evidencia
-Informe
de producción de
material de apoyo
para la docencia por
parte del docente del
CIEI.

12.2.2 Verificación
del grado de
satisfacción por
parte de los
espectadores de
las demostraciones
de enseñanza
aprendizaje
significativo.

12.2.1 Verificación
de que el docente
del CIEI hace
demostraciones
de enseñanza
aprendizaje
significativo.

experiencias
previas y familiares
que posee en
su estructura de
conocimientos.

- Director
del centro de
perfeccionamiento
docente e
innovación
pedagógica.

-Director del
departamento
de imprenta y
reprografía.

-Docente del
Centro de idiomas
extranjeros.

-Estudiantes del
Centro de idiomas
extranjeros de la
UNACH.
-Comisión de
evaluación interna

-Director de la
carrera.

-Coordinador del
Centro de idiomas
extranjeros.

-Entrevista- guía de
entrevista.

-Entrevista- guía de
entrevista.

-Análisis de
documentos

-Análisis de
documentos

-Análisis de
documentos

-Encuestacuestionario

-Entrevista- guía de
entrevista.

-Entrevista- guía de
entrevista.

-Entrevista- guía de
entrevista

-Entrevista- guía de
entrevista

-Decano
-Sub decano.

-Entrevista- guía de
entrevista

-Análisis de\
documentos

-Vicerrector
académico

-Coordinador del
Centro de idiomas
extranjeros,
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Estándar 12.4 Que
los egresados de
cada Centro de
idiomas extranjeros
de la UNACI-I
establezcan
relaciones entre
el significado, la
pronunciación y
la representación
gráfica de las
palabras del idioma
inglés, así como
la identificación
de los aspectos
sonoros, rítmicos
y de entonación
específica de la
misma.
Obl

RE.PE.2.8.07 (P)

12.4.1 Constatación
de que los egresados
de cada Centro de
idiomas extranjeros
de la UNACH son
valorados por medio
de un sistema de
evaluación de los
aprendizajes en
el que establecen
relaciones entre
el significado, la
pronunciación y
la representación
gráfica de las
palabras del idioma
inglés, así como
la identificación
de los aspectos
sonoros, rítmicos
y de entonación
específica de la
misma.

potencial y lógico
de acuerdo a
su formación
profesional,

-Verificación
documentación
y estadística.

-Opinión

-Informe

-Verificación
documentación

-Informe

-Encuestacuestionario
-Encuestacuestionario.
-Análisis de
documentos

-Estudiantes del
Centro de idiomas
extranjeros de la
UNACH.
-Comisión
académica
permanente.
-Comisión de
evaluación interna.

-Análisis de
documentos

-Análisis de
documentos

-Análisis de
documentos

-Encuestacuestionario

-Docente del
Centro de idiomas
extranjeros.

Coordinador del
Centro de idiomas
extranjeros.

-Comisión de
evaluación interna.

-Comisión de diseño
curricular.

-Estudiantes del
Centro de idiomas
extranjeros de la
UNACH

-Coordinador del
Centro de idiomas
extranjeros.
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Característica 13. El
docente del CIEI trabaja
con un diseño curricular
para la enseñanza de
idiomas coherente
basado en estudio de
necesidades sociales,
aspectos epistemológicos
y modelo educativo de
la UNACH, que incluye
el plan de estudios,
perfil profesional, perfil
ocupacional y campo
ocupacional del futuro
graduado y actividades
teórico- prácticas

RE.PE.2.8.09 (P)

Estándar 13.2 Que Obl
el docente del CIEI
tenga y ejecute su
labor basada en un
modelo curricular
para la enseñanza
de idiomas flexible Obl.
que oriente las fases
de planificación,
ejecución y
evaluación del
currículo.
RE.PE.2.8.10 (P)

RE.PE.2.8.08 (P)

Obl

Estándar 13.1 Que
el docente del CIEI
consulte y trabaje
conjuntamente
con docente(s)
de la carrera que
se centra más al
perfil profesional
del estudiante,
para desarrollar
proyectos que
generan y refuerzan
conocimientos
tanto del idioma
como de la carrera.
(Cross curricular/
inglés con fines
específicos).
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13.2.2 Verificación
de que el docente
del CIEI labora con Verificación
un modelo curricular documentación
que oriente las fases
de planificación,
ejecución y
evaluación del
currículo.

13.2.1 Verificación
-Informe
de la existencia de
un modelo curricular
para la enseñanza
de idiomas que
cumpla con las fases
de planificación,
ejecución y
evaluación del
currículo acorde con -Opinión
la Visión, Misión y el
PEDI.

13.1.1 Verificación
-Informe
de la existencia
de actividades
realizadas por parte
del docente del CIEI
con docente(s) de
la carrera que se
-Opinión
centra más al perfil
profesional del
estudiante.
-Verificación
documentación

-EncuestaCuestionario

-Análisis de
documentos

-Análisis de
documentos

-Entrevista- guía de
entrevista.

-Análisis de
documentos

-Análisis de
documentos

-Entrevista-guía d
-Docente del
entrevista
centro de idiomas
extranjeros.
-Análisis de
-Director del centro documentos
perfeccionamiento
docente e
innovación
pedagógica.
-Comisión de
evaluación interna.
-Comisión de diseño
curricular.

-Coordinador del
centro de idiomas
extranjeros.

-Docente del
Centro de idiomas
extranjeros.
-Docente de la
carrera que se
centra más al perfil
profesional del
estudiante.
- Director
del centro de
perfeccionamiento
docente e
innovación
pedagógica.
-Comisión de diseño
curricular.
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RE.PE.2.8.12 (P)

Estándar 13.4
Que el docente
del CIEI aplique
los principios
auriculares y los
utilice en forma
integradora con el
perfil de la carrera
del estudiante
en el diserto del
currículo.
Obl.

RE.PE.2..11 (P)

Estándar 13.3 Que Obl.
el docente del CIEI
haya definido en el
diseño curricular
para la enseñanza
de idiomas flexible
que oriente las fases
de planificación,
ejecución y
evaluación del
currículo

13.4 .1 Verificación
de que los planes
y programas
de estudio del
idioma inglés
tienen principios
curriculares y están
integrados con el
perfil de la carrera
del estudiante.

Análisis de
documentos
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-Director de la
carrera.

-Verificación
documentación

-Comisión de
diseño curricular,
-Comisión de
evaluación interna.

-Coordinador del
Centro de idiomas
extranjeros.

-Análisis de
documentos
-Análisis de
documentos
-Análisis de
documentos
-Análisis de
documentos

-Comisión de diseño
curricular.
Análisis de
-Comisión de
documentos
evaluación interna.

-Coordinador del
Centro de idiomas
extranjeros.

-Informe

13.3.1 Verificación
- Informe
de que en el diseño
curricular para
el idioma inglés
está definido el
perfil profesional
-Verificación de
del egresado del
documentos.
idioma en términos
de competencias
(conocimientos,
habilidades,
destrezas, aptitudes y
valores) de acuerdo
con la nomenclatura
y el perfil académico
establecidos en
clasificador de
Marco común
europeo y el Modelo
educativo de la
UNACH.
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RE.PE.2.8.14 (P)

Estándar 13.6
Que el docente
del CIEI aplique
el conocimiento
científico y
tecnológico
enunciado
en el plan de
estudios siendo
congruente con
las competencias
necesarias para
la práctica
profesional.

Obl.

Rfi,PE2.8.13(P)

Estándar 13.5
Obl.
Que al docente del
CIEI planifique y
desarrolle suficiente
compatibilidad
entre los programas
académicos y
la realidad del
sector lingüístico y
productivo.

13.6.1 Verificación
de que el docente
del CIEI ejecuta
propuestas
educativas que
articulan los
componentes
científicos,
tecnológicos con
los requerimientos
de competencias
necesarias para la
práctica profesional.

13.5.1 Constatación
de que en el
currículo existe
compatibilidad
entre realidad del
sector lingüístico y
productivo,
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-Verificación
documentación

-Opinión

-Informe

-Informo

-Coordinador del
Centro de idiomas
extranjeros.
-Director de la
carrera.
- Director
del centro de
perfeccionamiento
docente e
innovación
pedagógica.
-Estudiantes del
Centro de idiomas
extranjeros de la
UNACH.
-Comisión de
evaluación interna.

-Análisis de
documentos

-Encuestacuestionario

-Análisis de
documentos
-Análisis de
documentos

-Análisis de
documentos

-Comisión de diseño -Análisis de
curricular.
documentos
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Obl.

RE.PE.2.8.17 (P)

RE.PE.2.8.16 (P)

Estándar 13.8 Que Obl.
el plan de estudios
del idioma inglés no
se incluía modelos
pedagógicos
o contenidos
informativos que
sean repetición del
bachillerato

Estándar 13.9 Que
los contenidos
informativos del
idioma inglés no se
repitan en ninguno
de los niveles
del inglés y sean
congruentes con el
perfil profesional.

RE.PE.2.8.I5 (P)

Obi

Estándar 13.7
Que en el plan de
estudios del idioma
inglés se incluya
y se trabaje en el
primer nivel un
fuerte componente
de conocimientos
básicos, de
orientación para
el idioma y de
formación general
humanística y
científica.
-Informe

-Informe

13.9.1 Verificación
-Informe
de que el plan de
estudios del idioma
inglés los contenidos
informativos no se
repiten en ninguno
de los niveles
-Opinión
de inglés y son
congruentes con el
perfil profesional.

13.8.1 Verificación
de que el plan
de estudios del
idioma inglés no
se incluye modelos
pedagógicos
o contenidos
informativos que
son repetición del
bachillerato.

13.7.1 Constatación
de que en el plan y
programa de estudio
del idioma inglés se
incluye y se aplica
en el primer nivel un
fuerte componente
de conocimientos
básicos, de
orientación para
el idioma y de
formación general
humanística y
científica.
-Análisis de
documentos

-Análisis de
documentos

-Análisis de
documentos
-Análisis de
documentos

-Análisis de
documentos

-Análisis de
documentos
-documento.

-Coevaluación
docente del
Centro de idiomas
extranjeros.
-Estudiantes del
Centro de idiomas
extranjeros de la
UNACH.

-Encuestacuestionario

Análisis de
documentos
-documento.

-Coordinador del
Centro de idiomas
extranjeros.

-Comisión de diseño -Análisis de
curricular.
documentos

-Coordinador del
centro de idiomas
extranjeros.

-Coordinador del
Centro de idiomas
extranjeros.
-Director de la
carrera.
- Director
del centro de
perfeccionamiento
docente e
innovación
pedagógica.
-Comisión de diseño
curricular.
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Obl.

Estándar 13.11
Que el plan de
estudios del idioma
inglés se imparta el
syllabus gramatical
de acuerdo con
el nivel especifico
que se orienten
a fundamentar
científica y
técnicamente
el idioma y la
profesión

Estándar 13.12 Que Obl.
el plan de estudios
del idioma inglés
incluya temas de
formación general
(humanística
y científica),
dirigidas al logro
de un profesional
integral, con
valores humanos,
ética profesional y
conciencia cívica.

Obl.

Estándar 13.10
Que el plan de
estudios del idioma
inglés contenga
la totalidad de
los programas
analíticos previstos
en cada nivel.

RE.PE.2.8.20 (P)

RE.PE.2.8.19 (P)

RE.PE2.8.18 (P)

-Verificación
documentación

-Opinión

Informe

-Verificación
documentación

-Opinión

-Informe

-Verificación
documentación

13.12.1 Constatación -Informe
de que en el
currículo se
incorpora la
formación general
(humanística y
científica) tanto en
principios como en
-Opinión
valores.

13.11.1 Verificación
de que en el plan de
estudios del idioma
inglés se detalla el
syllabus gramatical
de acuerdo con
cada nivel específico
que orienta la
fundamentación
científica y
tecnológica del
idioma y profesión.

13.10.1 Verificación
que el plan de
estudios del idioma
inglés cuenta con los
respectivos diseños
macro y micro
curricular, previstos
en cada nivel.

-Coordinador del
Centro de idiomas
extranjeros.
-Sub decano.
-Director del
centro de
perfeccionamiento
docente e
innovación
pedagógica.
-Coevaluación
docente del
Centro de idiomas
extranjeros.
-Comisión de diseño
curricular.

-Coordinador del
Centro de idiomas
extranjeros.
-Director de la
carrera
-Coevaluación
docente del
Centro de idiomas
extranjeros.
-Comisión de
evaluación interna.
-Comisión de diseño
curricular.

-Coordinador del
centro de idiomas
extranjeros.
-Sub decano
-Docente del
centro de idiomas
extranjeros.
-Comisión de
evaluación interna.
-Comisión de diseño
curricular.

- Análisis de
documentos

-Análisis de
documentos

-Análisis de
documentos
-Análisis de
documentos

-Análisis de
documentos

-Análisis de
documentos

-Análisis de
documentos-Análisis de
documentos

Análisis de
documentos

Análisis de
documentos

-Encuestacuestionario

-Análisis de
documentos

-Análisis de
documentos
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Estándar 13.14
Que las actividades.
teórico-prácticas
del idioma inglés
involucren al
estudiante en
los procesos
lingüísticosproductivos
en campos
experimentales.

Obl.

Estándar 13.13 Que Obl.
en los
temas para la
enseñanza del
idioma inglés
se consideren
en su ejecución
actividades
prácticas que
ocupen no menos
del 70% de tiempo
asignado.

RE.PE.2.8.22 (P)

RE.PE.2.8.21 (P)

13.14 .1 Verificación
de la nómina y
ubicación de campos
experimentales para
el desarrollo de
actividades teóricoprácticas del idioma
inglés.

13.13.1 Verificación
de que en el plan de
clase las actividades
prácticas ocupan no
menos del 70% de
tiempo asignado.

293

-Verificación
documentación

-Opinión

-Informe

-Verificación
documentación
y estadística

-Informe

-Estudiantes del
Centro de idiomas
extranjeros de la
UNACH.
-Comisión de
evaluación interna.

-Coordinador del
Centro de idiomas
extranjeros.
-Docente del
Centro de idiomas
extranjeros.

-Coordinador del
Centro de idiomas
extranjeros.
- Director
del centro de
perfeccionamiento
docente e
innovación
pedagógica.
-Director de la
carrera.
-Coevaluación
docente del
Centro de idiomas
extranjeros.
-Comisión de
evaluación interna.
-Comisión de diseño
curricular.

-Análisis de
documentos

-Encuestacuestionario

-Observación guía de
observación

-Análisis de
documentos

-Análisis de
documentos
-Análisis de
documentos

-Observación de la
práctica de una clase.
-Observación de la
práctica de una clase.

-Observación de la
práctica de una clase.
-Observación de la
práctica de una clase.
Armijos Jacqueline | Carolina Campaña | Marcela González | Jazmina Mena | Noemi Remache | Hugo Romero

294

Obl.

RE.PE.2.8.25 (P)

RE.PE.2.8.24 (P)

RE.PE.2.8.23 (P)

13.17.1 Verificación
de que el currículo
tiene estrategias
pedagógicas en
pro del aprendizaje
significativo.

13.15.2 Verificación
de que la
planificación micro
curricular del
idioma inglés están
actualizadas.

13.15.1 Verificación
de la existencia y
entrega oportuna
de la planificación
micro curricular del
idioma inglés.

Fuente: (Armijos, 2011)
Docente del CIEI: Docente del Centro De Idiomas Extranjeros Del Idioma Inglés.
COND: Condición
Obl: Obligatorio
Nec: Necesario

Estándar 13.17
Que el
Currículo del
idioma inglés sea
flexible a efectos
de que se pueden
elegir y aplicar
distintas estrategias
pedagógicas en
pro del aprendizaje
significativo.

Estándar 13.15 Que Obl.
el docente del CIEI
presente en cada
periodo académico
su programa de
estudios actualizado
a la autoridad
correspondiente.

-Verificación
documentación

-Opinión

-Verificación
documentación

-Verificación
Documentación

-Informe
- documento.
-Análisis de
documentos

-Análisis de
documentos

-Análisis de
documentos

-Encuestacuestionario

-Comisión de diseño
curricular.
-Análisis de
documentos

-Docente del
Centro de idiomas
extranjeros.
-Comisión de
evaluación interna.

-Análisis de
-Comisión de
documentos
evaluación interna
-Comisión de diseño -Análisis de
curricular.
documentos

-Análisis de
-Comisión de
documentos
evaluación interna.
-Comisión de diseño -Análisis de
curricular.
documentos

-Coordinador del
Centro de idiomas
extranjeros.
-Director de la
carrera.
-Docente del
Centro de idiomas
extranjeros.
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Estándar 13.16 Que
la carga horaria del
docente del CIEI
este en función
del logro del
perfil profesional
propuesto,
adecuación que
corresponde al
mínimo estipulado
en la normativa
vigente

Característica 13. El
docente del CIEI trabaja
con un diseño curricular
para la enseñanza de
idiomas coherente
basado en estudio de
necesidades sociales,
aspectos epistemológicos
y modelo educativo de
la UNACH, que incluye
el plan de estudios,
perfil profesional, perfil
ocupacional y campo
ocupacional del futuro
graduado y actividades
teórico- prácticas.

Estándar 13.18 Que
el docente del CIEI
planifique, ejecute
y moni toree clubs
de: conversación,
conferencias,
canciones, lectura,
redacción para
el desarrollo de
destrezas lingüísticas.

ESTANDAR

CARACTERÍSTICA

Table 67. Diseño curricular (CO) (EF)

FUNCIÓN: DOCENCIA
AMBITO 8: DISEÑO CURRICULAR
DIMENSIÓN: COHERENCIA (CO)
CRITERIO: EFICIENCIA (EF)

Obl

Nec

COND
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CO.EF.2.8.03 (P)

CO.EF.2.8.02 (P)

CO.EF.2.8.01 (P)

CÓDIGO

INDICADOR

13.18.2 Verificación
de un registro de
asistencia de los
estudiantes a los clubs
de conversación,
conferencias,
canciones, lectura,
redacción.

13.18.1 Constatación
de clubs de:
conversación,
conferencias,
canciones, lectura,
redacción

13.16.1 Verificación
de que el trabajo
docente del CIEI se
asigna en función
de la planificación
curricular de acuerdo
a lo establecido por la
normativa vigente

DESCRIPCIÓN

-Estudiantes del
Centro de idiomas
extranjeros de la
UNACH.
Comisión de
evaluación interna.

-Coordinador del
Centro de idiomas
extranjeros.

-Opinión

-Verificación
documentación

-Sub decano

-Decano, sub decano.
-Coordinador del
Centro de idiomas
extranjeros.
-Docente del Centro
de Idiomas extranjeros.
-Comisión de
evaluación interna.

INFORMANTES

-Informe

-Verificación
Documentación

-Opinión

-Informe

DATOS

Análisis de documentos-Observación guía de
observación
-Análisis de documentos
-Observación guía de
observación -Encuestacuestionario
-Encuesta- cuestionario
-Análisis de documentos

-Análisis de documentos

-Encuesta- cuestionario

-Análisis de documentos
-Análisis de documentosdocumento.

TÉCNICAS E
INSTRUMENTOS
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ESTANDAR

Estándar 14.1 Que
el docente del CIEI
motive y despierte en
loa alumnos el Interés
por el saber y por
desarrollarse como
persona

CARACTERÍSTICA

Característica 14: El
docente del CIEI valora
«u relación con loi
estudiantes y reconoce
los distintos perfiles de
los estudiantes, viendo
en la diversidad cultural
y en las diferencias
individuales de éstos
una oportunidad para
desarrollarse personal
y profesionalmente,
al mismo tiempo que
promueve la aceptación,
la tolerancia y la
autoestima entre ellos.

Table 68. Proceso de aprendizaje (PV) (PR)

Nec

COND
PV.PR.2.9.01 (P)

CÓDIGO

INDICADOR

FUNCIÓN: DOCENCIA
AMBITO 9: PROCESO DE APRENDIZAJE
DIMENSIÓN: PRINCIPIOS Y VALORES (PV)
CRITERIO: PRÁCTICA DE PRINCIPIOS Y VALORES (PR)

14.1.1 Verificación de
que en los procesos
de aprendizaje el
docente del CIEI
motive y despierte en
los alumnos el interés
por el saber y por
desarrollarse como
persona.

DESCRIPCIÓN

-Opinión

--Informe

DATOS
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-Estudiantes del
Centro de idiomas
extranjeros de la
UNACH.

-Coordinador del
Centro de idiomas
extranjeros.
-Coevaluación docente
del Centro de Idiomas
extranjeros.
- Director del centro
de perfeccionamiento
docente e innovación
pedagógica.
-Director de la carrera.
- Departamento de
bienestar universitario.

-Sub decano.

INFORMANTES

-Encuestacuestionario para la
encuesta

-Observación de la
práctica de una clase.

-Observación de la
práctica de una clase.

-Observación de la
práctica de una clase.

Observación de la
práctica de una clase.

-Observación de la
práctica de una clase.

-Observación de la
práctica de una clase.

-Observación de la
práctica de una clase.

TÉCNICAS E
INSTRUMENTOS
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Obl

PV.PR.2.9.02 (P)

14.2.1 Constatación
de que el docente
del CIEI atiende
a las necesidades
individuales de todos
sus estudiantes,
incluyendo aquellos
con limitaciones
físicas, mentales y
emocionales.

Fuente: (Armijos, 2011)
Docente del CIEI: Docente del Centro De Idiomas Extranjeros Del Idioma Inglés.
COND: Condición
Obl: Obligatorio
Nec: Necesario

Estándar 14.2
Que el docente
del CIEI atienda
a las necesidades
individuales de todos
sus estudiantes,
incluyendo aquellos
con limitaciones
físicas, mentales y
emocionales.
-Departamento de
bienestar universitario.

-Opinión
-Estudiantes del
Centro de idiomas
extranjeros de la
UNACH.

-Coordinador del
Centro de idiomas
extranjeros.

-Informe

-Encuesta- cuestionario
para la encuesta

-Análisis de documentos

-Análisis de documentos

Armijos Jacqueline | Carolina Campaña | Marcela González | Jazmina Mena | Noemi Remache | Hugo Romero

297

ESTANDAR

Estándar 15.1
Que el
docente del CIEI
promueva la
lectura, la escritura,
y el pensamiento
crítico en la clase

CARACTERÍSTICA

Característica 15: El
docente del CIEI
utiliza la forma
oral y escrita del
idioma inglés para
comunicarse en la
clase, utilizando los
recursos expresivos
no
lingüísticos (gestos,
Postura corporal,
sonidos diversos,
dibujos, etc.).

Table 69. Proceso de aprendizaje (CO) (EF)

Obl.

COND

FUNCIÓN: DOCENCIA
AMBITO 9: PROCESO DE APRENDIZAJE
DIMENSIÓN: COHERENCIA (CO)
CRITERIO: EFICIENCIA (EF)

CO.EF.2.9.01 (P)

CÓDIGO

INDICADOR
15.1.1 Verificación
de que el docente
del CIEI durante
todo el proceso
de enseñanza
aprendizaje en la
clase promueve la
lectura, la escritura,
y el pensamiento
crítico.

DESCRIPCIÓN

-Opinión

-Informe

DATOS
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-Estudiantes del
Centro de idiomas
extranjeros de la
UNACH

-Sub decano,
-Coordinador del
Centro de idiomas
extranjeros.
-Director de la
carrera.
-Director del centro
de perfeccionamiento
docente e innovación
pedagógica.
-Coevaluación
docente del Centro de
idiomas extranjeros.
-Departamento de
bienestar universitario.
-Comisión de
evaluación interna.

INFORMANTES

-Encuestacuestionario.

-Observación de la
práctica de una clase.
-Observación de la
práctica de una clase.
-Observación de la
práctica de una clase.
-Observación de la
práctica de una clase.
-Observación de la
práctica de una clase.
-Observación de la
práctica de una clase.
-Observación de la
práctica de una clase.

TÉCNICAS E
INSTRUMENTOS
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Característica 16: El
docente del CIEI
propicia la integración
de conocimientos y
valores dentro del
área curricular que
desarrolla, a la vez que
promueve el enfoque
interdisciplinario entre
ésta y su aplicación a
situaciones reales.

Estándar 16.2 Que
el docente del
CIEI utilice en el
aprendizaje de la
lengua extranjera
los conocimientos
y las experiencias
previas de la
lengua materna
y desarrolle
progresivamente
las estrategias
del aprendizaje
autónomo.

Estándar 16.1
Que el docente
del CIEI logre que
los estudiantes
se acostumbren
a relacionar los
contenidos nuevos
con los que ya
saben, que analicen
los aspectos con
los que están de
acuerdo y con
los que están en
desacuerdo.

Nec

Nec

CO.EF.2.9.03 (P)

CO.EF.2.9.02 (P)
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16.2.1 Verificación
-Informe
de que en el proceso
de enseñanza
aprendizaje del
idioma inglés
se utiliza los
conocimientos y las
experiencias previas
de Ja lengua materna
de los estudiantes,
desarrollando
progresivamente
estrategias del
aprendizaje
autónomo.
-Opinión

Opinión

16.1.1 Verificación
Informe
que los estudiantes
del Centro de
idiomas extranjeros
del idioma
inglés durante
todo el proceso
de enseñanza
aprendizaje
relacionen los
contenidos
nuevos con los
que ya saben, que
desarrollen el análisis
crítico dentro de un
marco de valores.

-Sub decano.
-Coordinador del
Centro de idiomas
extranjeros.
-Director de la
carrera.
-Director del centro
de perfeccionamiento
docente e innovación
pedagógica.
-Coevaluación
docente del Centro de
idiomas extranjeros.

-Estudiantes del
Centro de idiomas
extranjeros de la
UNACH.

-Sub decano.
-Coordinador del
Centro de idiomas
extranjeros.
-Director de la
carrera.
-Director del centro
de perfeccionamiento
docente e innovación
pedagógica.
-Coevaluación
docente del Centro de
idiomas extranjeros.
-Departamento de
bienestar universitario.
-Comisión de
evaluación interna.

-Observación de la
práctica de una clase.
-Observación de la
práctica de una clase.
-Observación de la
práctica de una clase.
-Observación de la
práctica de una clase.
-Observación de la
práctica de una clase.

-Encuestacuestionario.

-Observación de la
práctica de una clase.
-Observación de la
práctica de una clase.
-Observación de la
práctica de una clase.
-Observación de la
práctica de una clase.
-Observación de la
práctica de una clase.
-Observación de la
práctica de una clase.
-Observación de la
práctica de una clase.
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Estándar 16.3
Nec
Que el aprendizaje
sea permanente,
diverso e integralideando situaciones
y actividades acorde
con las necesidades,
particulares y
características
del grupo de
educandos,

CO.EF.2.9.04 (P)

16.3.1 Verificación
Informe
de que en el proceso
de enseñanza
aprendizaje
se desarrollan
actividades
innovadoras, que
aseguran una
formación adecuada
y estén relacionados
con
las necesidades
-Opinión
particulares y
características del
grupo de educandos.
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-Estudiantes del
Centro de idiomas
extranjeros de la
UNACH.

-Encuestacuestionario.

-Observación de la
práctica de una clase.
-Observación de la
práctica de una clase.
-Observación de la
práctica de una clase.
-Observación de la
práctica de una clase.
-Observación de la
práctica de una clase.
-Observación de la
práctica de una clase.
-Observación de la
práctica de una clase.

-Encuestacuestionario

-Estudiantes del
Centro de idiomas
extranjeros de la
UNACH.

-Sub decano.
-Coordinador del
Centro de idiomas
extranjeros,
-Director de la
carrera.
-Director del centro
de perfeccionamiento
docente e innovación
pedagógica.
- Coevaluación
docente del Centro de
idiomas extranjeros.
-Departamento de
bienestar universitario.
-Comisión de
evaluación interna.

-Observación de la
práctica de una clase.
-Observación de la
práctica de una clase.

-Departamento de
bienestar universitario.
-Comisión de
evaluación interna.
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Estándar 17.2
Que el
docente del
CIEI logre la
participación
activa de todos los
estudiantes en la
clase.

Obl.

Estándar 17.1
Obl.
Que el
docente del CIEI
ejerza menos
dirigismo para
propiciar el trabajo
autónomo actuando
como monitor
y facilitador del
aprendizaje.

CO.EF.2.9.06 (P)

CO.EF.2.9.05 (P)

17.2.1 Verificación
de que en el proceso
de enseñanza
aprendizaje
desarrollado en el
aula se denote más
la participación
activa de todos los
estudiantes

17.1.1 Verificación
de
que en el proceso de
enseñanza
aprendizaje
desarrollado en
el aula el docente
del CIEI ejerce
menos dirigismo
propiciando el
trabajo autónomo,
actuando como
monitor y facilitador
del aprendizaje.

-Informe

- Opinión

- Informe
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-Sub decano.
-Coordinador del
Centro de idiomas
extranjeros.
-Director de la
carrera.
-Director del centro
de perfeccionamiento
docente e innovación
pedagógica.
-Coevaluación
docente del Centro de
idiomas extranjeros.

-Estudiantes del
Centro de idiomas
extranjeros de la
UNACH.\

-Sub decano.
-Coordinador del
Centro de idiomas
extranjeros.
-Director de la
carrera.
-Director del centro
de
perfeccionamiento
docente e innovación
pedagógica.
-Coevaluación
docente del Centro de
idiomas extranjeros.
-Departamento de
bienestar universitario.
-Comisión de
evaluación interna.

Observación de la
práctica de una clase.
-Observación de la
práctica de una clase.
-Observación de la
práctica de una clase.
-Observación de la
práctica de una clase.
-Observación de la
práctica de una clase.

-Observación de la
Práctica de una clase.
-Observación de la
Práctica de una clase.
-Observación de la
Práctica de una clase.
-Observación de la
Práctica de una clase.
-Observación de la
Práctica de una clase.
-Observación de la
Práctica de una clase.
-Observación de la
Práctica de una clase.
-Encuestacuestionario.
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CO.EF.2.9.07 (P)

17.3.1 Verificación de
que en el proceso de
enseñanza –aprendizaje
desarrollado en la sala
de clase se ejecutan
normas de conducta
tanto por el docente
de CIEI como de sus
estudiantes.

Fuente: (Armijos, 2011)
Docente del CIEI: Docente del Centro De Idiomas Extranjeros Del Idioma Inglés.
COND: Condición
Obl: Obligatorio
Nec: Necesario

Estándar 17.3 Que Obl.
el docente del CIEI
demuestre un buen
control de la sala de
clases para facilitar
la enseñanza
afectiva.

-Opinión

-Informe

-Opinión
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-Estudiantes del
Centro de idiomas
extranjeros de la
UNACH.

-Encuestacuestionario.

-Observación de la
práctica de una clase.
-Observación de la
práctica de una clase.
-Observación de la
práctica de una clase.
-Observación de la
práctica de una clase.
-Observación de la
práctica de una clase.
-Observación de la
práctica de una ciase.
-Observación de la
práctica de una clase.

-Encuestacuestionario.

-Estudiantes del
Centro de idiomas
extranjeros de la
UNACH.
-Sub decano
-Coordinador del
Centro de idiomas
extranjeros.
-Director de la
carrera.
-Director del Centro
de perfeccionamiento
docente e innovación
pedagógica.
-Coevaluación
docente del Centro de
idiomas extranjeros.
-Departamento de
bienestar universitario.
-Comisión de
evaluación interna.

-Observación de la
práctica de una ciase.
-Observación de la
práctica de una clase.

-Departamento de
bienestar universitario.
-Comisión de
evaluación interna.
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ESTANDAR

Estándar 18.1
Que el
docente del CIEI
trabaje con tópicos,
situaciones y
funciones donde
el lenguaje esté
relacionado con
el área específica
de estudio de los
alumnos.

CARACTERÍSTICA

Característica 18: El
docente del CIEI
selecciona materiales,
actividades, identifica
vocabulario y ejercita
estructuras
gramaticales dentro del
contexto de la carrera
para enseñar
inglés con fines
específicos.

Table 70. Proceso de aprendizaje (RE) (PE)

Nec

COND

FUNCIÓN: DOCENCIA
AMBITO 9: PROCESO APRENDIZAJE
DIMENSIÓN: RELEVANCIA (RE)
CRITERIO: PERTINENCIA (PE)

RE.PE.2.9.01(P)

CÓDIGO

INDICADOR
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-Opinión

18.1.1 Verificación
-Informe
de que en el proceso
de aprendizaje
dentro del aula el
docente del CIEI
trabaja con tópicos,
situaciones y
funciones donde el
lenguaje asegura una
formación adecuada
y está relacionado
con el área específica
de estudio de los
alumnos.

DESCRIPCIÓN

DATOS

-Estudiantes del
Centro de idiomas
extranjeros de la
UNACH.

-Sub decano.
-Coordinador del
Centro de idiomas
extranjeros.
-Director de la
carrera.
-Director del
centro de
perfeccionamiento
docente e
innovación
pedagógica.
-Coevaluación
docente del
Centro de idiomas
extranjeros.
-Departamento
de bienestar
universitario.
-Comisión de
evaluación interna.

INFORMANTES

Observación de la
práctica de una clase.
-Observación de la
práctica de una clase.
-Observación de la
práctica de una clase.
-Observación de Ja
práctica de una clase.
-Observación de la
práctica de una clase.
-Observación de In
práctica de una clase.
-Observación de la
práctica de una clase.
-Encuestacuestionario.
.

TÉCNICAS E
INSTRUMENTOS
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Obi

Estándar 18.3 Que Nec.
el docente del
CIEI se convierta
en un diseñador
de programas y de
materiales impresos,
adaptando,
reordenando,
cambiando el
texto según las
necesidades de
los estudiantes en
particular.

Estándar 18.2
Que el docente
del CIEI capacite
a los nuevos
profesionales
bilingües en
función de los
requerimientos
ocupacionales
y el desarrollo del
sector productivo.

RE.PE. 2.9.03 (P)

RE.PE. 2.9.02 (P)

18.3.1 Verificación
de que en el proceso
de aprendizaje el
docente del CIEI
facilita materiales
impresos adaptados,
reordenados,
cambiados el
texto según las
necesidades de
los estudiantes en
particular.

18.2.1 Verificación
de que el proceso
de aprendizaje del
idioma inglés sea
innovador, asegure
una formación
adecuada y esté
relacionado con las
necesidades sociales
y profesionales.
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-Opinión

Informe

-Opinión

-Informe

-Coordinador del
Centro de idiomas
extranjeros.
-Director de la
carrera.
-Director del
centro de
perfeccionamiento
docente e
innovación
pedagógica.

-Estudiantes del
Centro de idiomas
extranjeros de la
UNACH.

-Sub decano.
-Coordinador del
Centro de idiomas
extranjeros.
-Director de la
carrera.
-Director del
centro de
perfeccionamiento
docente e
innovación
pedagógica.
-Coevaluación
docente del
Centro de idiomas
extranjeros.
-Departamento
de bienestar
universitario.
-Comisión de
evaluación interna.

-Análisis de
documentos

-Análisis de
documentos
-Análisis de
documentos

-Análisis de
documentos

-Observación de la
práctica de una clase.
-Observación de la
práctica de una clase.
-Observación de la
práctica de una clase.
-Observación de la
práctica de una clase.
-Observación de la
práctica de una clase.
-Observación de la
práctica de una clase.
-Observación de la
práctica de una clase.
-Encuestacuestionario.
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Estándar 18.4
Obl.
Que el docente de
CIEI seleccione y
diseñe estrategias
instucionales
que promuevan
el desarrollo de
destrezas cognitivas
simples y
complejas dentro
del
contexto de la
carrera para enseñar
inglés con fines
específicos

RE.PE. 2.9.04 (P)

18.4.1 Constatación
de que en las
actividades de
refuerzo académico
durante el proceso
de enseñanza,
el docente del
idioma inglés
ejecuta estrategias
instruccionales
que promuevan
el desarrollo de
destrezas cognitivas
simples y complejas
dentro del contexto
de la carrera para
enseñar inglés con
fines específicos.
-Opinión

-Informe
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-Estudiantes del
Centro de idiomas
extranjeros de la
UNACH

-Sub decano.
-Coordinador del
Centro de idiomas
extranjeros.
-Director de la
carrera.
-Director del
centro de
perfeccionamiento
docente e
innovación
pedagógica.
-Coevaluación
docente del
Centro de idiomas
extranjeros.
-Departamento
de bienestar
universitario.
-Comisión de
evaluación interna.

-Estudiantes del
centro idiomas
extranjeros de la
UNACH.

-Coevaluación
docente del
Centro de idiomas
extranjeros.
-Comisión de
evaluación interna.

-Encuestacuestionario.

-Observación de la
práctica de una clase.
-Observación de la
práctica de una clase,
-Observación de la
práctica de una clase.
-Observación de la
práctica de una clase.
-Observación de la
práctica de una clase.
-Observación de la
práctica de una clase.
-Observación de la
práctica de una clase.

-Encuestacuestionario para la
encuesta

-Análisis de
documentos
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Nec.

Estándar 18.6 Que Nec
el docente del
CIEI desarrolle
en los estudiantes
las competencias
que le permitan
ubicarse en el
contexto actual:
aprender a aprender
para comunicarse
en la lengua meta.

Estándar 18.5
Que el
docente del
CIEI conozca y
aplique actividades
lúdicas y, creativas
que apoyen el
aprendizaje de sus
alumnos

RE.PE. 2.9.06 (P)

RE.PE. 2.9.05 (P)

18.6.1 Constatación
de que, en la
sala de clase, el
docente del CIEI
durante el proceso
de aprendizaje
desarrolla
actividades
para aprender a
comunicarse en el
idioma inglés.

-Informe

-Opinión

18.5.1 Constatación -Informe
de que en el proceso
de enseñanza el
docente del CIEI
aplica actividades
lúdicas y creativas en
las horas destinadas
a las clases de inglés.
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-Sub decano.
-Coordinador del
Centro de idiomas
extranjeros.
-Director de la
carrera.
-Director del
centro de
perfeccionamiento
docente e
innovación
pedagógica.

-Estudiantes del
Centro de idiomas
extranjeros de la
UNACH.

Sub decano.
-Coordinador del
Centro de idiomas
extranjeros.
-Director de la
carrera.
-Director del
centro de
perfeccionamiento
docente e
innovación
pedagógica.
-Coevaluación
docente del
Centro de idiomas
extranjeros.
-Departamento
de bienestar
universitario.
-Comisión de
evaluación interna.

-Observación de la
práctica de una clase.
-Observación de la
práctica de una clase.
-Observación de la
práctica de una clase.
-Observación de la
práctica de una clase.

-Observación de la
práctica de una clase.
-Observación de la
práctica de una clase.
-Observación de la
práctica de una clase.
-Observación de la
práctica de una clase.
-Encuestacuestionario.

-Observación de la
práctica de una clase.
-Observación de la
práctica de una clase.
-Observación de la
práctica de una clase.
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Fuente: (Armijos, 2011)
Docente del CIEI: Docente del Centro De Idiomas Extranjeros Del Idioma Inglés.
COND: Condición
Obl: Obligatorio
Nec: Necesario

-Opinión

-Estudiantes del
Centro de idiomas
extranjeros de la
UNACH.

-Coevaluación
docente del
Centro de idiomas
extranjeros.
-Departamento
de bienestar
universitario.
-Comisión de
evaluación interna.
-Encuestacuestionario

-Observación de la
práctica de una clase.
-Observación de la
práctica de una clase.
-Observación de la
práctica de una clase
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ESTANDAR

Estándar 19.1 Que
el docente del CIEI
y sus estudiantes
estén integrados
a procesos de
investigación y
vinculación con
la colectividad
en forma multi e
interdisciplinaria.

CARACTERÍSTICA

Característica 19: En la
enseñanza de
Idiomas inglés se
aplica procesos de
aprendizaje
Innovadores, que
integran la teoría
con la práctica,
la investigación y
una vinculación
permanente a la
problemática de los
procesos lingüísticos
y las demandas del
campo ocupacional.

Table 71. Proceso de aprendizaje (RE) (PE)

Nec

COND

FUNCIÓN: DOCENCIA
AMBITO 9: PROCESO DE APRENDIZAJE
DIMENSIÓN: RELEVANCIA (RE)
CRITERIO: PERTINENCIA (PE)

RE.PE. 2.9.01 (P)

CÓDIGO

INDICADOR
19.1,1 Constatación
do actividades
académicas en el
que los estudiantes
están Integrados
a procesos de
investigación y
vinculación con
la colectividad
en forma multi e
interdisciplinaria.

DESCRIPCIÓN
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-Verificación
documentación

-Opinión

-Informe

DATOS

-Comisión de
evaluación interna.

-Comisión de
vinculación con la
colectividad.
-Estudiantes del
Centro de idiomas
extranjeros de la
UNACH.

-Coordinador del
Centro de idiomas
extranjeros.
- Director del centro
de perfeccionamiento
docente e innovación
pedagógica,
-Director del
Instituto de
investigación IICYT.

INFORMANTES

Análisis de
documentos
- documento.

-Encuesta- cuestionario
para la encuesta

-Análisis de
documentos

-Análisis de
documentos

-Observación guío de
observación

TÉCNICAS E
INSTRUMENTOS
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Obl.

RE.PE.2.9.02 (P)

19.2.1 Verificación -Informe
de que el proceso
de enseñanza y
aprendizaje del
idioma inglés sea
innovador, asegure
una formación
adecuada y esté
relacionado con las
necesidades sociales
y profesionales
propuesta por el
Centro de idiomas
extranjeros de la
UNACH.

Fuente: (Armijos, 2011)
Docente del CIEI: Docente del Centro De Idiomas Extranjeros Del Idioma Inglés.
COND: Condición
Obl: Obligatorio
Nec: Necesario

Estándar 19.2
Que el
docente del CIEI
desarrolle los
contenidos del plan
de estudios con la
metodología de
enseñanza
y aprendizaje
propuesta por el
Centro de idiomas
extranjeros de la
UNACH.

-Análisis de
documentos

- Director del centro -Análisis de
de perfeccionamiento documentos
docente e innovación
pedagógica.

-Coordinador del
Centro de Idiomas
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CO.EF.2.9.01 (P)

CÓDIGO

INDICADOR

DATOS

-Opinión

19.3.1 Constatación --Informe
de que, en el proceso
de enseñanza en el
aula, el docente del
CIEI desarrolla la
pronunciación en los
estudiantes mediante
el uso del lenguaje
y un adecuado
dominio psicológico.

DESCRIPCIÓN

Fuente: (Armijos, 2011)
Docente del CIEI: Docente del Centro De Idiomas Extranjeros Del Idioma Inglés.
COND: Condición
Obl: Obligatorio
Nec: Necesario

Estándar 19.3 Que Obl.
el docente del
CIEI trabaje con
la pronunciación,
papel fundamental
en la interacción
entre los
estudiantes y
mediatice el uso
del lenguaje,
interviniendo
mucho el dominio
del profesor en el
aspecto psicológico.

Característica 19: En la
enseñanza del idioma
inglés se aplica
procesos de aprendiza
e innovadores, que
integran la teoría
con la práctica,
la investigación y
una vinculación
permanente a la
problemática de los
procesos lingüísticos
y las demandas del
campo ocupacional.

COND

ESTANDAR

CARACTERÍSTICA

Table 72. Proceso de aprendizaje (CO) (EF)

FUNCIÓN: DOCENCIA
AMBITO 9: PROCESO DE APRENDIZAJE
DIMENSIÓN: COHERENCIA (CO)
CRITERIO: EFICIENCIA (EF)

-Estudiantes del
Centro de idiomas
extranjeros de la
UNACH..

-Sub decano
-Coordinador del
Centro de idiomas
extranjeros.
-Director de la
carrera.
-Director del
centro de
perfeccionamiento
docente e innovación
pedagógica.
-Coevaluación
docente del
Centro de idiomas
extranjeros.
-Departamento
de bienestar
universitario.
-Comisión de
evaluación interna.

INFORMANTES

-Estudiantes del
Centro de idiomas
extranjeros de la
UNACH.

-Sub decano
-Coordinador del
Centro de idiomas
extranjeros.
-Director de la
carrera.
-Director del centro
de perfeccionamiento
docente e innovación
pedagógica.
-Coevaluación
docente del
Centro de idiomas
extranjeros.
-Departamento
de bienestar
universitario.
-Comisión de
evaluación interna.

TÉCNICAS E
INSTRUMENTOS
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ESTANDAR

Estándar 19.4
Que el
docente del
CIEI. fomente
espacios educativos
adaptados a las
necesidades del
educando como
conferencias,
charlas,
foros, seminarios,
jornadas de
integración, giras
de observación,
concursos de
oratoria redacción,
canto, teatro,
entre otros.

CARACTERÍSTICA

Característica 19: En la
enseñanza de
Idiomas inglés se
aplica procesos de
aprendizaje
Innovadores, que
integran la teoría
con la práctica,
la investigación y
una vinculación
permanente a la
problemática de los
procesos lingüísticos
y las demandas del
campo ocupacional.

Table 73 Proceso de aprendizaje (RE) (PE)

Obl.

COND

FUNCIÓN: DOCENCIA
AMBITO 9: PROCESO DE APRENDIZAJE
DIMENSIÓN: RELEVANCIA (RE)
CRITERIO: PERTINENCIA (PE)
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RE.PE.2.9.01 (P)

-Opinión

-Informe

-Verificación
documentación
-Informe

-Informe

DATOS

19.4.4 Evidencia
-Verificación
del grado de
documentación
satisfacción cuanti- y estadística
cualitativamente
por parte de los
participantes.

19.4.3 Evidencia
de los objetos
alcanzados.

19.4.2 Verificación
del registro de
asistencia de los
participantes en
las actividades
extracurriculares.

RE.PE.2.9.02 (P)

RE.PE.2.9.03 (P)

19.4.1 Verificación
de actividades
extracurriculares
ejecutadas.

DESCRIPCIÓN

RE.PE.2.9.01 (P)

CÓDIGO

INDICADOR

-Estudiantes del
Centro de idiomas
extranjeros de la
UNACH.
-Comisión de
evaluación interna.

-Coordinador del
Centro de idiomas
extranjeros.
-Docente del
Centro de idiomas
extranjeros.
-Comisión de
evaluación interna.
-Estudiantes del
Centro de idiomas
extranjeros de la
UNACH.
-Coordinador del
Centro de idiomas
extranjeros.

-Análisis de
documentos

- Encuestacuestionario

-Análisis de
documentos

- Encuestacuestionario

-Análisis de
documentos
-Análisis de
documentos
-Análisis de
documentos
-Análisis de
documentos
-Análisis de
documentos

INFORMANTES TÉCNICAS E
INSTRUMENTOS
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Nec.

Estándar 19.6 Que
el docente del
CIEI cuente con la
ayuda de auxiliares
de conversación
(ayudantes de
cátedra) para
prácticas en las
destrezas básicas
19.6.2
Constatación de
las actividades
realizadas por
los ayudantes de
cátedra durante
el proceso de
enseñanza.

19.6.1 Verificación
de la existencia
de un registro
de los ayudantes
de cátedra y
las actividades
realizadas por
ellos.

RE.PE.2.9.06 (P)

RE.PE.2.9.07 (P)

19.5.1 Verificación
de que los
estudiantes de
bajo rendimiento
reciben tutorías
y asesoramiento
académico durante
su formación.

RE.PE.2.9,02 (P)

Fuente: (Armijos, 2011)
Docente del CIEI: Docente del Centro De Idiomas Extranjeros Del Idioma Inglés.
COND: Condición
Obl: Obligatorio
Nec: Necesario

Obl.

Estándar 19.2
Que el
docente del CIEI
desarrolle los
contenidos del plan
de estudios con la
metodología
de
enseñanza y
aprendizaje
propuesta por el
Centro de idiomas
extranjeros de la
UNACH.

-Verificación
documentación

-Coordinador del
Centro de idiomas
extranjeros.

-Informe

-Comisión de
evaluación interna.

-Estudiantes del
Centro de idiomas
extranjeros de la
UNACH.

-Docente del
centro de idiomas
extranjeros

-Coordinador del
Centro de idiomas
extranjeros.

-Comisión de
evaluación

-Estudiantes del
Centro de idiomas
extranjeros de la
UNACH.

-Coordinador del
Centro de Idiomas
extranjeros.
- Director
del centro de
perfeccionamiento
docente e
innovación
pedagógica.

-Informe

-Verificación
documentación

-Opinión

-Informe

-Análisis de
documentos
- documento.

-Observación guía de
observación.

-Análisis de
documentos

-Observación guía de
observación.

- Análisis de
documentos
Documento.

-Análisis de
documentos
-documentos.

-Análisis de
documentos
-Observación guía de
observación
-Análisis de
documentos
-Encuestacuestionario
-Observación guía de
observación
-Encuestacuestionario
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Estándar 19.7
Que el
docente del CIEI
desarrolle en
sus estudiantes
la capacidad
de identificar,
participar y
resolver problemas
referentes al
aprendizaje del
idioma de inglés.

Característica 19: En la
enseñanza del idioma
inglés se aplica
procesos de aprendiza
e innovadores, que
integran la teoría
con la práctica,
la investigación y
una vinculación
permanente a la
problemática de los
procesos lingüísticos
y las demandas del
campo ocupacional.

Nec

COND

CO.EF.2.9.03 (P)

19.7.3 Evidencia
del grado de
satisfacción cuanticualitativamente
por parte de los
participantes.

19.7.2 Evidencia
de los objetivos
alcanzados.

CO.EF.2.9 .02 (P)

-Verificación
documentación

-Opinión

-Informe

19.7.1 Constatación -Informe
de los temas tratados
durante el proceso
de enseñanza
aprendizaje para la
problematización del
currículo.

DESCRIPCIÓN

DATOS

CO.EF.2.9.01 (P)

CÓDIGO

INDICADOR

Fuente: (Armijos, 2011)
Docente del CIEI: Docente del Centro De Idiomas Extranjeros Del Idioma Inglés.
COND: Condición
Obl: Obligatorio
Nec: Necesario

ESTANDAR

CARACTERÍSTICA

Table 74. Proceso de aprendizaje (CO) (EF)

FUNCIÓN: DOCENCIA
AMBITO 9: PROCESO DE APRENDIZAJE
DIMENSIÓN: COHERENCIA (CO)
CRITERIO: EFICIENCIA (EF)

-Comisión de
evaluación interna.

-Estudiantes del
Centro de idiomas
extranjeros de la
UNACH.

-Coordinador del
Centro de idiomas
extranjeros.

-Coordinador del
Centro de idiomas
extranjeros.

INFORMANTES

-Análisis de
documentos
-documentos.

-Encuestacuestionario

-Análisis de
documentos
- documento.

-Análisis de
documentos
- documento

TÉCNICAS E
INSTRUMENTOS
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ESTANDAR

Estándar 20.1 Que
el docente del CIEI
localice, acece,
maneje y organice
información
contenida
en formatos
tradicionales
electrónicos
para mantenerse
actualizado en
su campo de
especialidad.

CARACTERÍSTICA

Característica 20; En la
enseñanza de idioma
inglés
se aplique estrategias
didácticas que
incluyen
actividades
motivadoras,
significativas,
colaborativas,
globalizadoras y
aplicativas y que
incluyan la utilización
de NTICs, las
mismas favorecen
la democracia, la
participación y
educación de los
estudiantes.

Table 75. Proceso de aprendizaje (CO) (EF)

Obl.

COND

FUNCIÓN: DOCENCIA
AMBITO 9: PROCESO DE APRENDIZAJE
DIMENSIÓN: COHERENCIA (CO)
CRITERIO: EFICIENCIA (EF)

CO.EF.2.9.01 (P)

CÓDIGO

INDICADOR
20.1.1 Verificación
de que el docente
del CIEI durante
el proceso de
enseñanza en el
aula, el docente
maneja y organiza
información con la
ayuda de las NTICs

DESCRIPCIÓN
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-Verificación
documentación

-Opinión

-Informe

DATOS

-Estudiantes del
Centro de idiomas
extranjeros de la
UNACH.
-Comisión de
evaluación interna.

-Coevaluación
docente del
Centro de idiomas
extranjeros.

-Coordinador del
Centro de idiomas
extranjeros.
-Director de la
carrera
- Director
del centro de
perfeccionamiento
docente e
innovación
pedagógica,
-Director de la
dirección del centro
de cómputo.
-Multimedia

-Sub decano

-Análisis de
documentos

-Encuestacuestionario para la
encuesta

-Observación de la
práctica de una clase.
-Observación de la
práctica de una clase.
-Observación de la
práctica de una clase.

-Observación de la
práctica de una clase.
-Observación de la
práctica de una clase.
-Observación de la
práctica de una clase.
-Observación de la
práctica de una clase.

INFORMANTES TÉCNICAS E
INSTRUMENTOS
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Estándar 20.2
Que el
docente del CIEI
propicie además
el desarrollo de
las destrezas
informáticas en sus
estudiantes.
Nec.

CO.EF.2.9.02

20.2.1 Verificación
de que el docente
del CIEI propicia
actividades para
el desarrollo de
las destrezas
informáticas en sus
estudiantes durante
el proceso de
aprendizaje.

-Verificación
documentación

-Opinión

-Informe
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-Comisión de
evaluación interna.

-Coevaluación
docente del
Centro de idiomas
extranjeros.
-Estudiantes del
Centro de idiomas
extranjeros de la
UNACH.

- Director
del centro de
perfeccionamiento
docente e
innovación
pedagógica.
-Director de la
dirección del centro
de cómputo.
-Multimedia

-Coordinador del
Centro de idiomas
extranjeros.
-Director de la
carrera

-Sub decano

-Análisis de
documentos

-Encuestacuestionario para la
encuesta

-Observación de la
práctica de una clase.
-Observación de la
práctica de una clase.
-Observación de la
práctica de una clase.

-Observación de la
práctica de una clase.
-Observación de la
práctica de una clase.
-Observación de la
práctica de una clase.
-Observación de la
práctica de una clase.
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Estándar 20.4
Que el docente
del CIEI diseñe
sus materiales
didácticos con la
utilización de las
NTICs.

Estándar 20.3
Que el
docente del CIEI
utilice tecnología
educativa y la
tecnología de
la información,
como alternativa
para mejorar
los procesos
de enseñanzaaprendizaje,
estimular la
exploración, la
comprensión
y la aplicación
del material que
enseña.

Obl.

Obl.

CO.EF.2.9.04 (P)

CO.EF.2.9.03 (P)

20.4.1 Constatación
del material
didáctico diseñado
por parte del
docente del CIEI
con la ayuda de las
NTICs

-Informe

-Verificación
documentación

-Opinión

20.3.1 Verificación
-Informe
de que el docente
del CIEI utiliza
tecnología educativa
y la tecnología de
la información
durante el proceso
de enseñanza
aprendizaje en la sala
de clase.
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-Multimedia

-Estudiantes del
Centro de idiomas
extranjeros de la
UNACH.
-Comisión de
evaluación interna.

-Sub decano.
-Coordinador del
Centro de idiomas
extranjeros.
-Director de la
carrera.
-Director del
centro de
perfeccionamiento
docente e
innovación
pedagógica.
-Director de la
dirección del centro
de cómputo.
-Multimedia
-Coevaluación
docente del
Centro de idiomas
extranjeros.

-Análisis de
documentos

-Análisis de
documentos

-Encuestacuestionario.

-Observación de la
práctica de una clase.
-Observación de la
práctica de una clase.
-Observación de la
práctica de una clase.
-Observación de la
práctica de una clase.
-Observación de la
práctica de una clase.
-Observación de la
práctica de una clase.
-Observación de la
práctica de una clase.

EMPOWERING Ecuadorian indigenous learners in their English performance

Obl.

Estándar 20.6 Que Obl.
la investigación
permanente que se
realiza en el aula,
como parte del
proceso formativo,
promueva el
cumplimiento de las
competencias del
futuro profesional.

Estándar 20.5 Que
el docente del CIEI
motive al alumnado
despertando la
curiosidad y el
interés de los
alumnos hacia
los contenidos
relacionados con
el idioma inglés
y la profesión
fomentando la
investigación
formativa.

CO.EF.2.9.08

CO.EF.2.9.07 (P)

CO.EF.2.9.06 (P)

CO.EF.2.9.05(P)

20.6.1 Verificación
del porcentaje
alcanzado en
la competencia
comunicativa en los
estudiantes para su
futuro profesional

20.5.3 Evidencia
del grado de
satisfacción cuanti
cualitativamente
por parte de los
participantes.

20.5.2Evidencia de
objetivos alcanzados.

20.5.1 Constatación
de temas tratados
durante el proceso
de enseñanza
aprendizaje como
fomento de la
investigación
formativa de los
estudiantes según la
carrera.
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-Verificación
documentación
Estadística.

-Opinión

Informe

-Verificación
documentación

-Opinión

-Informe

-Informe

-Coordinador del
Centro de idiomas
extranjeros.
-Coevaluación
docente del
Centro de idiomas
extranjeros.
-Director del
centro de
perfeccionamiento
docente e
innovación
pedagógica
-Estudiantes del
Centro de idiomas
extranjeros de la
UNACH.
-Comisión de
evaluación interna.

-Estudiantes del
Centro de idiomas
extranjeros de la
UNACH.
-Comisión de
evaluación interna.

-Coordinador del
Centro de idiomas
extranjeros.

-Coordinador del
Centro de idiomas
extranjeros.

-Análisis de
documentos

-Encuestacuestionario

-Análisis de
documentos

-Análisis de
documentos

Análisis de
documentos

-Análisis de
documentos

-Encuestacuestionario.

-Análisis de
documentos

-Análisis de
documentos
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Nec.

Estándar 20.8 Que
el docente del CIEI
realice tutorías
presenciales y vía
telemática.

CO.EF.2.9.12 (P)

CO.EF.2.9.11 (P)

CO.EF.2.9.10 (P)

CO.EF.2.9.09 (P)

20.8.1 Evidencia
de que el docente
del CIEI durante
el proceso de
enseñanza
aprendizaje
realiza tutorías
presidenciales y vía
telemática a través
de un registro
electrónico, e
learning, skype.
20.8.2 Evidencia de
objetivos alcanzados.
20.8.3 Evidencia
del grado de
satisfacción cuanticualitativamente por
parte de los alumnos
participantes.

20.7.1 Evidencia
de participaciones
públicas de los
estudiantes con sus
trabajos realizados
durante el proceso
de enseñanza –
aprendizaje.

Fuente: (Armijos, 2011)
Docente del CIEI: Docente del Centro De Idiomas Extranjeros Del Idioma Inglés.
COND: Condición
Obl: Obligatorio
Nec: Necesario

Obl.

Estándar 20.7
Que el docente
del CIEI incentive
la participación
pública de sus
estudiantes con
trabajos realizados
por ellos.

-Verificación
documentación

-Opinión

- Informe

- Informe

-Verificación
documentación

-Opinión

- Informe

-Análisis de
documentos

-Encuestacuestionario.

-Análisis de
documentos

-Coordinador del
Centro de idiomas
extranjeros.
-Docente del
Centro de idiomas
extranjeros.
-Estudiantes del
Centro de idiomas
extranjeros de la
UNACH.
-Comisión de
evaluación interna.

-Análisis de
documentos.

-Encuestacuestionario.

-Observación de la
práctica de una clase
-Análisis de
documentos.

-Director de la
Análisis de
dirección del centro documentos
de cómputo.

-Docente del
Centro de idiomas
extranjeros.
-Estudiantes del
centro de idiomas
extranjeros de la
UNACH.
-Comisión de
evaluación

-Coordinador del
Centro de idiomas
extranjeros.
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Estándar 21.1
Que el
docente del CIEI.
Autoridades
académicas
y estudiantes
participen dentro
de un sistema
de evaluación
curricular integral
periódico.

Característica 21: El
Centro de idiomas
extranjeros de la
UNACH tiene y
aplica un sistema
de evaluación
curricular periódica y
participativa.

Obl.

COND

Estándar 21.2 Que Obl.
el docente del
CIEI desarrolle
la capacidad de
autoevaluarse y el
hacer explico los
contratos didácticos
en clases.

ESTANDAR

CARACTERÍSTICA

Table 76. Evaluación curricular (CO) (EF)

FUNCIÓN: DOCENCIA
AMBITO 10: EVALUACIÓN CURRICULAR
DIMENSIÓN: COHERENCIA (CO)
CRITERIO: EFICIENCIA (EF)

21.1.3 Evidencia
de que está en
ejecución el sistema
de evaluación
curricular del
Centro de idiomas
extranjeros de la
UNACH.

CO.EA.2.10.03 (P)

-Comisión de
diseño curricular.
-Docente del
centro de idiomas
extranjeros

-Vicerrector
académico.
-Coordinador del
Centro de idiomas
extranjeros.

INFORMANTES

-Estudiantes del
Centro de idiomas
extranjeros de la
UNACH.

-Coordinador del
Centro de idiomas
-Opinión
extranjeros.
-Estudiantes del
Centro de idiomas
-Verificación
extranjeros de la
documentación UNACH.
-Comisión de
evaluación interna.

-Informe

-Informe

-Informe

DATOS

21.2.1 Constatación -Opinión
de que el docente
del CIEI se
autoevalúa
periódicamente
siendo explícitos los
contratos didácticos
en las clases.

21.1.2 Verificación
de que el sistema
de evaluación
curricular es
periódico y
participativo.

CO.EA.2.10.02 (P)

CO.EA.2.10.04 (P)

21.1.1 Constatación
de que el Centro de
idiomas extranjeros
de la UNACH
tiene un sistema
de evaluación
curricular.

DESCRIPCIÓN

CO.EA.2.10.01 (P)

CÓDIGO

INDICADOR

-Encuestacuestionario para la
encuesta

-Análisis de
documentos

-Encuestacuestionario para la
encuesta

-Análisis de
documentos

-Análisis de
documentos

-Análisis de
documentos

-Análisis de
documentos
-Análisis de
documentos

TÉCNICAS E
INSTRUMENTOS
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CO.EA.2.10.07 (P)

CO.EA.2.10.06 (P)

CO.EA.2.10.05 (P)

-Vicerrector
académico.
-Coordinador del
Centro de idiomas
extranjeros.

21.5.1 Verificación
-Verificación
de técnicas
documentación
actualizadas para
evaluar materiales,
estudiantes y cursos.

-Análisis de
documentos

-Encuestacuestionario para la
encuesta

-Análisis de
documentos
-Análisis de
documentos

-Comisión de
diseño curricular.

-Comisión de
evaluación interna

-Estudiantes del
Centro de idiomas
extranjeros de la
UNACH.

-Análisis de
documentos

-Análisis de
documentos

-Encuestacuestionario para la
encuesta

-Coordinador del
-Análisis de
Centro de
documentos
Idiomas extranjeros.

-Comisión de
evaluación interna
-Comisión de
diseño curricular.

-Docente del
-Verificación
Centro de idiomas
documentación extranjeros.

-Opinión

Informe

21.4.1 Verificación
Informe
de técnicas
actualizadas para
evaluar materiales,
estudiantes y cursos.
-Opinión

21.3.1 Verificación
de que los
resultados de
la evaluación
curricular han
orientado el
rediseño curricular.

Fuente: (Armijos, 2011)
Docente del CIEI: Docente del Centro De Idiomas Extranjeros Del Idioma Inglés.
COND: Condición
Obl: Obligatorio
Nec: Necesario

Obl.

Obl.

Estándar 18.6
Que el sistema
de evaluación de
los aprendizajes
aplicados por el
docente del CIEI
a los estudiantes
incluya criterios
de transparencia y
equidad.

Estándar 21.5 Que
el docente del CIEI
evalué materiales,
estudiantes, cursos
con técnicas
actualizadas.

Obl.

Estándar 21.3
Que los resultados
de la evaluación
curricular del
Centro de idiomas
extranjeros
orienten la toma de
decisiones para el
rediseño curricular.
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Obl.

Obl.

Estándar 22.2
Que el docente
del CIEI tenga
acceso a servicios
informáticos.

Estándar 22.3 Que
el docente del
CIEI tenga acceso
a una biblioteca
especializada
en idiomas,
catalogada,
funcional y
enlazada a
bancos de datos
bibliográficos del
área de idiomas.

Estándar 22.1 Que Nec
el docente del CIEI
tenga acceso a un
centro de cómputo
debidamente
equipado que
funcione mediante
redes y paquetes
informáticos
actualizados.

Característica 22: El
docente del CIEI tiene
acceso a un departamento
de informática y a un
centro de documentación
e información (biblioteca)
debidamente equipados
y actualizados acordes
a las necesidades de los
procesos de enseñanzaaprendizaje del idioma
inglés, investigación
y vinculación con la
colectividad.

CO.EA.2.10.05
(P)

RA.RI.2.11.02
(P)

RA.RI.2.11.01
(P)

CÓDIGO

COND INDICADOR

ESTANDAR

CARACTERÍSTICA

Table 77. Informática y biblioteca (RA) (RI)

FUNCIÓN: DOCENCIA
AMBITO 11: INFORMÁTICA Y BIBLIOTECA
DIMENSIÓN: RECURSOS ADECUADOS (RA)
CRITERIO: RECURSvvDE INFROMACIÓN (RI)

21.3.1 Verificación de
que los resultados de
la evaluación curricular
han orientado el
rediseño curricular.

-Verificación
documentación

-Opinión

Informe

22.2.1 Constatación
-Opinión
de los servicios
informáticos que
ofrece el centro de
cómputo al docente del
CIEI.

22.1.1 Verificación
-Informe
de que el docente
del idioma inglés
aceza a un centro de
-Opinión
cómputo funcional con
mobiliario cómodo y
tecnología actualizada.v -Verificación
documentación

DESCRIPCIÓN

DATOS

-Docente del
Centro de idiomas
extranjeros.

-Observación guía de
observación

-Comisión de
evaluación interna

-Análisis de
documentos

-Encuestacuestionario para la
encuesta

-Análisis de
documentos
-Análisis de
documentos

-Encuestacuestionario para la
encuesta

-Encuestacuestionario para la
encuesta

-Docente del
Centro de idiomas
extranjeros.

-Director de
-Análisis de
dirección del centro documentos
de cómputo.

INFORMANTES TÉCNICAS E
INSTRUMENTOS
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-Verificación
documentación

-Comisión de
evaluación interna.

-Bibliotecario

22.5.1 Verificación de
los materiales impresos
derivados del proceso
enseñanza-aprendizaje e
investigación.

RA.RI.2.11.06 (P)

-Informe

22.4.1 Verificación de la -Informe
-Bibliotecario
existencia del número
de publicaciones del
-Verificación
-Comisión de
docente del CIEI..
documentación. evaluación interna.

-Comisión de
evaluación interna.

RA.RI.2.11.05
(P)

-Verificación
documentación.

Nec

Fuente: (Armijos, 2011)
Docente del CIEI: Docente del Centro De Idiomas Extranjeros Del Idioma Inglés.
COND: Condición
Obl: Obligatorio
Nec: Necesario

Estándar 22.5
Que la biblioteca
especializada en
idiomas cuente con
materiales impresos
derivados del
proceso enseñanzaaprendizaje e
investigación del
docente del CIEI

Estándar 22.4
Que la biblioteca
especializada en
idiomas cuente con
publicaciones del
docente del CIEI.

22.3.2 Evidencia de que la
biblioteca cuenta con los
recursos de información
adecuados en el idioma
inglés, libros, revistas,
mapas, videos, discos
compactos y programas
informáticos en función
de las necesidades del
docente del CIEI.

RA.RI.2.11.04 (P)

Nec.

-Observación guía de
observación.

-Análisis de
documentos

-Observación guía de
observación

-Análisis de
documentos

-Observación guía de
observación.
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Estándar 23.1 Que el
docente del CIEI
individualmente y/o
en coordinación con
el Centro de idiomas
extranjeros u otras
unidades académicas
,trabaje bajo una
estructura organizacional
y reglamentada adecuada
para el desarrollo de la
investigación.

Característica 23: El
docente del CIEI
individualmente y/o
en coordinación con
el Centro de idiomas
extranjeros u otras
unidades académicas
trabaja bajo un plan
de investigación
y difusión con
políticas, líneas,
programas y proyectos
de innovación
y desarrollo, en
correspondencia
con la visión y la
misión institucional
y los requerimientos
lingüísticos de la
región y el país.

Estándar 23.2 Que
el docente del CIEI
individualmente y/o
en coordinación con
el Centro de idiomas
extranjeros u otras
unidades académicas,
planifique y ejecute
proyectos de investigación
en correspondencia
con la visión, misión,
plan institucional y los
requerimientos lingüísticos
de la región y el país

ESTANDAR

CARACTERÍSTICA

Table 78. Investigación generativa (CO) (EF)

Obl.

Obl.

CO.EF.3.12.02 (P)

CO.EF.3.12.01 (P)

CÓDIGO

COND INDICADOR

FUNCIÓN: INVESTIGACION
AMBITO 12: INVESTIGACIÓN GENERATIVA
DIMENSIÓN: COHERENCIA (CO)
CRITERIO: EFICIENCIA (EF)

-Informe

23.2.1 Verificación
-Informe
de que los proyectos
de investigación del
docente del CIEI
están relacionados
con la visión,
misión y plan
institucional y con
los requerimientos
lingüísticos de la
región y del país.

23.11 Verificación
de que el docente
del CIEI se rige
al reglamento
y la estructura
organizacional de
la UNACH para
el desarrollo de
proyectos.

DESCRIPCIÓN

DATOS

- Director del
instituto de
investigación
IICYT.

-Director del
instituto de
investigación
IICYT.

INFORMANTES

--Análisis de
documentos

-Análisis de
documentos

TÉCNICAS E
INSTRUMENTOS

Armijos Jacqueline | Carolina Campaña | Marcela González | Jazmina Mena | Noemi Remache | Hugo Romero

323

Nec.

Nec

Estándar 23.4 Que el
docente del CIEI participe
en programas nacionales
e internacionales de
investigación como
traductor y/o interprete
de la institución a la que
representa.

Estándar 23.5 Que la
investigación que realiza
el docente del CIEI
en coordinación con
el Centro de idiomas
extranjeros y/u otras
unidades académicas,
cuente con el apoyo de
convenios y alianzas
estratégicas con
varias instituciones y
organizaciones.

Nec.

Estándar 23.3 Que el
docente del CIEI difunda
a través de revistas
especializadas y otros
medios, los resultados de
su investigación.

CO.EF.3.12.05 (P)

CO.EF.3.12.04 (P)

CO.EF.3.12.03 (P)
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Informe

Informe

23.5.1 Evidencia de -Informe
convenios y alianzas
estratégicas con
varias instituciones
y organizaciones
sociales para el
desarrollo de la
investigación.

23.4.1 Evidencia
de la nómina de
participantes de
docentes del CIEI
en programas
nacionales e
internacionales
de investigación
como traductor
y/o interprete de la
institución a la que
representa.

23.3.1 Evidencia
de que el docente
del CIEI difunde
a través de medios
especializados, los
resultados de su
investigación.

-Vicerrector de post
grado investigación.

-Director del
instituto de
investigación de
IICYT.

-Vicerrector de post
grado investigación.

-Análisis de
documentos
-documento

-Análisis de
documentos.
-documento

-Análisis de
documentos.
-documento
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Estándar 23.8 Que el
auspicio económico e
institucional favorezca la
investigación y disminuya
la carga académica del
docente investigador.

Nec.

CO.EF.3.12.7 (P)

Estándar 23.7 Que
Nec.
el docente del CIEI
escriba y comparta sus
investigaciones con la
comunidad a través de
artículos, documentos, y
libros sobre su quehacer
Nec.
pedagógico, también
participe de seminarios y
encuentros académicos
que le permitan confrontar
y convalidar sus
propuestas.

CO.EF.3.12.10 (P)

CO.EF.3.12 .9 (P)

CO.EF.3.12.8 (P)

CO.EF.3.12.6 (P)

Nec.

Estándar 23.6 Que
el docente del CIEI
se desarrolle como
investigador en equipos
multidisciplinarios en la
institución.

23.8.2 Verificación
de la carga horaria
al docente del CIEI
como investigador.

23.8.1Verificación
del auspicio
económico e
institucional
cuantitativamente
para el docente del
CIEI.

23.7.2 Evidencia
de que el docente
del CIEI participa
de seminarios
y encuentros
académicos para
confrontar y
convalidar sus
propuestas.

-Docente del
Centro de idiomas
extranjeros.

idiomas extranjeros.

-Director del
instituto de
investigación
IICYT.

-Informe

-Informe
-Opinión
-Verificación
documentación

-Director de la
dirección financiera.
-Docente del
Centro de idiomas
extranjeros.
-Comisión de
evaluación interna
-Director de
recursos humanos.

-Verifi-Comisión de
cación
evaluación interna.
documentación

23.7.1 Evidencia
-Informe
de artículos,
documentos y libros
sobre el quehacer
pedagógico
publicados por el
-Opinión
docente del CIEI.

23.6.1 Evidencia
-Informe
de que el docente
del CIEI es
investigador dentro
de un equipo
multidisciplinario en
la institución.

-Análisis de
documentos
Documentos.
-Encuesta –
cuestionario para la
encuesta.
-Análisis de
documentos
documentos.
-Análisis de
documentos
documentos.

-Análisis de
documentos
documentos.

-Encuesta –
cuestionario

-Encuestacuestionario

Análisis de
documentos
-documento.
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Estándar 23.10 Que el
docente del CIEI integre
a estudiantes en proyectos
de investigación que
planifica el docente.

Estándar 23.9 Que el
docente del CIEI
investigue y participe
en universidades,
de esta manera, se
posibilita el contacto
con otros programas,
otras metodologías, el
conocimiento mutuo
entre las comunidades
universitarias, la progresiva
armonización de sus
planes de estudios y
métodos docentes,
la interrelación entre
las universidades e
instituciones alrededor del
mundo.
Nec

Nec.

CO.EF.3.12.12 (P)

CO.EF.3.12.11 (P)
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23.10.2 Verificación
de actividades
que realizan
los estudiantes
integrados en
proyectos de
investigación del
docente del CIEI.

23.10.1 Verificación
de estudiantes
integrados en
proyectos de
investigación del
docente del CIEI.

23.9.1Constatación
de la nómina de
docentes del CIEI
de acuerdo con
el tiempo y tipo
de investigación
realizada o
realizándose en
universidades
extranjeras.

-Opinión

-Informe

- Informe

Estudiantes
integrados del
Centro de idiomas
extranjeros.

-Docente del
Centro de idiomas
extranjeros.

-Vicerrector de post
grado investigación.

-Análisis de
documentos.
documentos.

-Análisis de
documentos.
documentos.

Análisis de
documentos.
Documentos.
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CO.EF.3.12.13 (P)

Fuente: (Armijos, 2011)
Docente del CIEI: Docente del Centro De Idiomas Extranjeros Del Idioma Inglés.
COND: Condición
Obl: Obligatorio
Nec: Necesario

Estándar 23.11 Que el
Nec.
docente del CIEI posea
amplia conexión con
centros de información
nacionales y extranjeros a
nivel de centros de idiomas
y/o lingüísticos.

23.11.1 Verificación
de conexiones
en ejecución
con centros de
información
nacionales y
extranjeros a
nivel de centros
de idiomas y/o
lingüísticos.
-Encuestacuestionario

-Docente del
Centro de idiomas
extranjeros.

-Observación guía de
observación.

-Análisis de
documentos.
-documento.

-Director de la
dirección del centro
de cómputo.

-Verificación
docu-Comisión de
mentación evaluación interna

-Opinión

-Informe
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Estándar 24.1.
Que el docente
del CIEI conozca
y accione dentro
de las políticas
de vinculación
de la UNACH,
con el propósito
de contribuir al
fortalecimiento
de su imagen
institucional
interna.

Característica 24: El
docente del CIEI
conoce y acciona
su trabajo por
políticas definidas
de vinculación de la
UNACH orientados a
fortalecer su imagen
institucional interna.

-Comisión de
evaluación interna.

-Análisis de
documentos
- documento.
-Observación guía de
observación.

-Análisis de
documentos
- documento.
-Análisis de
documentos
- documento.

-Análisis de
documentos
- documento.

-Análisis de
documentos
- documento.

-Director del
departamento de
vinculación con la
colectividad.
-Director del
departamento de
vinculación con la
colectividad.
-Docente del
Centro de idiomas
extranjeros.
-Informantes
externos calificados.

-Encuestacuestionario para la
encuesta

-Docente del
Centro de idiomas
extranjeros.

-Opinión

-Informe

-Análisis de
documentos
- documento.

INFORMANTES TÉCNICAS E
INSTRUMENTOS

-Verificación
-Director del
documentación. departamento de
vinculación con la
colectividad.

DATOS

RE.PE.4.13.03 (P) 24.2.1 Evidencia
-Informe
de que el docente
del CIEI ha
gestionado
recursos didácticos
para ser utilizados
en el aula durante
el proceso de
enseñanza
-Verificación
aprendizaje.
documentación

RE.PE.4.13.02 (P) 24.1.2.
Constatación de
que el docente
del CIEI ejecuta
sus accionar bajo
las políticas de
vinculación de la
UNACH.

Nec.

DESCRIPCIÓN

RE.PE.4.13.01 (P) 24.1.1 Verificación
de la existencia
de políticas de
vinculación de la
UNACH

CÓDIGO

INDICADOR

Nec.

COND

Estándar 24.2
Nec.
Que el
docente del
CIEI participe
con iniciativa y
sentido crítico
en la gestión de
recursos didácticos
para utilizar en el
aula.

ESTANDAR

CARACTERÍSTICA

Table 79. Compromiso institucional (RE) (PE)

FUNCIÓN: VINCULACIÓN CON LA COLECTIVIDAD
AMBITO 13: COMPROMISO INSTITUCIONAL
DIMENSIÓN: RELEVANCIA (RE)
CRITERIO: PERTINENCIA (PE)
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Estándar 24.3
Que el docente
del CIEI haga
eficiente los
recursos locales
articulando
esfuerzos a favor
de proyectos
educativos locales,
nacionales e
internacionales.

Nec.

Nec.

RE.PE. 4.13.05
(P)

RE.PE. 4.13.04
(P)

24.3.2 Evidencia
de que el docente
del CIEI ha
ejecutado
proyectos,
educativos a nivel
local, nacional
o internacional,
haciendo, eficiente
los recursos
institucionales.

24.3.1 Evidencia
de que el
docente del CIEI
ha diseñado
proyectos,
educativos a nivel
local, nacional
o internacional,
haciendo, eficiente
los recursos
institucionales.
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-Verificación
documentación

-Opinión

-Informe

-Verificación
documentación

-Opinión

-Informe

-Encuesta –
cuestionario

-Análisis de
documentos
- documento.
-Análisis de
documentos
- documento.

-Análisis de
documentos
- documento

-Análisis de
documentos
- documento.
-Análisis de
documentos
- documento.

-Encuesta –
cuestionario

-Análisis de
documentos
- documento

-Análisis de
documentos
- documento.
-Análisis de
documentos
- documento.

-Informantes
-Análisis de
externos calificados. documentos
-Comisión de
- documento.
evaluación interna.
-Análisis de
documentos
- documento

-Docente del
Centro de idiomas
extranjeros.

-Vicerrector de
investigación y
postgrado.
-Director del
departamento de
vinculación con la
colectividad.
-Director del
instituto de
investigación
IICYT.

-Docente del
Centro de idiomas
extranjeros.
-Informantes
externos calificados.
-Comisión de
evaluación interna.

-Vicerrector de
investigación y
postgrado.
-Director del
departamento de
vinculación con la
colectividad.
-Director del
instituto de
investigación
IICYT.
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Nec.

Nec.

Nec.

RE.PE.4.13.08 (

24.4.3
Constatación
de la utilización
eficiente del
recurso económico
recibido por el
docente del CIEI
dentro del proceso
de ejecución de
las actividades de
vinculación con la
colectividad

24.4.2 Verificación
de la cantidad
económica
recibida por el
docente del CIEI
para la ejecución
de actividades de
vinculación con
la colectividad
por parte de la
institución.

24.4.1 Evidencia
de que el docente
del CIEI ha
gestionado
recursos
económicos en
el presupuesto
de la institución
para la ejecución
RE.PE.4.13.07 (P) de actividades de
vinculación con la
colectividad.

RE.PE. 4.13.06
(P)

Fuente: (Armijos, 2011)
Docente del CIEI: Docente del Centro De Idiomas Extranjeros Del Idioma Inglés.
COND: Condición
Obl: Obligatorio
Nec: Necesario

Estándar 24.4
Que el docente
del CIEI
gestione recursos
económicos en los
presupuestos de
la institución para
la ejecución de
las actividades de
vinculación con la
colectividad.

-Verificación
documentación

-Informe

-Opinión

-Encuestacuestionario.

-Director del
departamento de
vinculación con la
colectividad.
-Comisión de
evaluación interna.

-Observación guía de
observación.

-Análisis de
documentos
- documento

-Director del
-Análisis de
departamento de
documentos
dirección financiera. - documento
-Análisis de
documentos
-Docente del
- documento.
Centro de idiomas
extranjeros.

-Docente del
Centro de idiomas
extranjeros.
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Estándar 25.1 Que
el docente del CIEI
conozca y aplique
las políticas de
vinculación con
el medio social en
coherencia con
la visión y misión
institucional, de
la carrera y las
necesidades socioproductivas del
entorno.

Característica 25:
El docente del
CIEI conoce y
aplica las políticas
de vinculación con
la colectividad en
correspondencia con
la visión y misión
institucional, del
centro de idioma
extranjeros, la carrera
y las necesidades del
entorno.

Estándar 25.2
Que el docente
del CEIE realice
asesorías y
consultorías para
el medio externo,
que satisfaga los
requerimientos del
entorno.

ESTANDAR

CARACTERÍSTICA

Table 80. Área de influencia (RE) (PE)

Nec.

Nec.

RE.PE.4.14.02 (P)

RE.PE.4.14.01 (P)

CÓDIGO

COND INDICADOR

FUNCIÓN: VINCULACIÓN CON LA COLECTIVIDAD
AMBITO 9: AREA DE INFLUENCIA
DIMENSIÓN: RELEVANCIA (RE)
CRITERIO: PERTINENCIA (PE)

-Informe

-Opinión

25.2.1 Evidencia
-Informe
de que el docente
del CIEI ofrece
servicios de asesoría,
capacitación y
asistencia técnica al
-Opinión
entorno.

25.1.1 Evidencia
de que el docente
del CIEI conoce y
aplica políticas de
vinculación con el
medio social en
coherencia con
la visión y misión
institucional, carrera
y las necesidades
socio-productivas
del entorno

DESCRIPCIÓN

DATOS

-Análisis de
documentos
- documento.

-Director del
departamento de
vinculación con la
colectividad.

-Análisis de
documentos
- documento.
-Encuestacuestionario

-Docente del
Centro de idiomas
extranjeros.
-Director del
departamento de
vinculación con la
colectividad.
-Informantes
externos calificados

Análisis de
documentos
- documento.

-Encuestacuestionario para la
encuesta

-Docente del
Centro de idiomas
extranjeros.

INFORMANTES TÉCNICAS E
INSTRUMENTOS
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RE.PE.4.14.03 (P)

RE.PE.4.14.04 (P)

Nec.

Estándar 25.4
Nec.
Que el docente
del CIEI y en su
relación con la
comunidad nacional
e internacional
establezca vínculos
con los estudiantes
y la comunidad
universitaria,
para construir
experiencias
educativas
pertinentes a los
estudiantes.

Estándar 25.3 Que
el docente del
CIEI planifique su
participación en el
entorno socioproductivo a través
de actividades de
vinculación social.
-Verificación
documentación

-Opinión

Informe

25.4.1 Evidencias de Informe
que el docente del
CIEI ha desarrollado
experiencias
educativas
pertinentes a los
estudiantes en
su vinculación a
nivel nacional e
-Opinión
internacional.

25.3.1 Evidencia
de que el docente
del CIEI mantiene
relaciones de
intercambio con los
sectores productivos
y organizaciones
sociales.
-Encuesta
-cuestionario

-Informantes
externos calificados.
-Director del
departamento de
vinculación con la
colectividad.
-Comisión de
evaluación interna.

-Análisis de
documentos
- documento
-Análisis de
documentos
- documento.
-Análisis de
documentos
- documento
-Encuestacuestionario.

-Docente del
Centro de idiomas
extranjeros.
-Director del
departamento de
vinculación con la
colectividad.
-Informantes
externos calificados
-Estudiantes del
Centro de idiomas
extranjeros.

-Análisis de
documentos
- documento
-Análisis de
documentos
- documento

-Análisis de
documentos
- documento.

-Docente del
Centro de idiomas
extranjeros.
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RE.PE. 4.14.05
(P)

25.5.1 Evidencia de
que el docente del
CIEI tiene contacto
con la realidad del
mundo laboral al
que accederán los
alumnos.

Fuente: (Armijos, 2011)
Docente del CIEI: Docente del Centro De Idiomas Extranjeros Del Idioma Inglés.
COND: Condición
Obl: Obligatorio
Nec: Necesario

Estándar 25.5 Que Nec
el docente del CIEI
tenga contacto
con el entorno al
conocer la realidad
del mundo laboral
al que accederán los
alumnos.
-Verificación
documentación.

Informe

-Comisión de
evaluación interna.

-Docente del
Centro de idiomas
extranjeros.
-Informantes
externos calificados

-Análisis de
documentos
- documento

-Análisis de
documentos
- documento
-Análisis de
documentos
- documento.
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ESTANDAR

Estándar 26.1
Que el docente
del CIEI participe
como traductor
o interprete en
convenios de
colaboración
e intercambio
académico con
organizaciones
sociales o
productivas
nacionales e
internacionales.

CARACTERÍSTICA

Característica 26: El
docente del CIEI
participa como
traductor o intérprete
y/o en convenios
de colaboración e
intercambio académico
técnico y científico
con organizaciones
sociales y productivas
del entorno nacional e
internacional.

Table 81. Interacción social (RE) (PE)

RE.PE.4.15.01 (P)

RE.PE.4.15.02 (P)

Nec.

CÓDIGO

INDICADOR

Nec

COND

FUNCIÓN: VINCULACIÓN CON LA COLECTIVIDAD
AMBITO 15: INTERACCIÓN SOCIAL
DIMENSIÓN: RELEVANCIA (RE)
CRITERIO: PERTINECIA (PE)
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26.1.2 Constatación
de que el docente
del CIEI participa
como traductor
o intérprete y/o
en convenios
de colaboración
e intercambio
académico técnico
y científico con
organizaciones
sociales y
productivas del
entorno nacional e
internacional.

26.1.2 Evidencia de
que el docente del
Centro de Idiomas
Extranjeros posee
convenios con
organizaciones
sociales y
productivas del
entorno nacional e
internacional.

DESCRIPCIÓN

-Verificación
documentación

-Opinión

-Informe

Informe

DATOS

-Comisión de
evaluación
Interna.

-Docente del
Centro de idiomas
extranjeros.

-Director del
departamento de
vinculación con la
colectividad.
-Coordinador del
Centro de idiomas
extranjeros.
-Informantes
externos calificados.

-Vicerrector
investigación y
posgrado.

INFORMANTES

-Análisis de
documentos.
-documento.

-Encuesta- cuestionario
para la encuesta

-Análisis de
documentos
- documento
-Análisis de
documentos
- documento

-Análisis de
documentos
- documento.

-Análisis de
documentos
- documento

TÉCNICAS E
INSTRUMENTOS

EMPOWERING Ecuadorian indigenous learners in their English performance

Nec.

Nec

Estándar 26.2
Que el
docente del CIEI
participe con
sus estudiantes
en convenios
de colaboración
e intercambio
académico con
organizaciones
sociales o
productivas
nacionales e
internacionales.

Estándar 26.3
Que el docente
del CIEI participe
en procesos de
alianza estratégica
a través de
convenios
y/o alianzas
con diversas
instituciones
para un mejor
desarrollo de la
lengua y de la
educación en
general
RE.PE.4.15.05 (P)

RE.PE.4.15.04 (P)

RE.PE. 4.15.03 (P)
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26.3.2 Verificación
de la participación
del docente del
CIEI en procesos
de alianza
estratégica a través
de convenios y/o
alianza con diversas
instituciones para
un mejor desarrollo
de la lengua y de
la educación en
general.

26.3.1 Constatación
de convenios y/o
alianzas con diversas
instituciones para
un mejor desarrollo
de la lengua y de
la educación en
general.

-Comisión de
evaluación interna.

-Docente del
Centro de idiomas
extranjeros.
-Informantes
externos calificados.

-Opinión

-Verificación
documentación

-Vicerrector
investigación y
posgrado.

-Estudiantes del
Centro de idiomas
extranjeros de la
UNACH.
-Informantes
externos calificados.

-Análisis de
documentos
- documento.

-Director del
departamento de
vinculación con la
colectividad.
-Coordinador del
Centro de idiomas
extranjeros.

-Análisis de
documentos
- documento

-Análisis de
documentos
- documento.

-Encuesta-cuestionario.

-Entrevista-guía de
entrevista.

-Análisis de
documentos.
-documento.

-Encuesta- cuestionario
para la encuesta

-Análisis de
documentos
- documento

-Análisis de
documentos
- documento

-Vicerrector
investigación y
posgrado.

Informe

-Verificación
documentación

26.2.1 Verificación
-Informe
de la asistencia del
docente del CIEI
con sus estudiantes
a eventos de carácter
académico con
organizaciones
sociales o
productivas
nacionales e
-Opinión
internacionales.

Armijos Jacqueline | Carolina Campaña | Marcela González | Jazmina Mena | Noemi Remache | Hugo Romero

Nec.

336

26.5.1 Constatación
de proyectos de
vinculación en el
área del idioma
inglés ejecutadas por
el docente del CIEI.

26.4.2 Verificación
del registro de
asistencia de los
participantes a cada
uno de los clubs:
lectura, escritura,
conversación.

RE.PE.4.15.07 (P)

RE.PE.4.15.08 (P)

26.4.1 Constatación
de que el
docente del CIEI
coordina, ejecuta
y vincula clubs de
lectura, escritura,
conversación con la
comunidad.

RE.PE. 4.15.06 (P)

Fuente: (Armijos, 2011)
Docente del CIEI: Docente del Centro De Idiomas Extranjeros Del Idioma Inglés.
COND: Condición
Obl: Obligatorio
Nec: Necesario

Estándar 26.5 Que Nec
el docente del
CIEI mantenga
frecuente
presencia de
proyectos de
vinculación en el
área de idioma
inglés.

Estándar 26.4
Que el
docente del CIEI
coordine, ejecute
y vincule clubs de
lectura, escritura,
conversación con
la comunidad.

-Verificación
documentación

-Opinión

-Informe

-Verificación
documentos

-Informe

-Encuesta-cuestionario
para la encuesta
-Observación de guía
de observación.
-Análisis de
documentos –
documento.

-Comisión de
evaluación interna

-Análisis de
documentos
- documento

-Análisis de
documentos
- documento.
-Observación guía de
observación.

-Análisis de
documentos
- documento
-Análisis de
documentos
- documento.

-Informantes
externos calificados.

-Director del
departamento de
vinculación con la
colectividad.

-Informantes
externos calificados.
-Comisión de
evaluación interna

-Director del
departamento de
vinculación con la
colectividad.
-Coordinador del
Centro de idiomas
extranjeros.
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ESTANDAR

Estándar27.1 Que
las autoridades
de turno( rector,
vice-rector
académico , subdecano, directores
de escuelas,
coordinador,
docentes del
Centro de idiomas
extranjeros del
idioma inglés y
estudiantes del
centro expresan
satisfacción
respecto de la
trascendencia e
importancia de
su labor así como
por la práctica de
sus valores éticos
en relación con
la visión, misión
y plan operativo
institucional

CARACTERÍSTICA

Característica 27: Las
autoridades de turno
(rector, vice-rector
académico, decano,
sub-decano, directores
de las escuelas,
coordinador, docentes
y estudiantes del
Centro de idiomas
extranjeros expresan
satisfacción respecto
de la transcendencia
e importancia de su
labor como docente
del idioma inglés así
como por la práctica
de sus valores éticos.

Table 82. Proceso de aprendizaje (CO) (EF)

Nec.

Nec

COND

RE.IM.4.16.02 (P)

RE.IM.4.16.01 (P)

CÓDIGO

INDICADOR

FUNCIÓN: VINCULACIÓN CON LA COLECTIVIDAD
AMBITO 9: PROCESO DE APRENDIZAJE
DIMENSIÓN: COHERENCIA (CO)
CRITERIO: EFICIENCIA (EF)
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-Opinión

-Verificación
documentación
y estadística.

27.1.1 Evidencia
-Opinión
de que exista
satisfacción interna
respecto de las
actividades de la
labor del docente del
CIEI.

DESCRIPCIÓN

DATOS
-Rector
-Vice-rector
académico.
-Decano
-Sub-decano
-Directores de
escuelas.
-Coordinador del
Centro de idiomas
extranjeros.
-Docentes del
Centro de idiomas
extranjeros del
idioma inglés.
- Estudiantes del
Centro de idiomas
extranjeros de la
UNACH.
-Comisión de
evaluación interna.

INFORMANTES

-Análisis de
documentosdocumento

-Encuestacuestionario
-Encuestacuestionario
-Encuestacuestionario

-Encuestacuestionario
-Encuestacuestionario

-Encuestacuestionario
-Encuestacuestionario
-Encuestacuestionario

TÉCNICAS E
INSTRUMENTOS
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RE.IM.4.16.02 (P)

27.1.2 Evidencia
de la satisfacción
de la comunidad
educativa interna
sobre práctica de los
valores éticos del
docente del CIEI
en relación con
la visión, misión
y plan operativo
institucional.

Fuente: (Armijos, 2011)
Docente del CIEI: Docente del Centro De Idiomas Extranjeros Del Idioma Inglés.
COND: Condición
Obl: Obligatorio
Nec: Necesario

Nec.

-Verificación
documentación
y estadística.

-Rector
-Vice-rector
académico.
-Decano
-Sub-decano
-Directores de
escuelas.
-Coordinador del
Centro de idiomas
extranjeros.
-Docentes del
Centro de idiomas
extranjeros del
idioma inglés.
-Estudiantes del
Centro de idiomas
extranjeros de la
UNACH.
-Comisión de
evaluación interna.
-Análisis de
documentosdocumento

-Encuestacuestionario
-Encuestacuestionario
-Encuestacuestionario

-Encuestacuestionario
-Encuestacuestionario
-Encuestacuestionario
-Encuestacuestionario
-Encuestacuestionario
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Estándar 28.1 Que
las instituciones
públicas y
privadas expresen
su satisfacción
respecto del
desempeño
profesional de
los graduados del
Centro de idiomas
extranjeros.

Característica 28: El
entorno social del
Centro de idiomas
extranjeros de la
UNACH expresa
su satisfacción
respecto al trabajo
de formación que
cumple el centro
en el desempeño de
los egresados y a la
práctica de valores
éticos , así como su
incidencia en los
procesos de desarrollo
socio-productivo
ambiental y cultural.

Estándar 28.3 Que
los egresados del
Centro de idiomas
expresen su
satisfacción con la
formación recibida,
porque contribuye
a un desempeño
profesional de
calidad.

ESTANDAR

CARACTERÍSTICA

Table 83. Impacto institucional (RE) (IM)

Nec.

Nec

COND

RE.IM.4.17.02 (S)

RE.IM.4.17.01 (S)

CÓDIGO

INDICADOR

FUNCIÓN: VINCULACIÓN CON LA COLECTIVIDAD
AMBITO 17: IMPACTO INSTITUCIONAL
DIMENSIÓN: RELEVANCIA (RE)
CRITERIO: IMPACTO (IM)

-Opinión de
estamentos
públicos y
privados.

28.2.1 Evidencia
-Opinión
de que existe
satisfacción en los
egresados del Centro
de idiomas respecto
de la formación
recibida.

28.1.1 Evidencia
de que existe
satisfacción en
las instituciones
públicas y
privadas respecto
del desempeño
profesional de
los graduados del
centro de idiomas
extranjeros de la
UNACH.

DESCRIPCIÓN

DATOS

-Egresados del
Centro de idiomas
extranjeros de la
UNACH.

-Informantes
externos Calificados

INFORMANTES

Encuesta- cuestionario

--Encuestacuestionario para la
encuesta

TÉCNICAS E
INSTRUMENTOS
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RE.IM.4.17.04 (S)

RE.IM 4.17.05 (S)

Nec.

Nec

Estándar 28.4 Que
el docente del
CIEI contribuya
a la promoción,
preservación y
difusión de la
cultura local y
nacional.

Estándar 28.5
Que el medio
externo del
Centro de idiomas
extranjeros exprese
su satisfacción
respecto de
la práctica
permanente de
principios y valores
éticos por parte del
docente del CIEI.

RE.IM.4.17.03 (S)

Nec.

Estándar 28.3
Que el entorno
social exprese
su satisfacción
respecto de la
calidad del trabajo
que cumple el
docente a través
del Centro de
idiomas extranjeros
del idioma inglés
para la formación
profesional,
ambiental, y
cultural, la
investigación
científica y la
vinculación con la
colectividad.

340

-Opinión de
estamentos
públicos y
privados.

-Opinión de la
comunidad.

128.5.1 Evidencia de -Opinión de la
la satisfacción de la
comunidad
comunidad respecto
de la práctica
permanente de
principios y valores
éticos por parte del
docente del CIEI.

28.41 Evidencia
de que el docente
del CIEI difunde
la cultura local y
nacional.

28.3.1 Evidencia
de la satisfacción
de la comunidad
respecto del trabajo
que cumple el
docente del CIEI,
para la formación
profesional,
ambiental, y cultural,
la investigación
científica y la
vinculación con la
colectividad.

-Informantes
Externos
Calificados.

-Informantes
Externos
Calificados.

-Informantes
externos calificados.

-Encuestacuestionario

-Encuestacuestionario.

-Encuestacuestionario
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Nec.

RE.IM.4.17.06 (S)

28.6.1 Evidencia
de la satisfacción
del medio externo
respecto de la
transcendencia e
impacto social del
docente del CIEI.

Fuente: (Armijos, 2011)
Docente del CIEI: Docente del Centro De Idiomas Extranjeros Del Idioma Inglés.
COND: Condición
Obl: Obligatorio
Nec: Necesario

Estándar 28.6 Que
el docente del CIEI
sea promotor de
cambios sociales
a través de la
transformación y el
desarrollo personal,
siendo coherente
entre sus acciones
como docente y
lo que promueve
desde su discurso.

-Opinión de la
comunidad

-Informantes
Externos
Calificados.

-Encuestacuestionario
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Source: https://www.actfl.org/sites/default/files/pdfs/PerformanceDescriptorsLanguageLearners.pdf
Designed by: The authors the researchers

Understands and produces highly practiced Able to understand and produce discrete senwords and phrases and an occasional sentence. tences, strings of sentences and some connectAble to ask formulaic or memorized questions. ed sentences. Able to ask questions to initiate
and sustain conversations.

Text type

Able to communicate in contexts relevant to
oneself and others, and ones’ immediate environment.
May show emerging evidence of the ability to
communicate in contexts of occasionally unfamiliar topics.

Able to function in some personally relevant
contexts on topics that relate to basic biographic
information.
May show emerging evidence of the ability to
communicate in highly practiced contexts related
to oneself and immediate environment.

- Can communicate by understanding and creating personal meaning.
- Can understand, ask and answer a variety of
questions.
Consequently, able to initiate, maintain, and
end a conversation to satisfy basic needs and/
or to handle a simple transaction.
May show emerging evidence of the ability to
communicate about more than the “here and
now”.

Expresses self and participates in conversations in familiar topics using sentences and series of sentences. Handles short and social interactions in everyday situations by asking and
answering a variety of questions. Can communicate about self, others, and everyday life.

Expresses self in conversations on very familiar
topics using a variety of words phrases, simple
sentences, and questions that have been highly
practiced and memorized.

Can ask highly predictable and formulaic questions and respond to such questions by listing,
naming, and identifying.
May show emerging evidence of the ability to
engage in simple conversation.

Intermediate Range

Novice Range

Contexts/
Content

Functions

Domains

Able to understand and produce discourse in full
oral paragraphs that are organized, cohesive, and
detailed. Able to ask questions to probe beyond
basic details.

Functions fully and effectively in contexts both
personal and general.
Content areas include topics of personal and
general interest (community, national, and international events) as well as work-related topics and
areas of special competence.
May show emerging evidence of the ability to
communicate in more abstract content areas.

Can communicate with easy and confidence by
understanding and producing narrations and descriptions in all major time frames and deal efficiently with a situation with an unexpected turn
of events.
May show emerging evidence of the ability to
participate in discussions about issues beyond the
concrete.

Expresses self fully to maintain conversations on
familiar topics and new concrete social, academic, and work-related topics. Can communicate in
paragraph-length conversation about events with
detail and organizations with an unexpected complication. Shares point of view in discussions.

Advance Range

Annex 3: ACTFL PERFORMANCE DESCRIPTORS FOR LANGUAGE LEARNERS- INTERPERSONAL (I PART)
ACTFL PERFORMANCE DESCRIPTORS FOR LANGUAGE LEARNERS-INTERPERSONAL
EMPOWERING Ecuadorian indigenous learners in their English performance

Able to understand and produce a number of Communicates using high frequency and per- Comprehends and produces a broad range of vohigh frequency words, highly practiced expres- sonalized vocabulary within familiar themes or cabulary related to school, employment, topics of
sions, and formulaic questions.
topics.
personal interest, and generic vocabulary related
to current events and matters of public and community interest.

May use some or all of the following strategies to
maintain communication, able to:
• Imitate modeled words
• Use facial expressions and gestures
• Repeat words
• Resort to first language
• Ask for repetition
• Indicate lack of understanding

Understands and produces highly practiced
Many use culturally appropriate gestures and
formulaic expressions in highly practiced applications. May show awareness of the most obvious cultural differences or prohibitions, but may
often miss cues indicating miscommunication. .

Communication
strategies

Cultural
awareness

343

Source: https://www.actfl.org/sites/default/files/pdfs/PerformanceDescriptorsLanguageLearners.pdf
Designed by: The authors the researchers

Recognizes and uses some culturally appropriate vocabulary, expressions, and gestures
when participating in everyday interactions.
Recognizes that differences exist in cultural behaviors and perspectives and can conform in
familiar situations.

Uses some of the following strategies to maintain communication, but not all of the time
and inconsistently, able to:
• Ask questions
• Ask for clarification
• Self-correct or restate when not understood
• Circumlocute

Understands and uses cultural knowledge to conform linguistically and behaviorally in many social
and work-related interactions. Shows conscious
awareness of significant cultural differences and
attempts to adjust accordingly.

Uses a range of strategies to maintain communication, able to:
• Request clarification
• Repeat
• Restate
• Rephrase
• Circumlocute

Language control is sufficient to interact efficiently and effectively with those unaccustomed to
dealing with language learners.
Consistent control of basic high-frequency structures facilitates comprehension and production.

Vocabulary

Understands straightforward language that
contains mostly familiar structures.
Control of language is sufficient to be understood by those accustomed to dealing with language learners.

Can usually comprehend highly practiced and
basic messages when supported by visual or
contextual clues, redundancy or restatement, and
when the message contains familiar structures.
Can control memorized language sufficiently to
be appropriate to the context and understood by
those accustomed to dealing with language learners, however at times with difficulty.

Advance Range

Language
control

Intermediate Range

Novice Range

Domains

Annex 4: ACTFL PERFORMANCE DESCRIPTORS FOR LANGUAGE LEARNERS- INTERPERSONAL (II PART)
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Intermediate Range
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Source: https://www.actfl.org/sites/default/files/pdfs/PerformanceDescriptorsLanguageLearners.pdf
Designed by: The authors the researchers

Derives meaning when authentic texts (listening, Comprehends simple stories, routine corre- Comprehends paragraph, discourse such as that
reading, or viewing) are supported by visuals or spondence, short descriptive texts or other se- found in stories, straightforward literary works,
when the topic is very familiar.
lections with familiar contexts.
personal and work-related correspondence, written reports or instructions, oral presentations
Comprehends texts ranging in length from Generally, comprehends connected sentences (news), anecdotes, descriptive texts, and other
lists, to phrases, to simple sentences, often with and much paragraph-like discourse.
texts dealing with topics of a concrete nature.
graphically organized information.
Comprehends information-rich texts with
highly predictable order.

Text type

Comprehends texts pertaining to real-world topics of general interest relevant to personal, social,
work-related, community, national, and international contexts.

Comprehends texts with highly predictable, fa- Comprehends information related to basic
miliar contexts (those related to personal back- personal and social needs and related to one’s
ground, prior knowledge or experiences).
immediate environment such as self and everyday life, school, community, and particular interests.

Comprehends the main ideas and supporting details of narrative, descriptive, and straightforward
persuasive texts.
Makes inferences and derives meaning from context and linguistic features.

Contexts/
Content

Comprehends main ideas and identifies some
supporting details.
May show emerging evidence of the ability to
make inferences by identifying key details from
the text.

Understands main ideas and supporting details
on familiar and some new, concrete topics from
a variety of more complex texts that have a clear,
organized structure.

Advance Range

Comprehends meaning through recognition of
key words and formulaic phrases that are highly
contextualized.
May show emerging evidence of the ability to
make interferences based on background and
prior knowledge.

Understands words, phrases, and formulaic lan- Understands main ideas and some supportguage that have been practiced and memorized ing details on familiar topics from a variety of
to get meaning of the main idea from simple, texts.
highly-predictable oral or written texts, with
strong visual support.

Novice Range

Functions

Domains

Annex 5: ACTFL PERFORMANCE DESCRIPTORS FOR LANGUAGE LEARNERS- INTERPRETIVE (I PART)
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Comprehends some, but not all of the time, Comprehends high frequency vocabulary relathighly predictable vocabulary, a limited number ed to everyday topics and high frequency idioof words related to familiar topics, and formulaic matic expressions.
expressions.

Vocabulary

345

Uses own culture to derive meaning from texts Generally, relies heavily on knowledge of own
that are heard, read, or viewed.
culture with increasing knowledge of the target
culture (s) to interpret texts that are heard, read
or viewed.

Cultural
awareness

Source: https://www.actfl.org/sites/default/files/pdfs/PerformanceDescriptorsLanguageLearners.pdf
Designed by: The authors the researchers

May use some or all of the following strategies to
comprehend texts, able to:
• Skim and scan
• Rely on visual support and background knowledge
• Predict meaning based on context, prior
knowledge, and/or experience
For alphabetic languages:
• Rely on recognition of cognates
• May recognize word family roots, prefixes and
suffixes.

Communication
strategies

May use some or all of the following strategies
to comprehend texts, able to:
• Skim and scan
• Use visual support and background knowledge
• Predict meaning based on context, prior
knowledge, and/or experience
• Use context clues
• Recognize word family roots, prefixes and
suffixes
For non-alphabetic languages:
• Recognize radicals

Sufficient control of language (vocabulary,
structures, conventions of spoken and written
language, etc.) to understand fully and with
ease short, non-complex texts on familiar topics: limited control of language to understand
some more complex texts.
May derive meaning by:
• Comparing target language structures with
those of the native language.
• Recognizing new and familiar language.

Primarily relies on vocabulary to derive meaning
from texts.
May derive meaning by recognizing structural patterns that have been used in familiar and
some new contexts.

Language
control

Intermediate Range

Novice Range

Domains

Uses knowledge of cultural differences between
own culture and the target culture(s) as well increasing knowledge of the target culture(s) to interpret texts that are heard, read, or viewed.

Comprehends fully the intent of the message
adapting strategies for one’s own purposes; uses
some or all of the following strategies, able to:
• Skim and scan
• Use visual support and background knowledge
• Predicts meaning based on context, prior
knowledge, and/or experience
• Use context clues
• Use linguistic knowledge
• Identify the organizing principle of the text
• Create inferences
• Differentiate main ideas from supporting details in order to verify

Comprehends generic and some specific vocabulary and structures, specialized and precise vocabulary on topics related to one’s experience, and an
expanding number of idiomatic expressions.

Sufficient control of language (vocabulary, structures, conventions of spoken and written language, etc.) to understand fully with ease more
complex and descriptive texts with connected language and cohesive devices.
Derives meaning by:
• Understanding sequencing, time frames, and
chronology
• Classifying words or concepts according to
word order or grammatical use

Advance Range

Annex 6: ACTFL PERFORMANCE DESCRIPTORS FOR LANGUAGE LEARNERS- INTERPRETIVE (II PART)
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Intermediate Range

Advance Range

346

Produces words and phrases and highly prac- Produces sentences, series of sentences, and Produces full paragraphs that are organized and
ticed sentences or formulaic questions.
some connected sentences.
detailed.

Source: https://www.actfl.org/sites/default/files/pdfs/PerformanceDescriptorsLanguageLearners.pdf
Designed by: The authors the researchers

Creates messages fully and effectively in contexts
both personal and general.
Content areas include topics of personal and
general interest (community, national, and international events) as well as work-related topics and
areas of special competence.
May show emerging evidence of the ability to create messages in more abstract content areas.

Text type

Creates messages in contexts relevant to oneself and others, and one’s immediate environment.
May show emerging evidence of the ability to create messages on general interest and
work-related topics.

Creates messages in some personally relevant
contexts on topics that relate to basic biographical information.
May show emerging evidence of the ability to
create messages in highly practiced contexts related to oneself and immediate environment.

Produces narrations and descriptions in all major
time frames on familiar and some unfamiliar topics.
May show emerging evidence of the ability to
provide a well-supported argument, including detailed evidence in support of a point of view.

Contexts/
Content

Expresses own thoughts and presents information and personal preferences on familiar
topics by creating with language primarily in
present time.
May show emerging evidence of the ability to
tell or retell a story and provide additional description.

Presents simple, basic information on very familiar topics by producing words, lists, notes
and formulaic language using highly practiced
language.
May show emerging evidence of the ability to
express own thoughts and preferences.

Communicates information on very familiar top- Communicates information and expresses own Communicates information and expresses self
ics using a variety of words, phrases, and sen- thoughts about familiar topics using sentences with detail and organization on familiar and some
tences that have been practiced and memorized. and series of sentences.
new concrete topics using paragraphs.

Novice Range

Functions

Domains
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EMPOWERING Ecuadorian indigenous learners in their English performance

Uses own culture to derive meaning from texts Generally, relies heavily on knowledge of own Uses cultural knowledge appropriate to the presthat are heard, read, or viewed.
culture with increasing knowledge of the target entational context and increasingly reflective of
culture (s) to interpret texts that are heard, read authentic cultural practices and perspectives.
or viewed.

Cultural
awareness
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Source: https://www.actfl.org/sites/default/files/pdfs/PerformanceDescriptorsLanguageLearners.pdf
Designed by: The authors the researchers

May use some or all of the following strategies
to communicate and maintain audience interest,
able to:
• Demonstrative conscious effort at self-editing
and correction.
• Elaborate and clarify
• Provide examples, synonyms, or antonyms
• Use cohesion, chronology and details to explain
or narrate fully
• Circumlocute

May use some or all of the following strategies to
communicate, able to:
• Rely on a practiced format
• Use facial expressions and gestures
• Repeat words
• Resort to first language
• Use graphic organizers to present information
• Rely on multiple drafts and practice sessions
with feedback
• Support presentational speaking with visual
and notes
• Support presentational writing with visuals or
prompts

Communication
strategies
May use some or all of the following strategies
to communicate and maintain audience interest, able to:
• Show an increasing awareness of errors and
able to self-correct or edit
• Use phrases, imagery, or content
• Simplify
• Use known language to compensate for
missing vocabulary
• Use graphic organizer
• Use reference resources as appropriate

Produces a number of high frequency words and Produces vocabulary on a variety of everyday Produces a broad range of vocabulary related to
formulaic expressions; able to use a limited varie- topics, topics of personal interest, and topics topics of personal, public, and community interty of vocabulary on familiar topics.
that have been studied.
est, and some specific vocabulary related to areas
of study or expertise.

Advance Range

Vocabulary

Intermediate Range

Produces memorized language that is appropri- Control of language is sufficient to be under- Control of high-frequency structures is sufficient
ate to the context; limited language control may
stood by audiences accustomed to the lanto be understood by audiences not accustomed
require a sympathetic audience to be understood.
guage produced by language learners.
to the language of language learners.
With practice, polish, or editing, may show With practice, polish, or editing, may show With practice, polish, or editing, shows evidence
emerging evidence of intermediate-level lanemerging evidence of Advanced- level lanof advanced-level control of grammar and synguage control.
guage control.
tax.

Novice Range

Language
control

Domains
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Annex 9
/aI / = /ay/
The two phonemic vowel sound from above mean the same sound as Spanish vowels. First, pronounce this phonemic symbol /a/, pronounce /I /. Now, put together
both sounds /aI /. It is known as a diphthongized sound.
Physically, your tongue must be placed in a low position to produce /a/ vowel
sound, meanwhile /I / goes high consecutively. Thus, it is a low front and unrounded vowel sound.
For a better practice, listen to your English language instructor, then repeat the
following words after her.
Bike, height, wine, kite, pints, like, smiling, spider, drive, sometimes.
Finally, by using your everyday English language dictionary, look for all phonemic
transcriptions which belong to each word. An example has been done for you.
Kite /kaIt/
What are the phonemic transcriptions of these words?
Write them on this worksheet and later on your whiteboard. The phonemic symbols
may help you to repeat and memorize the pronunciation of the following words.
Kite /_________/ rise/_________/ time/_________/ I/____/
drive/_______/ sometimes/________/ smiling/_______/
bike/_________/ height/________/ try/______/ fly/_________/
wine /________/ like /_______/ while/_______/ high/ ______/
direction/__________/ sky/_________/ my/____________/
mind/__________/ find/_________/
Now, listen to a catching song by: Ives Larock, “Rise up”. Then, fill in the empty
spaces on the lyrics. Finally, check your answers (only words) on the last page.
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“Rise up” by Ives LarocK
Eh, eh….
______ up, don´t falling down again
Rise up, long time I broke its chains
I _____ to _____ a ______ so ______,
_______ _______
Ehhh
My dream is to fly, over the rainbow so
______
My dream is to fly, over the rainbow so
high
_____ dream is to fly, over the rainbow
so high
Eh, ehhhhh….
I try to fly a while so high, direction sky
I try to fly a while so high, direction
______
Eh, ehhhhh….
My dream is to fly, over the rainbow so
high
My dream is to fly, over the rainbow so
high
My dream is to fly, over the rainbow so
_______
Eh, ehhhhh….
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Rise up
Rise up
________ up
Rise up
Will be the game
Rise up
Rise up
Rise up
Rise up
For my ______, and my brain ‘cause
I try to fly so high, _________ sky
Ehhhhh
My dream is to fly, over the rainbow
so high
My dream is to fly, over the rainbow
so high
Ehhhhh
My dream is to fly, over the rainbow
so high
My dream is to ______, over the
rainbow so high
Ehhhh

EMPOWERING Ecuadorian indigenous learners in their English performance

FOLLOW UP ACTIVITY
Look for and insert all phonemic transcriptions of all the words below. Consequently, include their translations or their meanings in English language. An example will guide your homework.
Find /faInd/ to discover, see, or get something by searching for it or by chance.
Translation: encontrar
Time /___________/_________________________________________
life/___________/__________________________________________
wife/___________/__________________________________________
five/___________/__________________________________________
sign/___________/__________________________________________
night/___________/_________________________________________
write/___________/_________________________________________
besides/___________/_______________________________________
side/___________/__________________________________________
rice/___________/__________________________________________
while/___________/_________________________________________
high/___________/__________________________________________
remind/___________/________________________________________
climate/___________/_______________________________________
mine/___________/__________________________________________
mile/___________/__________________________________________
decide/___________/________________________________________
provide/___________/_______________________________________
dry/__________/____________________________________________
sky/__________/____________________________________________
try/_________/____________________________________________
nice/__________/___________________________________________
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“Rise up” by Ives LarocK
Eh, eh….
______ up, don´t falling down again
Rise up, long time I broke its chains
I _____ to _____ a ______ so ______,
_______ _______
Ehhh
My dream is to fly, over the rainbow so
______
My dream is to fly, over the rainbow so
high
_____ dream is to fly, over the rainbow
so high
Eh, ehhhhh….
I try to fly a while so high, direction sky
I try to fly a while so high, direction
______
Eh, ehhhhh….
My dream is to fly, over the rainbow so
high
My dream is to fly, over the rainbow so
high
My dream is to fly, over the rainbow so
_______
Eh, ehhhhh….
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Rise up
Rise up
________ up
Rise up
Will be the game
Rise up
Rise up
Rise up
Rise up
For my ______, and my brain ‘cause
I try to fly so high, _________ sky
Ehhhhh
My dream is to fly, over the rainbow
so high
My dream is to fly, over the rainbow
so high
Ehhhhh
My dream is to fly, over the rainbow
so high
My dream is to ______, over the
rainbow so high
Ehhhh
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DIMENSIONES Y CRITERIOS.

Rise up

“Rise up16 by Ives LarocK
Eh, eh….
Rise up, don´t falling down again
Rise up, long time I broke its chains
I try to fly a while so high, direction sky
Ehhh
My dream is to fly, over the rainbow so high
My dream is to fly, over the rainbow so high
My dream is to fly, over the rainbow so high
Eh, ehhhhh….
I try to fly a while so high, direction sky
I try to fly a while so high, direction sky
Eh, ehhhhh….
My dream is to fly, over the rainbow so high
My dream is to fly, over the rainbow so high
My dream is to fly, over the rainbow so high
Eh, ehhhhh….
Rise up

Rise up
Rise up
Will be the game
Rise up
Rise up
Rise up
Rise up
For my mind, and my brain ‘cause
I try to fly so high, direction sky
Ehhhhh
My dream is to fly, over the
rainbow so high
My dream is to fly, over the
rainbow so high
Ehhhhh
My dream is to fly, over the
rainbow so high
My dream is to fly, over the
rainbow so high
Ehhh”

16 http://www.metrolyrics.com/rise-up-lyrics-yves-larock.html
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Materials

Speaking skill

Scale 1 (Low)

5/10

Scale 2 (Average)

7/10

Scale 3 (High)
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Student does not use appropriate
words, expressions, verb tenses and
forms and grammatical structures correctly.

Control of language

strate- Student has a limited understanding of
informal and formal speech, speaking
turn expressions and interruptions,
politeness, checking and clarifying information to convey understandings,
feelings and views.

Student poorly uses stress, intonation, Student mostly uses stress, intonation, Student clearly and completely uses stress,
linking words and expressions to con- linking words and expressions to con- intonation, linking words and expressions
vey meaning.
vey meaning.
to convey meaning.

Fluency and cohesion

Communication
gies

Student does not pause between Student makes infrequent pauses be- Student keeps infrequent pauses between
points to give his listeners a chance to tween points to give his listeners a points to give his listeners a chance to ininterrupt or clarify.
chance to interrupt or clarify.
terrupt or clarify.

Listener’s needs

Student has a clear and somewhat
complete understanding of informal
and formal speech, speaking turn
expressions and interruptions, politeness, checking and clarifying information to convey understandings,
feelings and views.

Student has a high and sophisticated
understanding of informal and formal
speech, speaking turn expressions and interruptions, politeness, checking and clarifying information to convey understandings, feelings and views.

Student clearly and completely uses appropriate words, expressions, verb tenses
and forms and grammatical structures
correctly.

Student cannot indicate a change in Student requires prompting to indicate Student is fully able to indicate a change in
topic or point of view.
a change in topic or point of view.
topic or point of view.

Organization

Student attempts to use appropriate
words, expressions, verb tenses and
forms and grammatical structures correctly.

Student selects book(s) insignificantly Student requires some assistance se- Student selects independently at appropribelow at appropriate reading level or lecting book(s) at an appropriate read- ate reading level and in correct genre.
in incorrect genre.
ing level and in correct genre.

necessary evi-

10/10

Book

Prepared with vocabu- Student does not bring all necessary Student brings most of the necessary Student brings all of the
lary flash cards and sticky evidences (materials).
evidences (materials).
dences (materials).
notes

Dimensions

Annex 10: Integrated skills evaluation through reading and speaking skills Participant’s
Name:_______________________________________________________________________________________________
Obtained score: _____ /10
Task descriptor: Assessing reading and speaking skills (integrated skill) through reading for pleasure
Armijos Jacqueline | Carolina Campaña | Marcela González | Jazmina Mena | Noemi Remache | Hugo Romero

Reading skill
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Student cannot identify words and ex- Student suitably identifies words and Student exceptionally identifies words and
pressions referring the writer’s point expressions referring the writer’s point expressions referring the writer’s point of
of view, feelings or attitudes.
of view, feelings or attitudes.
view, feelings or attitudes.
Student cannot state judgments/pre- Student suitably states judgments/pre- Student exceptionally states judgments/
dictions/inferences/models based on dictions/inferences/models based on predictions/inferences /models based on
details from the text.
details from the text.
details from the text.

Writer’s point of view

Critical thinking

Student exceptionally understands the
structure of the text (headings, paragraphing or tittles), content (basic components),
guessing meanings or unknown expressions by context.

Student cannot understand neither the
structure of the text (headings, paragraphing or tittles), nor content (basic
components), nor guessing meanings
or unknown expressions by context.

Structure and content
Student suitably understands the
structure of the text (headings, paragraphing or tittles), content (basic
components), guessing meanings or
unknown expressions by context.

Student cannot identify the main idea Student suitably identifies the main Student exceptionally identifies the main
with its supporting details.
idea with its supporting details.
idea with its supporting details.

Source: The researcher
Designed by: The authors

Final feedback:

Purpose
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Annex 11
Moreno tours Esmeraldas oil refinery, says corruption has left the facility in
‘critical condition’
Aug 16, 2017 | CuencaHighLife |
Views: 591
Despite an investment of $2 billion in upgrades, President Lenin Moreno agreed
Tuesday with Ecuador oil minister Carlos Perez that the government-owned oil
refinery at Esmeraldas is in “critical condition.”
President Lenin Moreno tours Esmeraldas refinery on Tuesday (El Comercio).
The center of a massive corruption scandal involving dozens of government officials and employees, the refinery will need to close for at least 45 days for emergency repairs, according to Perez. “It’s obvious that we did not get our money’s worth
in the renovations we paid for.”
The major problem according to Perez, is the refinery’s catalytic fluid unit. “This is
the central processing unit and it is not functioning as it should and the plant cannot
operate without it,” he said. He estimated repairs will cost $400 million and that
down-time will cost the country an additional $1.2 million a day.
The unit is Ecuador’s only oil refinery and processes most of the country’s gasoline.
Speaking to plant employees, Moreno said that corruption was responsible for most
of the current problems. “What a pity that the bad behavior of a few has affected
cost us so much money and damaged a fundamental sector of our economy,” he
said, adding that greedy officials were too busy taking bribes to pay attention to the
quality of the work being performed.
Among those convicted of taking bribes from construction contracts at the refinery was former energy minister Carlos Pareja. Vice President Jorge Glass, who was
responsible for oversight of the country’s energy sector, has also been implicated
in the scandal.
Source:https://cuencahighlife.com/moreno-tours-esmeraldas-oil-refinery-says-corruption-has-left-the-facility-in-critical-condition/
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